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Executive Summary

Part 1: Abstract of the Research

Introduction

The rapid development of mainland China with the “Greater Bay Area” initiative will create
tremendous employment and business opportunities for the younger generation in Hong Kong.
Government policy strongly emphasises the importance of exchange programmes in mainland
China in promoting young people’s understanding of the country and developing their

intercultural competence.

Short-term study programmes in mainland China are one of the major routes to university
students gaining such experiences. Although they have been widely promoted by the
government and academic institutions, their impact and effectiveness, particularly in terms of
university students’ development, has not yet been systematically examined. It is also unclear
what factors may facilitate or hinder participants’ learning from short-term study-in-China

programmes.

Objectives

The objectives of the present research were as follows:

1) To investigate the impact of short-term study abroad in China programmes on the
development of Hong Kong local university students in their a) intercultural competence, b)
perception and attitude toward mainland China, and c¢) national identity

2) To examine the moderating effects of factors at student level, including students’
demographic characteristics, prior experiences in mainland China, and their attitudes and
expectations about the programme, on the impact of short-term study in China programmes in
the above three areas

3) To examine the moderating effects of factors at program level, including programme
mode, duration, structure of learning activities, number of cultural interactions, frequency of
guided student reflection, and programme staff characteristics on the impact of short-term study
in China programmes in the above three areas

4) To understand students’ experiences in the short-term study in China programmes and
how different individual and program factors may contribute to one’s development, with a
particular focus on identifying facilitators and barriers to students’ effective learning gains
based on qualitative research methods

5) To make policy recommendations on how to promote and improve short-term study in



China programmes to maximize their impact on Hong Kong young people’s development of

intercultural competence, understanding about China, and national identity.

Research Methodology

The present research adopted a mixed-method, single-group, pre- and post-test design. The
quantitative phase employed a stratified cluster sampling method in which 380 Hong Kong
local university students were recruited from 21 short-term study-in-China programmes offered
in the second semester and summer of the 2018/19 academic year. These included five summer
term programmes (STP), nine cultural tour programmes (CTP) and seven service learning
programmes (SLP). Students were invited to complete a pre- and post-test questionnaire before
and after they completed their trips. The questionnaire was composed of scales and items that
measured students’ intercultural effectiveness and communication awareness, perceptions of
mainland China, attitudes towards the people of mainland China, national identity, and their
identification and recognition of the Chinese nation. Students’ personal characteristics,
including their expectations, motivations to attend the programme, past experiences of similar
programmes, and demographic data were measured at the pre-test stage. Their perceptions of
the programme, staff, and peers were measured post-test. Descriptive statistics, paired-samples

t-tests, and multiple regression analyses were performed to address the research questions.

In the qualitative phase of the research, individual interviews were conducted with 42 student
participants and 16 programme staff based on interview protocols developed by the research
team. The purpose was to develop an in-depth understanding of students’ and teachers’
experiences of the programme and perceptions of its impact, as well as their views on the
facilitators of, and barriers to, effective learning at both student- and programme-level. The
interviews were conducted by members of the research team. All were audio-recorded and fully

transcribed for the purposes of thematic analysis.

Research Findings

A. Quantitative Findings

(a) Impact of short-term study-in-China programmes

e Students who participated in the programmes reported higher levels of intercultural
competence, in terms of both effectiveness and communication awareness, following

completion. All three types of study-in-China programmes (i.e., STP, CTP, and SLP)



had a significant positive impact on students’ development of such intercultural

competence.

Participants also reported more positive perceptions of mainland China, and more
positive attitudes towards its people, after completing the programmes. In terms of
different programme modes, both the STP and SLP had a significant and positive impact
on such perceptions and attitudes, while the effect of the CTP was non-significant.
There were no significant changes in the students’ perceptions of their social distance

from people from mainland China before and after any of the programmes.

Students showed more identification as Chinese citizens, and attributed greater
importance to being a member of the Chinese race, after completing the programmes.
Their perceptions of the strengths of all four identities studied (Hong Kong citizen,
Chinese citizen, citizen of the People’s Republic of China [PRC], and a member of the

Chinese race) increased as a result of their participation.

Students reported higher levels of identification and recognition of the Chinese nation

after their completion of the short-term study-in-China programmes.

With regard to programme mode, the STP resulted in a significant increase in
participants’ identification with, and the perceived importance of, their identity as a
Chinese citizen. The SLP also resulted in a significant enhancement of students’ identity
as both a Chinese citizen and as a member of the Chinese race; of their perceptions of
the strengths of all four identities; and their perceptions of the importance of being a
Hong Kong and a Chinese citizen. In terms of the CTP, no significant differences in

these factors were observed before and after students’ participation.

(b) Influence of student-level factors

Demographic characteristics, including gender, year of study, and family economic
status (indicated by parents’ highest education level) were not significantly associated
with the increase in intercultural competence resulting from students’ short-term study-

in-China experience.



Students who had participated in short-term study-in-China programmes, and those
who had higher expectations of their impact on the development of intercultural
competence, showed greater improvements in their intercultural communication
awareness after participation than did those without prior experience of such
programmes and those with lower expectations, respectively. Students’ self-perceived
academic performance was negatively associated with improvements in intercultural

effectiveness and communication awareness.

Post-completion, students from families with higher parental education level showed
more positive changes in their perceptions of mainland China, as well as smaller
increases in both their self-identification as Hong Kong citizens, and their perceptions
of the strength and importance of this identity, than did students from families with

lower education levels.

Compared to students who had previously participated in short-term study-in-China
programmes, students without such experience showed greater positive change in their
identity as “a citizen of the PRC”, and in their perceptions of the strength and

importance of this identity, after completion of this programme.

(c¢) Influence of programme-level factors

The implementation mode of short-term study-in-China programmes (i.e., STP, CTP,
or SLP) was not predictive of students’ learning in terms of intercultural competence or

in perceptions and attitudes toward mainland China and national identity.

Having supportive and motivational teammates significantly predicted improvements
in students’ intercultural effectiveness, but was negatively associated with post-
completion enhancements in the strength of identity as both a citizen of the PRC and a

member of the Chinese race.

High programme quality significantly predicted improvements in intercultural
communication awareness, general perceptions of mainland China, and identification

and recognition of the Chinese nation. Students benefited the most from programmes



with clear objectives, good design, carefully arranged activities, smooth

implementation, and efficient information delivery.

High perceived teacher quality significantly predicted positive changes in students’
attitudes toward the people of mainland China. The involvement of teaching staff who
were well prepared and passionate about the programme contributed to improvements

in students’ attitudes toward mainland China.

B. Qualitative Findings

In general, the qualitative findings based on interviews with both students and teachers
corroborated the results of the questionnaire survey; they suggested that all three types
of short-term study-in-China programmes had had a positive impact on participants’
intercultural competence, their perceptions of China, and their attitudes toward the

people of mainland China.

Students perceived the programmes as having had a persuasive influence on their
intercultural competence through providing them with substantial exposure to Chinese
culture, as well as opportunities to interact directly with people from other cultural
backgrounds. Students reported improved language proficiency, particularly in
Putonghua; higher levels of cross-cultural awareness; and increased capacity to develop
interpersonal relationships across cultures. Many students said that they now felt more
confident and comfortable when communicating with people from different cultural
backgrounds. Some students had become more open-minded and respectful of diverse
cultures. Their experiences had also enabled them to bridge the cultures of Hong Kong

and mainland China; that is, to engage in cultural mediation.

Students had enjoyed their communication with local people in mainland China. Some
had had in-depth interactions with local university students. These interactions, along
with students’ own observations of Chinese society, not only deepened their
understanding of contemporary China in terms of its economic and social development,
but changed some of their prior negative perceptions of the nation and its people. Many
students described the Chinese people they had encountered on the trip as warm-hearted,

tolerant, expressive, and knowledgeable. They appreciated the hospitality, erudition,



and open-mindedness of the university students in mainland China, which contrasted

with their expectations of these students before taking part in the programmes.

Students perceived themselves as having enhanced their social competence and
interpersonal skills, and expanded their social networks, as a result of the opportunities
the programmes afforded them to interact with people from different backgrounds.
Some students also said they had experienced academic development in their

professional disciplines.

The most obvious changes in students, as observed by programme
coordinators/teachers, were in their perceptions and attitudes about mainland China and
Chinese people. After witnessing the rapid economic growth and prosperous social
development of the Mainland, students formed more positive and comprehensive views
about China, in contrast to their previous beliefs and perceptions. Teachers also
observed that the study-in-China experiences had broadened students’ horizons and
enabled them to become more receptive and adaptable to Chinese culture. Some
students had even started to consider developing a career in mainland China after
graduation. Teachers believed that these attitudinal and perceptual transformations
could further enhance students’ motivation to learn more about China and interact with

its people, which could promote subsequent cultural and commercial exchange.

At the individual student level, strong internal motivation, positive and proactive
attitudes toward the programme, and openness were all identified as critical factors
contributing to effective learning from the programmes. Students who were highly self-
motivated and passionate about the programme, as well as those with a higher level of
openness to new experiences, were more likely to demonstrate significant gains in their
learning. On the other hand, students with low motivation to learn and more passive

attitudes derived limited benefit from the programme and the trip overall.

At the programme level, peers were found to play an important role in either facilitating
or impeding each other’s effective learning. Highly motivational peers who cared about
other students and actively participated in programme activities contributed to a

positive and supportive interpersonal atmosphere, which had a big impact on other



students’ learning. On the contrary, if peers lacked initiative and motivation to learn,
had a half-hearted attitude and displayed little team spirit, or got involved in
interpersonal conflicts, a vicious circle would form that had a negative effect on

individual students’ learning, especially in non-credit bearing programmes.

Programme staff/subject teachers’ dedication, responsiveness, familiarity with the local
context, and knowledge of Chinese culture and society were all identified as facilitators
of high impact. Students who had had caring and supportive teachers found it easier to
adapt to the new environment; their learning was more effective as a result. Meanwhile,
some students reported that they had had insufficient communication or interaction with
the programme teachers or had not been kept informed by staff of changes to the

arrangements, which had reduced their morale and motivation to learn.

Students regarded the provision of high-quality programmes with clear objectives,
carefully-designed activities incorporating various cultural components, and
appropriate scheduling as the most important factor in effective learning. Such
programmes maximized students’ learning opportunities during their short-term study.
From the teachers’ perspectives, guided reflective activities throughout the programmes
helped students to consolidate their experiences effectively and use them to generate
new insights. Frequent and in-depth interaction with local Chinese people, including
other university students, enriched students’ understanding of different aspects of
mainland China. Barriers to the achievement of learning outcomes at the programme
level included sudden changes to scheduled activities, lack of opportunities to interact
with local people, overly tight programme scheduling, and lack of consideration of
students’ opinions in programme design. making some activities inappropriate or

unappealing.
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Part 2: Layman Summary on Policy Implication and Recommendations

1. Promote short-term study-in-China programmes for university students in Hong

Kong

Allocate extra resources to support existing short-term study-in-China programmes to
increase the number of people who can benefit. The HKSAR Government should
increase funding support for the “Mainland Experience Scheme”. The Central
Government should consider offering more stability for the 10,000 people scheme and

widening its scope;

Set up a specific fund to encourage and support professionals to develop and implement
high-quality study-in-China programmes in higher education institutions in Hong Kong.
The University Grants Committee (UGC) should initiate special Teaching Development

Grant Projects to support related initiatives;

Strengthen and expand collaboration with educational and cultural organizations and
universities in mainland China to explore new and effective modes for study-in-China
programmes, such as short-term exchanges, winter term programmes, and so on. For
credit-bearing subjects, a more efficient and workable system of credit recognition

should be explored;

Integrate study-in-China/overseas programmes into graduation requirements.

2. Promote short-term study-in-China experiences

Promote the integration of short-term study-in-China experience into other learning

experience in secondary schools;

Strengthen the service learning element in the undergraduate curriculum.

3. Promote best practices and information exchange among universities through a

common platform

Identify and introduce high-quality programmes as examples of best practice;

Establish a database and clearinghouse for programme documentation.

11



4. Empower students to play an active role

e Enhance students’ motivation through orientation workshops:
e Introduce a student leader scheme to utilise positive peer influence;

e Conduct team-building activities to enhance team cohesion.

5. Build up the capacity of university staff as leaders of short-term study-in-China
programmes

e Develop systematic training for present and potential programme leaders;

e [Evaluate existing training projects and provide opportunities for peer learning.

6. Promote the impact of study-in-China programmes to the public
¢ Build up positive public perceptions of study-in-China programme experience through

publicity materials;

e Create opportunities for study-in-China programme participants to disseminate their

experiences and feelings to the public.

7. Enhance public education on Chinese society and culture

e Provide service/voluntary opportunities in mainland China to the public;
e Utilize the positive influence of the media to promote Chinese culture;

e Foster stronger collaboration between Hong Kong and China.

8. Fund research projects to evaluate and document the long-term impact of study-in-
China programme experiences

e Support long-term or more comprehensive projects in this field;
e Support Hong Kong-mainland China collaborative projects;
e Set up exclusive research grants for study-in-China programmes;

e Organize symposia regularly to attract all researchers and educators in relevant fields,

including international scholars, for exchanges of knowledge and ideas.

12
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Chapter 1. Introduction
1.1 Background
Short-Term Study Abroad Programmes

The mega-trend of globalization and the ever-increasing interdependence among countries
have had a massive impact on higher education worldwide. Educational policies and missions
of universities have been reformed to better equip graduates with diverse skills in order to face
the great challenges of a global economy (Shin & Harman, 2009). Many higher educational
institutions consider enabling students to develop intercultural competence and global
citizenship as an essential component of “world-class” education (Bourn, 2008). One of the
consequences of this is the proliferation of short-term study abroad programmes in different

universities worldwide in recent years (Miller & Gonzalez, 2016).

A short-term study abroad programme can be defined as a “one-to-eight-week programme (or
within one term), usually faculty directed and sponsored by a home institution” (Spencer &
Tuma, 2002, p. xiv). Common forms of short-term study abroad programmes include summer
semester abroad, international service learning, international internships, international
volunteering, and student exchange programmes (Sachau, Brasher, & Fee, 2010). According to
IIE Open Doors data (2015), in the 2014/15 academic year, 63.1% of the study abroad
experiences of college students in the United States were short-term in nature. In Hong Kong,
the number of outgoing exchange students in programmes funded by the University Grants
Committee (UGC) grew from 3,546 in 2010/11 to 6,320 in 2015/16, amounting to a 78%
increase in five years (UGC, 2017). Several reasons can explain the rising popularity of short-
term international experiences. First, short-term study abroad programmes provide
opportunities for students who cannot afford the time and money required for long-term
overseas study (Chiang, 2014). Second, for students enrolled in structured academic
programmes, such as nursing and engineering, a short-term study abroad programme would
mean they would not fall behind in their domestic programmes (Donnelly-Smith, 2009). Third,
it is much easier for short-term programmes to have clear learning goals and involve ongoing

participative reflection (Lewis & Niesenbaum, 2005).

As Asia’s most cosmopolitan city, with 92.2% of its GDP coming from the service sector, there

is a high demand in Hong Kong for inter-culturally competent individuals who can effectively
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interact with and/or provide services to people of diverse cultural backgrounds. With this in
mind, the Hong Kong government and tertiary institutions are frequently thinking up new ways
to provide overseas experiences throughout the student population in order to cultivate an
international mindset and related skills in young people. Consistent with the recent global
phenomenon, there is a trend towards offering more short-term study abroad programmes in
higher educational institutions. Apart from supporting a growing number of students to have
outgoing exchange experiences, the UGC (2017) has suggested that Hong Kong students
should participate in more diverse short-term overseas programmes, “such as service abroad,
extended internships, and study trips”, especially during their post-secondary education. As a
result, a large amount of resources has been invested to actively promote such initiatives in
higher educational institutions. To take The University of Hong Kong (HKU) as an example,
in the 2017/18 academic year, out of 480 study abroad programmes coordinated at the
university level (i.e., by the International Affairs Office and the China Affairs Office), 294
(61.25%) were short term.

Short-Term Study-in-China Programmes: A Special Type of Study Abroad Programme
in Hong Kong

Among all the short-term study abroad programmes currently offered by Hong Kong higher
educational institutions, programmes involving study in mainland China are the most common.
Although Hong Kong is a Special Administrative Region (SAR) of China, because of its history
and the current “one country, two systems” policy, the political, economic, and social-cultural
environments in Hong Kong are different from those in mainland China (Chiu & Lui, 2009).
Since reunification, the HKSAR Government has been strategically strengthening its ties with
the Mainland and promoting extensive cooperation and communication among cross-border
talent (HKSAR Government, 2017). The rapid economic development and rising prosperity of
China also present Hong Kong young people with enormous opportunities for further personal
and career development. To capitalize on these opportunities, Hong Kong young people need
to enhance their understanding about the nation and equip themselves with relevant knowledge,
skills, and abilities. Short-term programmes involving study in mainland China are an
important way of achieving this goal. Through participating in such programmes, Hong Kong
university students are able to gain knowledge and first-hand experience of mainland China,
which can help them further realize their potential in the nation and seize opportunities for their

future development.
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In fact, all eight UGC-funded universities have offered various short-term programmes
involving study in mainland China (study-in-China programmes) to their students (e.g., cultural
trips, language programmes, service learning, and internships). Three universities have
positioned enhancing learning opportunities in mainland China as part of their strategic plans
(i.e., HKU, The Hong Kong Polytechnic University [PolyU], and City University of Hong
Kong). For instance, HKU plans “to provide all students with at least one mainland China and

E13

one overseas learning opportunity by 2022, in order to promote students’ “global citizenship
and competitiveness” (HKU, 2016). Meanwhile, Hong Kong students have also shown
increased interest in studying in mainland China. In a recent government survey (CUHK, 2016),
more than half of Hong Kong young people had quite positive views about different types of
China opportunities, such as internships (70.8%), exchange tours (67.8%), and employment
(56.9%), and were willing to participate in mainland internship programmes (55.8%). Statistics
from the Examinations and Assessment Authority show that 6% of graduate secondary students
applied to study at mainland universities, compared to only 1% a decade ago (Lai, 2016). Cheng
(2014) found that Hong Kong university students preferred choosing mainland China as their
study abroad destination because of 1) the low traveling cost compared to other countries, 2)

their interest in the cultural values of China, and 3) the need to improve their proficiency at

Mandarin.

Given the significant growth in Hong Kong university students’ participation in short-term
study-in-China programmes, one key question that must be addressed is what benefits the
participants can gain from such experiences. A number of empirical studies have been carried
out in recent years to understand the impact of short-term overseas experiences on students’
development (Dwyer & Peters, 2004; Donnelly-Smith, 2009; Ferguson, 2013). It was found
that students who participated in short-term study abroad programmes demonstrated learning
gains in four major areas: (1) language learning (Chiang, 2014; Martinsen, 2007), (2)
disciplinary/professional knowledge (Richardson, Imig, & Ndoye, 2013; Redden, 2009), (3)
personal growth (Mapp, 2012; Rahikainen & Hakkarainen, 2013), and (4) intercultural
competence (Davies, Lewis, Anderson, & Bernstein, 2015; Ferguson, 2013; Lumkes, Hallett,
& Vallade, 2012; Marx & Moss, 2011; Stromberger, 2010). A recent review (Campbell, 2016)
found that most participants showed significant improvements in at least one of the four areas
as a result of their short-term study abroad experience. Among the four areas, intercultural

competence, which was the primary intended education outcome of almost all study abroad
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programmes, was the most frequently reported learning outcome (Campbell, 2016; Paige et al.,
2009). Overall, the evidence shows that short-term study abroad programmes provide multiple

social and learning benefits for participants, especially in the area of intercultural competence.

As a specific type of short-term study abroad programme, do study-in-China programmes have
a similar impact on their participants? To answer this question, scientific evidence of the
outcomes and quality of such programmes is needed. Nonetheless, empirical findings that show
the impact of study-in-China programmes on Hong Kong university students’ development are
scant (Chang, 2012; Jackson, 2008; Lumkers et al., 2012; Yang, 2012; Yang, Webster, & Prosser,
2011). A review of existing studies conducted in Hong Kong revealed several research gaps
(Chang, 2012; Jackson, 2008; Lumkes et al., 2012; Yang, 2012). First, the majority of studies
adopted the case study method, usually focusing on specific programmes in a particular foreign
country (e.g., Jackson, 2008). Therefore, findings across studies are often not comparable.
Second, among the different modes of short-term study-in-China programmes, service learning
has been a major focus of research (e.g., Yu, Shek, & Xing, 2018; Chak et al., 2016), while the
impacts of other types, such as Chinese cultural tours, have rarely been investigated. Third, the
adopted research methods were primarily qualitative approaches (focus groups, interviews,
reflective journals, etc.) supplemented by quantitative data collected from a small number of
participants (e.g., Lai, 2010). Thus, the generalizability of the findings is limited. Therefore, it
is unclear whether, and if so to what extent, the currently offered short-term study-in-China
programmes can have a meaningful impact on Hong Kong university students’ development,
and whether different types of programmes can equally serve the purpose. There is a clear need
for more concrete evidence based on representative samples of university students in Hong

Kong to gauge the worth of short-term study-in-China programmes.

Meanwhile, despite the great efforts made by the governments of both mainland China and the
HKSAR to promote relations between the people of the two regions, several recent phenomena
observed among Hong Kong young people are rather worrying. First, researchers have found
that Hong Kong young people generally hold negative attitudes towards the Mainland, perceive
a considerable dissimilarity between themselves and mainland Chinese, and consider that it is
better to be a Hong Konger than a Mainlander (Wong, 2015). A report by UGC (2010) found
that “Hong Kong students’ knowledge about mainland China is surprisingly low”. Second, both

international and mainland students complain that Hong Kong students are “generally reluctant
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to speak any language other than Cantonese”, and show “little interest in including non-local
students in their activities” (UGC, 2010, p. 70). These stereotyped perceptions and closed
attitudes reflect a low level of intercultural competence (Deardorff, 2009) among Hong Kong
university students, which is also holding them back in their own development. Third, a
noticeable proportion of young people in Hong Kong have been found to lack a sense of
national identity (CPU report, 2016, p. 1). In a recent survey, 36% of Hong Kong Secondary 5
students did not identify themselves as Chinese citizens, a trend that researchers have labelled
a national identity crisis (Hong Kong Policy Research Institute, 2016) that is unfavourable to
national integration and social cohesion. In response to the above phenomena, researchers have
advocated that post-secondary institutions should offer more mainland programmes to Hong
Kong young people, provide more financial sponsorship for academic exchange programmes,
and motivate more young people to learn from direct experiences in China (Central Policy Unit,
2016). The promotion of short-term study-in-China programmes in higher educational
institutions represents such efforts. However, little is known about the effectiveness of these
programmes in promoting students’ development in intercultural competence, understanding

about China, and national identity.

Moreover, without data collected from a representative sample, a systematic analysis of factors
that may influence the impact of study-in-China programme is not possible. Scholars have
pointed out that “study abroad experience alone cannot guarantee the participants’ learning
gains from the programme” (Pitman, Broomhall, McEwan, & Majocha, 2010) and there are
multiple factors at individual and programme levels that contribute to the impact of a
programme. The identification of barriers to, and facilitators of, the successful implementation
of short-term study-in-China programmes would provide important insights for both
programme designers and implementers into how to enhance the impact of such programmes
in the future. It will also be useful for policymakers and the senior management of universities
to determine how to support these programmes in order to attract more students and better
benefit them. Despite the importance of this issue, we know little about it. In particular, would
the factors that contribute to a successful study abroad programme in general have similar
effects on study-in-China programmes? Is there any unique variable that specifically influences
Hong Kong students’ learning gains from study-in-China programmes? What factors may
hinder or facilitate Hong Kong students’ national identity development as a result of their study-

in-China experiences? All these important questions remain unanswered.
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The Present Research

Against the above background, the present research has two major aims: 1) to investigate the
impact of short-term study-in-China programmes on Hong Kong local university students’
development in terms of a) intercultural competence, b) perceptions and attitudes towards
mainland China, and c) national identity; 2) to examine the effects of both individual and
programme factors on the impact of study-in-China programmes. Several major theoretical

models that guide the proposed research are reviewed below.

Short-Term Study-in-China Programmes in Hong Kong

In the present research, a short-term study-in-China programme is defined as 1) a one-to-eight-
week faculty-directed programme that takes place in mainland China, and 2) a one-to-eight-
week study tour in mainland China embedded in one regular credit-bearing course offered by
a home institution with the entire duration of the course being within or more than one semester.
This is because for a few credit-bearing courses (such as service learning subjects), while the
study-in-China tour is within eight weeks, the whole subject lasts for one or two semesters
(usually one semester plus several sessions in a second semester) due to administrative
constraints. This type of programme will also be considered as the target programme in our
research because the embedded study-in-China experience is short term. Stratified cluster
sampling will be used to select participating programmes. A preliminary review of short-term
study-in-China programmes currently offered in the eight public universities in Hong Kong
revealed that there are three main modes: 1) the summer term programme, 2) the Chinese
cultural tour programme, and 3) the service learning programme. The characteristics of each

mode are described below.

The first mode, the summer term programme (STP), takes place between June and August
every year, and usually spans from one to five weeks. An STP offers students opportunities to
participate in summer programmes organized by some of the top mainland universities as
partners of Hong Kong universities. The major aim of an STP is to promote cultural exchange
and mutual learning between Hong Kong and mainland university students. Participants can
gain knowledge of particular topics, understanding of the nation, and direct experience of the
campus life and culture of the mainland universities. Example programmes include the

Zhejiang University C9 Summer School (HKU, 2018), the Innovation & Entrepreneurship
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Summer School — Mainland China, Taiwan, and Hong Kong (PolyU, 2018), and the Peking
University Summer Programme (HKUST, 2018). Students from different universities in Hong
Kong are eligible to apply for STPs.

The second mode, the Chinese cultural tour programme (CTP), introduces students to cultural
and historical aspects in different areas in mainland China through a one-to-two-week trip.
Students usually travel to several cities and visit sites along the way. Such programmes aim to
enable students to gain distinctive cultural experiences and more understanding of both general
and specific cultural issues related to the programmes, such as the A Tale of Three Cities —
Cultural Exploration Programme offered by PolyU (2018), and the Belt and Road, Past and
Present Programme available at HKU (2018). A CTP is typically organized by individual
institutions and involves a relatively small number of participants (usually 10 to 20 students)

per programme.

The third mode, the service learning programme (SLP), is a form of experiential learning that
integrates academic study with community service and reflection (American Association of
Higher Education, 2003), and which has gained increasing popularity among Hong Kong
universities because of its positive impact on students’ development in multiple areas (Xing &
Ma, 2010; Yu, Shek, & Xing, 2017). An SLP in mainland China usually involves a two-to-six-
week service trip in which students provide volunteer work to the local community. These
programmes aim to enrich students’ learning, to develop students’ civic responsibility and their
interests in service, people and culture of the host country, to help students gain personal
development, and to strengthen the local communities. SLPs are often considered to be more
challenging and resource-intensive than other types of short-term study abroad programmes,
but also more rewarding (Clark, 2000). Examples of STPs include the Project M.A.L.L. offered
by Hong Kong Baptist University (HKBU; 2018), the Growing Resilience in Children in Post-
Disaster Contexts offered by PolyU (2018), and the Service Learning Programme (Mainland)
offered by Chung Chi College of The Chinese University of Hong Kong (CUHK; 2018).
Currently, a cross-institutional project that focuses on capacity building for service learning in
Hong Kong higher educational institutions is underway, with four participating universities:
PolyU, Hong Kong Baptist University (BU), Lingnan University (LU), and The Education
University of Hong Kong (EAUHK). These universities have been regularly offering service

learning programmes to undergraduate students during the past few years.
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In the present research, all the above three modes of short-term study-in-China programmes

will be investigated.

Intercultural Competence

Intercultural competence can be defined as “the ability to communicate effectively in cross-
cultural situations and to relate appropriately in a variety of cultural contexts” (Bennett &
Bennett, 2004). It has two essential components: intercultural sensitivity and intercultural
adaptability (Kim, 1991; Ting-Toomey, 1999; William, 2005). Intercultural sensitivity has been
defined as a person’s attitude, willingness, and motivation to understand and accommodate
intercultural encounters (Chen & Starosta, 2000) or “affective response to intercultural
difference” (Straffon, 2003, p. 488). According to the development model of intercultural
sensitivity (DMIS), intercultural sensitivity develops along a continuum (Bennett, 1993). As
an individual’s experience of cultural difference becomes more complex and sophisticated,
his/her understanding and behaviours regarding cultural differences and similarities become
more complex and mature, evolving from a highly ethnocentric mindset to a highly
intercultural/ethno-relative mind-set (Cushner, McClelland, & Safford, 2012; Hammer, 2011).
In the present study, we will focus on university students’ intercultural sensitivity, especially
their understanding and behaviours regarding intercultural communication. Specifically, we
aim to investigate how university students’ intercultural communication awareness may change

through their study-in-China experience.

The second component, intercultural effectiveness, refers to the skills that enable one to behave
flexibly and appropriately in intercultural interactions in order to attain one’s communication
goals (Kim, 1991), or to the behavioural aspect of intercultural communication competence. In
the present research, intercultural effectiveness will be examined in terms of the five categories
of skills that are directly associated with interculturally effective behaviours in Portalla and
Chen’s (2010) model, namely 1) message skills, which refers to competence in using the
language of a culture different from one’s own that enables an individual to perform verbal and
non-verbal behaviours to communicate in the other culture; 2) interaction relaxation, which
refers to the ease which an individual feels or his/her overall comfort level during the
interaction; 3) interactant respect, which refers to the level of value the individual places on
his/her culturally different interactant during the interaction; 4) identity management, which

refers to the ability of an individual to maintain the unique identity of his/her culturally different

27



interactant while also maintaining his/her own separate identity during the interaction; 5)
behavioural flexibility, which refers to the ability to observe an interaction, appropriately
choose one’s behaviours, and adapt to the specific situational context during the interaction;
and 6) interaction management, which refers to the individual’s ability to express ideas and
answer questions during the interaction. A number of researchers have reported that these
essential skills can be developed through study abroad experiences (Fantini, 2000; Mapp, 2012;
William, 2005) by “observing, listening, and asking those who are from different backgrounds
to teach, to share, to enter into dialogue together about relevant needs and issues” (Deardorff,
2009; p. xiii). In this study, we will compare students’ performances in these six skill areas

before and after their study-in-China experience.

Perceptions and Attitudes towards Mainland China

Many studies have examined the impact of study aboard programmes on participants’ attitudes
towards the host country (Chen, 2007; Dias, Zhu, & Samaratunge, 2017; Lumkes, Hallett, &
Vallade, 2012; Stangor et al., 1996), and intergroup contact theory (ICT; Allport, 1954) has
often been adopted to understand the attitudinal changes. According to ICT, stereotypes are
born out of social isolation and can be broken by personal contact. Therefore, interpersonal
contact is considered one of the most effective ways to reduce prejudice between different
group members. Based on this model, we assume that more direct contact with local people
during a study-in-China trip would be associated with Hong Kong university students’ more
positive attitudes towards mainland China and reduced stereotypical perceptions. These
changed attitudes are also essential for the students to further acquire knowledge and skills
needed for their intercultural communication (Deardorff, 2004). For example, with more
respect, openness, and curiosity, students would be more willing to learn about the culture,

custom, and history of mainland China.

National Identity

In the present research, national identity is defined in a broad sense as including 1) one’s
identity and sense of belonging to the People’s Republic of China (PRC), and 2) one’s feeling
and recognition of being a member of the PRC. From a social identity perspective (Tajfel, 1979),
national identity derives from both one’s membership in a country and also the value and

emotional significance attached to that membership. A national membership is more likely to
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be internalized as part of one’s self-concept when the individual can obtain a sense of positive
self-worth from this identity. Students’ direct learning experience in China, along with an
expanded understanding of the nation, may help them overcome their prior stereotyped
evaluation and even create a sense of pride in their national membership. This would contribute
to their national identity development. Some studies have found that overseas experiences can
change participants’ self-identity and ethnic identity by affecting the way they think and feel
about their own culture, nationality, and place in society (Naddaf, 2016). Overseas experience
also often inspires critical self-reflection, which can provide opportunities for the development
of a new identity (Deardorft, 2004). We expect that after participating in a study-in-China

programme, students would develop a stronger sense of national identity.

Factors Affecting the Impact of Short-Term Study Abroad Programmes

In the present research, we also sought to understand what factors may influence the impact of
study-in-China programmes and the process of how these factors help or hinder students with
regard to reaping significant benefits from the programme. Previous studies have identified
multiple factors that are critical to the success of study abroad programmes. At the individual
level, several characteristics of students affect the impact of studying abroad on their
development. First, gender, year of study, and foreign language capacity were found to be
associated with students’ learning outcomes (Chieffo & Griffiths, 2004; Rivers, 1998;
Stronkhorst, 2005). Second, personality factors such as openness, extraversion, altruism,
empathy, and introspectiveness moderate the effect of study abroad programmes on participants
(Hullett & Witte, 2001; Kinginger & Farerell, 2004; Stronkhorst, 2005). Third, prior cross-
cultural experience and competence, particularly those related to the host culture, affect
students’ learning outcomes (Martinsen, 2011). Fourth, students’ personal preparation
(academically and psychologically), motives for studying abroad (e.g., cultural experience,
fulfilling academic requirements), beliefs about the benefits of the programme, and the
personal effort they invest into the learning process are consistently found to be predictors of

favourable learning outcomes (Rahikainen & Hakkarainen, 2013).

At the programme level, factors relating to programme design, pre-departure preparation,
institutional support, and post-trip consolidation all contribute to the success of the programme.
With regard to programme design, duration, clearly defined programme objectives, types of

student housing, structured learning activities, provision for cultural interactions, and guided
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reflection on cultural experiences are the key factors associated with positive programme
impact (Meyer-Lee & Warfield, 2006; Vande Berg et al., 2004). Some researchers have found
that a duration of at least six weeks is needed for a programme to have significant effects on
participants (Dwyer, 2004), while mixed findings have also been reported (Gothard et al., 2012).
With regard to pre-departure preparation, Bretag et al. (2016) highlighted the importance of
adequate introduction and preparation provided by programme staff before the trip. Staff
members’ experience and preparation are also key factors as they can enable staff members to
provide students with appropriate preparation prior to the tour and support during the tour,
which can then contribute to a positive student experience. In particular, guided reflective
learning on the experience abroad has a strong influence on students’ learning gains (Gothard

et al., 2012).

In the present research, we examined the effects of several key factors identified in previous
studies on the impact of study-in-China programmes for Hong Kong university students.
Specifically, at the individual level, we considered students’ demographic characteristics, prior
exposure to the culture of mainland China, overall academic performance, and motives and
expectations with regard to the programme. At the programme level, we focused on programme
mode, provision of cultural interactions, frequency of guided reflective activities, and students’
perceived programme implementation quality. The characteristics of programme staff and
peers were also taken into account. It is our hope that the examination of these factors would
shed light on how to improve the currently implemented study-in-China programmes and

maximize the impacts of these programmes on students.
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1.2 Policy Relevance

The increasingly close ties between Hong Kong and mainland China are creating tremendous
opportunities for Hong Kong. Our younger generation, in particular, must be prepared for these
new opportunities. While the importance of introducing more study-in-China programmes has
been stressed by Hong Kong’s youth development and education policymakers, scientific
evidence regarding the impact of this type of programme on local university students’

development is lacking. The present research is important for the reasons outlined below.

First, this research can provide important empirical evidence that government officers and
university senior management in Hong Kong can consider in order to understand the value and
significance of short-term study-in-China programmes. If the findings can demonstrate that
study-in-China programmes bring about desirable results for participants, then the government
will be able to make a compelling argument to further develop, promote, and support similar
initiatives that offer direct learning experiences on the Mainland. New policies can also be
developed to promote Hong Kong young people’s participation in these programmes. The
findings can also inform government discussions on resource allocation for different modes of
study-in-China programmes. Those programmes that have the greatest impact on participants’
national identity development could be further promoted as a policy tool to help young people

increase their level of identification with the nation.

Second, the research can help the general population of Hong Kong understand the benefits of
study-in-China experiences for young people. This could promote general public awareness of
the importance and value of study-in-China programmes, and in turn enhance public interest
in, and support for, such programmes. The findings can also inform institutions’ decision
making with regard to the long-term planning of such programmes, as well as their budgeting
processes, fund-raising initiatives (e.g., study-in-China scholarships, external funding for

specific programmes), and advocacy work to generate further resources.

Third, this research can help to identify ways in which study-in-China programmes can be
improved at different levels in order to further increase their positive impact on student
development. Such information would be valuable for both programme revamping and

policymaking in order to maximize the utility of programmes with the given time and resources.
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Recommendations can be made regarding what key elements must be incorporated for students
to experience meaningful learning gains. Public policy that can further engage and support
specific groups of students in these programmes can be developed based on the identified
individual factors. We hope that improvements in the design of short-term study-in-China
programmes, together with corresponding policy support, will ensure that more university

students are attracted to, and benefit from, these programmes.
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1.3 Objectives of the Study

1) To investigate the impact of short-term study abroad in China programmes on the
development of Hong Kong local university students in their a) intercultural competence, b)

perception and attitude toward mainland China, and c) national identity

2) To examine the moderating effects of factors at student level, including students’
demographic characteristics, prior experiences in mainland China, and their attitudes and
expectations about the programme, on the impact of short-term study in China programmes in

the above three areas

3) To examine the moderating effects of factors at programme level, including programme
mode, duration, structure of learning activities, number of cultural interactions, frequency of
guided student reflection, and programme staff characteristics on the impact of short-term study

in China programmes in the above three areas

4) To understand students’ experiences in the short-term study in China programmes and
how different individual and programme factors may contribute to one’s development, with a
particular focus on identifying facilitators and barriers to students’ effective learning gains

based on qualitative research methods

5) To make policy recommendations on how to promote and improve short-term study in
China programmes to maximize their impact on Hong Kong young people’s development of

intercultural competence, understanding about China, and national identity.

33



1.4 Summary

The rapid development of mainland China with the recent “Belt and Road” and “Greater Bay
Area” initiatives is creating tremendous opportunities for the younger generation of Hong Kong.
The importance of exchange programmes in mainland China for promoting young people’s
understanding of the country and developing their intercultural competence has been

emphasized extensively in government policymaking.

Short-term study in mainland China has been one major way that university students can gain
such exchange experience. Despite being vigorously promoted by the government and
institutions, the impact and effectiveness of these programmes on participants’ development
have not been systematically examined using representative samples of participants. It is also
unclear what factors may facilitate or hinder participants’ learning in short-term study-in-China

programmes according to scientific studies.

The present research aimed 1) to investigate the impact of short-term study-in-China
programmes on Hong Kong university students’ development in three areas: a) intercultural
competence, b) perceptions and attitudes towards mainland China, and c) national identity; and
2) to examine the moderating effects of a list of key factors at both the individual and

programme levels on programme outcomes.

The findings of the present research have significant theoretical and practical implications for
policies regarding Hong Kong’s education and youth development. With regard to theory, they
can provide important evidence concerning the impact of short-term study-in-China
programmes on students’ development and lives, and contribute to our understanding of the
underlying processes. The findings regarding the facilitators of, and barriers to, students’
effective learning can also contribute to generic theory of short-term overseas study. With
regard to practice, the findings can provide important information for policymakers,
programme designers, and implementers about how to further promote and improve the
existing short-term study-in-China programmes. The findings can also shed light on how to

develop other mainland and overseas exchange programmes.
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Chapter 2. Research Methodology
2.1 Research Design

The project adopted a longitudinal mixed-method design that involved a quantitative survey
with student participants (pre- and post-test) and a qualitative study (individual interviews) for

both student participants and leaders/teachers of the programmes.

Quantitative methods were used to examine students’ intercultural competence, perceptions
and attitudes towards mainland China, and national identity, before and after participating in
short-term study-in-China programmes. Participants completed both pre-test and post-test
questionnaires, and the scores were compared. The possible effects of students’ personal

characteristics and programme factors on students’ learning gains were also examined.

Qualitative approaches were adopted to explore the implementation of different programmes
in depth, and the process of how study-in-China experiences, associated with various individual
and programme factors, may lead to participants’ development. First, individual interviews
were conducted with student participants after the completion of the programme to understand
their direct experiences on the programme, their perceptions of the programme impact on their
development, and factors that may help or hinder their effective learning. Second, programme
leaders or subject teachers were invited to share their views and perceptions in individual
interviews about the programme, and their personal experiences, observations, and perceived

facilitators and barriers to effective programme implementation.

2.2 Changes Made to the Original Research Plan

As stated in our previous “Request for changing the scope of research in a PPR project” dated
26 September, 2019, we encountered several problems with programme and participant
recruitment, which were likely related to the series of social events happened in Hong Kong
starting from March, 2019. First, some cultural tour programmes were cancelled or conducted
in small scale in 2018/19 academic year. Originally, 12 cultural tour programmes were selected,
but two programmes were cancelled this summer due to low student enrolment. Although the
coordinators of 10 cultural tour programmes agreed to invite students to participate in our
project, only a few students from 8 programmes completed the survey, despite multiple rounds

of invitation letters being sent out.
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Second, the actual number of Hong Kong local student participants was smaller than the
estimated number of student participants based on available programme information online,
especially for cultural tours and summer schools. While the programmes were open to students
studying in universities in Hong Kong, more than half of the students were originally from the
Mainland or other areas in Great China (e.g., Taiwan, Macau, etc.). These students were not
the target population of the present research project and thus excluded from the sample. This

resulted in the reduced sample size of the present project.

Third, the response rate was lower than the estimated rate based on literature review and our
previous experiences. For example, for cultural tour programme, the average response rate was
12.5%. When we approached staff of different programmes again in June, 2019, some of them
showed concerns and hesitation about inviting students to participate in this project by

themselves.

Despite our considerable effort to solve these problems (e.g., increase the incentive value, on
site promotion, send email and messages through social media, recruit student helpers to assist
data collection), the response rate remained low. Some upcoming cultural tours and short-term
study in mainland China programmes scheduled after summer were also cancelled or

postponed.

In the original proposal, it was proposed that 800 participants from 20 programmes (8 service
learning, 4 summer schools, and 8 cultural tours) would be recruited. By the end of September,
2019, we collected pre-test data from 443 students and post-test data from 414 students in 21
programmes (N = 380 matched cases), including 7 service-learning subjects, 5 summer schools,
and 9 cultural tours. Given the tense atmosphere of the society at that time, and the expected
social influence on students’ national identity, attitude and perceptions about mainland China,
it was considered difficult and inappropriate to further recruit participants from new short-term
study in mainland China programme. Based on our data analytic plan and literature, a sample
size of approximately 350 students is required for consideration of power analysis (a = 0.05; f
= 0.10). Therefore, the sample of 376 matched cases is sufficient to address the proposed

research questions.

Taken these factors into account, the PICO review committee approved our proposed changes

on the research scope as below.
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First, it was approved that we can focus on data collected from the 376 local undergraduate
students who participated in study in mainland China programmes in 2018/19 academic year,
rather than recruiting new students from new programmes. Although the sample size is smaller
than the originally proposed sample (N = 800), the research questions can be adequately

addressed based on the current sample.

Second, it was approved that we would change the originally proposed focus group interview
with students from the study-in-China programmes, to individual interview with students so
that each student’s views can be explored with details. This helped us to gain more in-depth
understanding about students’ learning experiences and the impact of short-term study in

mainland China programmes.

Third, apart from the proposed research activity, we conducted an online survey to investigate
undergraduate students’ attitudes towards joining programs to be implemented in mainland
China, in order to obtain extra information for researchers and policy makers to learn how
university students perceive the potential opportunities to study and experience in mainland

China in the midst of the current social change in Hong Kong.

In addition, it was originally proposed that a pre- and post-test non-equivalent control group
design would be adopted, which would involve both a study-in-China group and a control
group consisting of students who study on campus at about the same period of time, in order
to determine whether students’ changes are due to the study-in-China experience rather than to
the natural maturation or personal growth that occur during typical university study. However,
due to difficulties encountered in data collection, we were only able to recruit 53 students from
a summer subject at one university. This control group sample was small and was considered
biased because the three teachers who taught the subject were all originally from mainland
China, which constitutes a confounding factor (i.e., students’ direct contact and interaction with
the teachers may potentially affect their intercultural competence as well as their perceptions
and attitudes towards mainland China). Therefore, we do not think it is appropriate to compare
the performance of this group of students (as a control group) with the experimental group.
Instead, we focus on students’ changes after participating in the short-term study-in-China

programmes by comparing the pre- and post-test data collected from programme participants.
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2.3 Sampling and Participating Programmes

A purposeful sampling method was used to recruit programmes with different implementation
modes that were offered in the 2018/19 academic year. First, for STPs, which were usually
organized by top universities in mainland China and open to students from different universities
in Hong Kong, four programmes were randomly selected from all available programmes in the
summer term of the 2018/19 academic year. Through the professional connections of the

research team members, five STP programmes were successfully recruited.

Second, for CTPs, which were jointly organized by universities in Hong Kong and mainland
China, we first selected four UGC-funded universities. In each university, two CTPs were
recruited based on nomination by staff in the related offices. A total of nine CTPs were
successfully recruited. Lastly, SLPs were sampled from four universities participating in a
cross-institutional project on capacity building for service learning: PolyU, BU, LU, and
EdUHK. It was originally planned that from each university, two SLPs with service learning
tours in mainland China would be selected as the participating programmes. However, for
practical reasons, LU and EQUHK did not offer SLPs with direct services in mainland China
in the 2018/19 academic year, and we were only able to recruit one SLP from BU and six SLPs

from PolyU.

In summary, a total of 21 short-term study-in-China programmes offered in the 2018/19

academic year were recruited including five STPs, nine CTPs, and seven SLPs.
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2.4 The Quantitative Study
2.4.1 Participants and Procedure

The participants of the quantitative study were local undergraduate students in Hong Kong (i.e.,
holding a Hong Kong Permanent ID Card) who had successfully enrolled in the 21 selected
programmes. With the help of the programme leaders and subject teachers, invitation letters
were sent out to all local students participating in the programmes. The students who agreed to
participate in the study were first asked to sign a written consent form. After obtaining their
consent, the students were asked to complete a pre-test questionnaire at the beginning of the
programme (i.e., before the study-in-China tour) and a post-test questionnaire on the last
session of the programme (i.e., after they completed the learning tour in mainland China). The
two questionnaire surveys were both conducted in classroom settings administered by either
our research assistant or trained student helpers who also joined the programme but did not

participate in the survey. It took approximately 30 minutes to complete the questionnaire.

A total of 380 students from the 21 programmes completed both the pre-test and post-test
survey, including 133 males, 241 females, and 6 students who did not indicate their gender.
The majority of students were in Year 1 (31.3%), Year 2 (28.6%), and Year 3 (25.5%), while
the eight students who indicated that they were in their fifth and sixth year of study were from
nursing and Chinese medicine programmes, respectively. In terms of programme type, more
than half of the students were from SLPs, while STPs were the next most attended type and
CTPs the least attended. The relatively small number of student participants from CTPs was
mainly due to the limited quota of such programmes compared to SLPs. More than 60% of the
participants had never lived in mainland China, while over 16% of them had been living in
mainland China for more than five years. Basic characteristics of the participants are further

summarized in Table 1.
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Table 1 Demographic characteristics of the student participants (N = 380)

Categorical variables N %
Gender
Male 133 35.6%
Female 241 54.4%
Year of study
1 118 31.3%
2 108 28.6%
3 96 25.5%
4 42 11.1%
5 5 1.3%
6 8 2.1%
Programme type
STP 112 29.5%
CTP 41 10.8%
SLP 227 59.7%
Years of living in mainland China
Never 224 60.1%
Less than one year 39 10.5%
1-5 years 50 13.4%
More than 5 years 60 16.1%
Continuous variables M SD
Age 20.30 1.87

2.4.2 Measures

A composite questionnaire was used to assess the students’ personal characteristics,
intercultural competence, perceptions and attitudes towards mainland China, and national
identity. The questionnaire comprised items from existing scales and a number of demographic
questions that addressed the students’ previous experiences in participating in short-term/long-
term mainland China/overseas programmes, living experiences in mainland China, perceived
academic performance, expectations of the study-in-China programmes (before the

programmes), frequency of guided reflection, and interactions with non-local students (after
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the programmes). Cronbach’s alphas for the total scales and subscales based on the present

sample are summarized in Table 2.

Table 2 Reliability summary for total scales and subscales
Number Internal consistency
of items N Cronbach’s a

Scales

IES (pre-test)

Interaction relaxation 5 379 7

Behavioural flexibility 4 379 49

Interaction management 2 380 .61
3
3
3

Message skills 380 .62
Identity maintenance 380 46
Interactant respect 379 .68
Overall 20 378 81
IES (post-test)
Interaction relaxation 5 379 .76
Behavioural flexibility 4 377 .58
Interaction management 2 380 .65
3
3
3

Message skills 379 72

Identity maintenance 377 41
Interactant respect 375 74
Overall 20 368 81
ICA (pre-test) 11 371 .82
ICA (post-test) 11 372 .80
Perceptions and attitudes towards mainland China
General perceptions (pre-test) 6 372 .80
General perceptions (post-test) 6 376 81
Other-group orientation (pre-test) 6 375 .64
Other-group orientation (post-test) 6 374 .64
Perceived social distance (pre-test) 5 379 .87
Perceived social distance (post-test) 5 375 .88
Identification and recognition of China (pre-test) 6 378 .82
Identification and recognition of China (post-test) 6 376 .84
Programme level
Programme characteristics 6 377 .93
Teacher characteristics 2 377 .87

Intercultural Competence

The Intercultural Effectiveness Scale (IES; Portalla & Chen, 2010)

The 20-item IES was adopted to assess the participants’ intercultural effectiveness, serving as
a major indicator of intercultural competence. The IES consists of six subscales designed to
measure interculturally effective behaviours in six categories: behavioural flexibility (BF; four
items), interaction relaxation (IRELAX; five items), interactant respect (IRESP; three items),
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message skills (MS; three items), identity maintenance (IDM; three items), and interaction
management (ITM; two items; Chen, 2005; Spitzberg & Changnon, 2009). In the present study,
the students’ scores on the six subscales of BF, IRELAX, IRESP, MS, IDM, and ITM, and the
overall IES scale were all calculated and used as indicators of the students’ intercultural
competence. The IES has been widely adopted by researchers in studies that have assessed

intercultural competence development particularly in the context of study abroad evaluations.

The Intercultural Communication Awareness Scale (ICAS; Olson & Kroeger, 2001)

The 11-item ICAS measures skills needed for effective interaction with people of another
culture, including empathy, cross-cultural awareness (i.e., the ability to understand how people
of another culture feel), intercultural relations (i.e., the competence to develop interpersonal
relationships with people from another culture), and cultural mediation (i.e., the ability to serve
as a bridge between cultures; Olson & Kroeger, 2001). The scale has been widely used in
studies that have assessed intercultural competence development particularly in the context of
study abroad evaluations (Bloom & Miranda, 2015). Cronbach’s alphas of the ICAS based on
the present sample were .86 (Wave 1) and .84 (Wave 2), indicating good internal consistency.

Perceptions and Attitudes towards Mainland China

General Perceptions of Mainland China Scale (GPS)

The students’ general perceptions of mainland China were measured in terms of six major
aspects: 1) economic development, 2) political development, 3) social development, 4) Chinese
culture, 5) people’s quality of life, and 6) the relations between mainland China and Hong Kong.
The students were asked to indicate the extent to which they agree with the six statements (GPS)
listed below developed by the research team on a four-point rating scale (1 = strongly disagree,
2 = disagree, 3 = agree, and 4 = strongly agree). The average score of the six items was used
as the indicator of the students’ perceptions of mainland China. Higher scores represented a

more positive perception held by the students.

The economy of mainland China will maintain its rapid development.

| am optimistic about the political development of mainland China.

| am optimistic about the social development of mainland China.

The quality of life in mainland China is good.
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e | would like Hong Kong to strengthen its ties with mainland China.

e | value the long history and cultural heritage of mainland China.

Other-Group Orientation Scale (OGOS; Phinney, 1992)

The OGS was designed to measure an individual’s orientation towards other cultural groups in
general. In the present study, items of the OGS (listed below) were adapted to measure the
students’ attitudes towards people from mainland China. In the adapted items, people from
mainland China were referred to as the target group. The students responded to the six items
on a four-point rating scale ranging from 1 (strongly disagree) to 4 (strongly agree). A higher

score on the OGOS reflected a more positive attitude towards people from mainland China.

e | like meeting and getting to know people from mainland China.

e | sometimes feel it would be better if Hong Kong people and people from mainland
China do not try to mix together.

e | often spend time with people from mainland China.

e | do not try to become friends with people from mainland China.

e | am involved in activities with people from mainland China.

e | enjoy being around people from mainland China.

Social Distance Scale (Wu, 2016)

Five items of the social distance scale excerpted from the Hong Kong Panel Study of Social
Dynamics questionnaire (HKPSSD-Wave 3; Wu, 2016) were adopted to further measure the
students’ perceived social distance from people from mainland China. The respondents were
asked to indicate their acceptance of different degrees of contact with people from mainland
China (e.g., “work together”, “live in the same community”, and “invite him/her to visit your
family”) on a four-point rating scale. A higher score suggested a lower degree of social distance
and a more positive attitude towards people from mainland China. The six items are listed

below.

e | am willing to work together with people from mainland China.

e | am willing to live in the same community with people from mainland China.
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e | am willing to live next door to people from mainland China.
e | am willing to invite people from mainland China to my home.
e | amwilling to see my child(ren)/relative(s) in a romantic relationship with people from

mainland China.

National Identity

First, four items adapted from existing questionnaires were used to assess the students’ national
identity. The respondents were asked to indicate the extent to which they would agree with
statements that they are 1) a Hong Kong citizen, 2) a Chinese citizen, 3) a citizen of the PRC,
and 4) a member of the Chinese race, on a seven-point Likert scale (1 = strongly disagree, 4 =

neutral, 7 = strongly agree).

Second, four items from the People’s Ethnic Identity Questionnaire (Public Opinion
Programme, HKU, 2017) were used to assess the students’ self-perceived strength from, and
importance in, being 1) a Hong Kong citizen, 2) a Chinese citizen, 3) a citizen of the PRC, and
4) a member of the Chinese race, on a scale of 0-10 with 10 indicating extremely strong (for
strength) and extremely important (for importance), and 0 indicating extremely weak (for
strength) and not important at all (for importance). These items have been used to measure the
identity of Hong Kong people in previous studies and have helped to accumulate a large amount

of comparable quantitative data.

Third, six items selected from the Student National Identity Survey (Hong Kong Policy
Research Institute, 2016) were used to further understand the participants’ identification with
China. The students rated the following items on a five-point Likert scale (1 = strongly disagree,

3 = uncertain, 5 = strongly agree).

e [ am willing to contribute to the People’s Republic of China.

e [ have a responsibility to build a brighter future for the People’s Republic of China.

e I am concerned about the domestic issues and current news of the People’s Republic of
China.

e [ have good knowledge of the People’s Republic of China.

e My life has been greatly influenced by Chinese culture and philosophy.

e [ appreciate Chinese culture and traditional arts.
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Factors at the Student Level

A series of items was constructed by the research team to measure factors at the student level
that may affect students’ learning gains from short-term study-in-China programmes. These
included students’ demographic characteristics, prior experience in mainland China, previous
experience participating in other study abroad programmes, self-perceived academic

performance, and their attitudes towards, and expectations of, the programme.

First, student demographic information including age, year of study, gender, and parents’
highest education level were collected. Second, the students’ prior experience in mainland
China was measured by asking them to report the number of years that they had lived in
mainland China (from never to five years and longer). Additionally, four items were used to
collect information on the students’ previous experience participating in different types of
study abroad programmes. The students were asked to report the number of times that they had
participated in 1) short-term study in a mainland China programme, 2) a short-term overseas
programme (not in mainland China), 3) a long-term learning programme in mainland China,
and 4) a long-term overseas learning programme (not in mainland China) by selecting a number
ranging from 0 to 10 or more. Third, self-perceived academic performance was measured by
an item that asked the students to indicate their level of satisfaction with their present academic
performance on a five-point rating scale (1 = very unsatisfied, 3 = neutral, and 5 = very
satisfied). Fourth, the students’ expectations of, and attitudes towards, the programmes were
measured by a total of six items on a five-point Likert scale (1 = strongly disagree to 5 =
strongly agree). The first item measured the students’ expectations of the impact of the
programme on their intercultural competence development. The other five items (listed below)
assessed different motivations that the students had for participating in a short-term study-in-

China programme.

e | believe this programme will help improve my intercultural competence.

e | take this programme because | am very interested in knowing more about mainland
China.

e | take this programme because my parents asked me to do so.

e | take this programme because my friend(s) recommended me to do so.

e | take this programme because the tuition fee was waived.
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Factors at the Programme Level

Factors at the programme level, including number of cultural interactions, frequency of guided
student reflection, and programme staff characteristics, were measured using items developed

by the research team, as described below.

First, two items asked the students to report 1) the frequency that they were guided to engage
in reflective activities by programme teachers/tutors/coordinators, and 2) the frequency of their
interactions with non-local students, on a five-point rating scale (1 = never, 2 = rarely, 3 =

sometimes, 4 = often, and 5 = always).

Second, nine items adapted from a subjective outcome evaluation form previously used in SLPs
were used to measure the students’ perceptions of programme quality, staff characteristics, and
peer characteristics. The students were asked to rate their perceptions of the programme, the
staff, and their peers on a five-point Likert scale. The form has shown good reliability and
validity in previous studies (Office of Service Learning, 2014). The students’ perceived quality
of the programme, staff, and peers were calculated based on the related items and used as
predictors of the students’ learning gains. Specifically, the following items were used to

measure the students’ perceptions of programme quality:

e The objectives of the programme are clear.

e The design of the programme is good.

e Different programme components were carefully arranged.
e Inquiries about the programme were handled efficiently.

e The implementation of the programme was smooth.

e | have been well informed of activity arrangements during the programme.

Items measuring the students’ perceptions of teacher quality include the following:
e The programme teachers/tutors/coordinators prepared me appropriately for the

programme.

e | could feel the enthusiasm and passion from my teachers/tutors/coordinators.
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Moreover, one item measured the students’ perceptions of peer quality:

e My teammates in the programme were generally motivated and supportive.

Items measuring factors at the programme level were administered at the post-test phase only
(i.e., when the students had completed their study on the programmes).

2.4.3 Data Analysis

First, descriptive statistics of the participants’ performance in the three major domains—
intercultural competence, perceptions and attitudes towards mainland China, and national
identity—were calculated and reported.

Second, to address the first objective of the current project—to investigate the impact of short-
term study-in-China programmes on the development of Hong Kong local university students
in terms of their intercultural competence, perceptions and attitudes towards mainland China,
and national identity—paired-samples t-tests were conducted to compare the students’ scores
at the pre-test (before the programmes) and post-test (after the programmes) phases for
indicators of the three major areas above.

Third, a series of multiple hierarchical regression analyses was performed to address the second
objective—the effects of factors at the student level on the impact of short-term study-in-China
programmes in terms of intercultural competence, perceptions and attitudes towards mainland
China, and national identity. Specifically, the differences in the students’ scores between the
pre-test and post-test phases for the above three areas were calculated and served as the
dependent variables. The independent variables were 1) the students’ demographic
characteristics including gender, year of study, and previous experience living in mainland
China (entered at Block 1); and 2) other individual factors including perceived academic
performance, prior experience joining short-term and long-term study abroad and study-in-
China programmes, and their expectations of the programme (entered at Block 2).
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Fourth, another series of multiple regression analyses was conducted to address the third
objective regarding the effects of factors at the programme level on the impact of short-term
study-in-China programmes on the students’ development. The dependent variables were again
the differences in the students’ score in the three major areas. The independent variables—
namely, programme mode (i.e., STP, CTP, SLP), frequency of guided reflective activities in
the programme, number of cultural interactions, perceived programme implementation quality,

teaching staff quality, and peer characteristics—were inputted to Block 1.
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2.5 The Qualitative Study
2.5.1 Participants and Procedure

Qualitative approaches were adopted to further explore how the implementation of different
programmes, the processes of study-in-China experiences, and various individual and
programme factors may contribute to the participants’ development in intercultural competence,

perceptions and attitudes towards mainland China, and national identity.

First, in order to understand the students’ direct experiences, their perceptions of the
programme’s impact on their development, and factors that could bolster or hamper their
effective learning, in-depth individual interviews were conducted with the student participants
immediately after the completion of the programmes. Second, subject teachers or programme
coordinators were invited to share their viewpoints and perceptions of the programme, their
personal experiences of leading that particular or similar programmes, details about the
programme design and implementation, the changes they observed in the students, perceived
facilitators of, and barriers to, effective programme implementation, and areas that demand

improvement.

Student Participants

All the study participants (N = 380) in the quantitative phase of the present project were invited
to participate in an in-depth interview once they had completed the post-test questionnaire.
Other methods used to recruit interview participants included 1) follow-up emails, 2) phone
calls and/or WhatsApp messages by student assistants, and 3) subject teachers’ personal
contacts. A total of 42 students were successfully recruited and participated in the individual
interviews after giving their written consent. The interviewees (21 male students and 21 female
students with their year of study ranging from Year 2 to Year 4) came from six out of the eight
UGC-funded universities in Hong Kong and participated in 17 study-in-China programmes,
including five STPs, eight CTPs, and four SLPs. These programmes were held in different
cities of mainland China in 2019. Basic information about the interviewees’ participating

programmes is listed in Table 3.

Before the interviews started, the interviewees were invited to fill in an online form to indicate

basic information (e.g., year of study, the participating study-in-China programme, and the
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affiliated university), and preferred interview dates and venues. All the interviews were
conducted in Chinese at the interviewees’ home universities (except one, which was conducted
online as the interviewee was not in Hong Kong) by two trained research assistants, and the

whole session was audio-recorded after securing the consent of the participants.

Table 3 Basic information about the interviewees’ study-in-China programmes (N = 42)

Programme | Place Duration | No. of Programme | Place Duration | No. of
code interviewees | code interviewees
CTPO1 Guangdong | 10 days | 1 STPO3 Shanghai | 4 weeks | 2
CTP02 Yunnan 2 weeks |3 STP04 Shaanxi | 2 weeks | 2
CTPO3 Beijing 2 weeks | 3 STPO5 Shanghai | 4 weeks | 4
CTP04 Liaoning 2 weeks | 2 STPO6 Zhejiang | 2 weeks | 1
CTPO5 Chongqing 2 weeks |1 SLP04 Sichuan | 10 days | 4
CTPO8 Heilongjiang | 10 days | 2 SLPO05 Zhejiang | 10 days | 4
CTP09 Gansu 2 weeks | 1 SLPO7 Shaanxi | 2 weeks | 4
CTP10 Gansu 2 weeks | 2 SLP08 Yunnan | 10 days |1
STPO2 Beijing 3-4 weeks 5

All interview sessions were conducted according to the student individual interview protocol
developed by the research team (see Appendix 3). The students’ views about their learning
experiences and gains from the short-term study-in-China programmes were elicited using five
major categories of questions: 1) the students’ perceptions of their study-in-China experience
in this programme; (2) perceived programme impact (with particular respect to intercultural
competence, perceptions and attitudes towards mainland China, and national identity); (3) the
most useful aspects of the programme; (4) areas needing improvements and suggestions; and
(5) overall evaluation of the programme implementation, the staff, and the programme’s

effectiveness.
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Teacher Participants

Individual interviews were also conducted with 16 subject teachers/programme coordinators
who had led 15 short-term study-in-China programmes in the 2018/19 academic year, including
three STPs, five CTPs, and seven SLPs. Basic information about the 15 programmes is
summarized in Table 4. After obtaining consent from the teacher participants, individual
interviews were arranged in accordance with the teachers’ proposed time slots. The majority
of the interviews were conducted at the teachers’ home universities (N = 11) while five
interviews were conducted online as the teachers were not in Hong Kong. The interviews were
conducted in Chinese by two trained research assistants based on the teacher interview protocol
developed by the research team (see Appendix 4), and the whole session, lasting from one hour

to one-and-a-half hours, was audio-recorded after securing the participants’ consent.

The teachers’ views and experiences concerning their leading the programmes were elicited
using four major categories of questions: 1) the teachers’ prior experience of leading this
programme or other study abroad programmes, 2) the teachers’ observations of the changes in
the students during the programme, 3) the teachers’ perceptions of the most useful aspects of

the programme, and 4) the teachers’ perceptions of areas needing improvement.

Table 4 Information about the programmes the teachers participated in (N = 16)

Programme | Place Duration | No. of Programme | Place Duration | No. of
code interviewees | code interviewees
CTPO1 Guangdong | 10 days | 2 SLPO2 Guangdong | 7 days 1
CTP02 Yunnan 2 weeks | 1 SLP04 Sichuan 10 days | 1
CTP04 Liaoning 2 weeks | 1 SLPOS5 Zhejiang 10 days | 1
CTPO09 Gansu 2 weeks | 1 SLP06 Yunnan 10 days | 1
CTP10 Gansu 2 weeks | 1 SLPO7 Shaanxi 2 weeks | 1
STPO3 Shanghai 4 weeks | 1 SLP08 Yunnan 10 days | 1
STPO4 Shaanxi 2 weeks | 1

STPO6 Zhejiang 2 weeks | 1

SLPO1 Shaanxi 7 days 1
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2.5.2 Data Analysis
A total of 42 student interview audio recordings and 16 teacher interview audio recordings were
transcribed into full texts for thematic analysis. An experienced researcher coded and categorized

the transcripts into different themes that emerged from the data.
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Chapter 3. Findings of the Quantitative Study

3.1 The Impact of Short-Term Study-in-China Programmes on the Students’
Development: Paired Samples T-Tests

Quantitative results regarding the impact of short-term study-in-China programmes on the
students’ development are reported in different sections below in terms of the three major
outcome areas: 1) intercultural competence, 2) perceptions and attitudes towards mainland
China, and 3) national identity. In each section, paired samples t-tests were first conducted on
the whole group of students, that is, the participants in all three modes of programmes, and then
on the three groups of students, that is, the STP participants, the CTP participants, and the SLP
participants, respectively. As it was hypothesized that the students’ performances in the above
areas would be promoted after participating in the programmes—that is, the post-test scores
were hypothesized to be higher than the pre-test scores—one-tailed hypothesis tests with a

significance level of .10 were carried out.

3.1.1 Intercultural Competence

3.1.1.1 The study-in-China programmes as a whole

For the whole sample, the results of paired samples t-tests that compared the participants’
scores on the intercultural effectiveness scale and the intercultural communication awareness
scale before and after the programme are summarized in Table 5 and Figure 1. It was found
that the students’ post-test scores on BF (1=-2.21; p =.03), IRELAX (¢ =-9.40; p = .00), IRESP
(t=-4.36; p =.00), IDM (¢ =-3.00; p = .00), ITM (¢ =-7.31; p = .00), overall IES (t = -6.96; p
=.00), and ICA (¢ = -10.17; p = .00) were all significantly higher than their pre-test scores,
suggesting that the students’ intercultural effectiveness and intercultural communication were

improved after participating in the short-term study-in-China programmes.

Specifically, the higher scores at post-test on the five IES subscales suggested that after
participating in the short-term study-in-China programmes, the students behaved more
appropriately, felt more comfortable when conversing, showed more respect to their culturally
different counterparts while maintaining both their own identity, and engaged more effectively

in exchanges of ideas during the interaction.
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Table 5 Paired samples t-tests on all the participants’ intercultural competence scores at pre-

and post-test (N = 380)

Scales Range Pre-test Post-test T-tests Result of
M SO M SD t p comparison
IES
BF 1-5 327 0.56 335 0.64 -221 .03 Post>Pre
IRELAX 1-5 3.55 0.51 3.83 045 -940 .00 Post>Pre
IRESP 1-5 394 0.50 4.06 049 -436 .00 Post>Pre
MS 1-5 296 0.69 296 0.78 -030 .98
IDM 1-5 3.12 0.55 3.23 0.61 -3.00 .00 Post>Pre
IT™M 1-5 3.60 0.55 3.85 0.52 -7.31 .00 Post>Pre
Overall IES 1-5 340 038 3.55 039 -696 .00 Post>Pre
ICA 1-5 3.01 056 3.33 0.56 -10.17 .00 Post>Pre
Note. BF = behavioural flexibility; IRELAX = interaction relaxation; IRESP = interactant

respect; MS =

message skills; IDM =

identity maintenance; I[TM =

interaction management;

IES = intercultural effectiveness scale; ICA = intercultural communication awareness.

IDM*

4.3
4.1
3.9
3.7
3.5
3.3
3.1
2.9
2.7
2.5

Note. * significant difference between the two means.

F* IRELAX*  |RESP*

M Pre-test M Post-test

ITMm*

Overall

IES*

Figure 1 Means of all the participants’ intercultural competence scores at pre- and post-test

(N = 380)
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3.1.1.2 Summer term programmes

With specific reference to STPs, paired samples t-tests showed that the participants scored
higher at post-test than at pre-test on overall I[ES (z=-4.09; p = .00) and ICA (¢ =-5.38; p =.00),
as well as on three IES subscales, namely interaction relaxation (¢ = -6.23; p = .00), interaction
management (¢ = -4.55; p = .00), and identity maintenance (¢ = -1.99; p = .05). This finding
suggests that the students who participated in STPs showed improvements in their overall

intercultural effectiveness and intercultural communication awareness (Table 6 and Figure 2).

3.1.1.3 Cultural tour programmes

The results of paired samples t-tests focusing on the CTP participants (Table 7, Figure 3)
revealed that the students also had higher scores on overall IES (¢ =-1.78; p = .08) and ICA (¢
= -2.32; p = .03) at post-test than at pre-test, indicating an increased level of intercultural
effectiveness and sensitivity. The students also scored higher on two IES subscales, namely
interaction relaxation (¢ = -1.96; p = .06) and interaction management (¢ = -2.30; p = .03), at

post-test than at pre-test.

Table 6 Paired samples t-tests on the STP participants’ intercultural competence scores at pre-
and post-test (N =112)

Scales Range Pre-test Post-test T-tests Result of
M SO M SD T p  comparison

IES
BF 1-5 3.31 055 329 0.62 031 .76
IRELAX 1-5 3.52 050 3.81 041 -6.23 .00 Post>Pre
IRESP 1-5 394 050 4.00 044 -124 22
MS 1-5 299 066 297 072 028 .78
IDM 1-5 3.16 051 3.27 056 -1.99 .05 Post>Pre
I™ 1-5 3.50 053 3.75 051 -455 .00 Post>Pre
Overall IES 1-5 341 035 3.52 035 -4.09 .00 Post>Pre
ICA 1-5 296 0.57 3.25 053 -538 .00 Post>Pre

Note. BF = behavioural flexibility; IRELAX = interaction relaxation; IRESP = interactant
respect; MS = message skills; IDM = identity maintenance; ITM = interaction management;

IES = intercultural effectiveness scale; ICA = intercultural communication awareness.
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Figure 2 Means of the STP participants’ intercultural competence scores at pre- and post-test

(N=112)

Table 7 Paired samples t-tests on the CTP participants’ intercultural competence scores at

pre- and post-test (N =41)

Scales Range Pre-test Post-test T-tests Result of
M SD M SD t P comparison
IES
BF 1-5 326 0.57 343 0.69 -136 .18
IRELAX 1-5 3.61 0.63 3.87 051 -196 .06 Post > Pre
IRESP 1-5 392 055 398 0.61 -0.61 .55
MS 1-5 2.84 0.74 297 0.82 -0.83 .41
IDM 1-5 3.08 0.62 3.10 0.64 -0.12 .91
IT™™M 1-5 362 0.73 393 058 -230 .03 Post > Pre
Overall IES 1-5 339 042 355 038 -1.78 .08 Post > Pre
ICA 1-5 3.10 059 337 053 -232 .03 Post > Pre
Note. BF = behavioural flexibility; IRELAX = interaction relaxation; IRESP = interactant

respect; MS = message skills; IDM =

identity maintenance; ITM =

IES = intercultural effectiveness scale; ICA =

interaction management;

intercultural communication awareness.

56



4.3

4.1
3.9
3.7
3.5
3.3
3.1
29
il
25
IRELAX* IRESP ITM* Overall ICA
IES*

M Pre-test M Post-test

Note. * significant difference between the two means.
Figure 3 Means of the CTP participants’ intercultural competence scores at pre- and post-test

(N=41)

3.1.1.4 Service learning programmes

Similar to the results for the whole sample, paired samples t-tests on the SLP participants’ pre-
and post-test scores on the intercultural competence scales revealed that, except for message
skills, the participants performed better after participating in the programmes than before on
all the indicators of intercultural competence (BF: 1 = -2.25; p = .03; IRELAX: t = -7.41; p
=.00; IRESP: t =-4.42; p = .00; IDM: ¢t =-2.60; p = .01; ITM: ¢ =-5.38; p = .00; overall IES:
t =-5.66; p = .00; ICA: t = -8.50; p = .00). These findings suggest that the SLP participants
showed significant improvements in intercultural effectiveness and intercultural sensitivity

after attending the programmes (Table 8, Figure 4).
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Table 8 Paired samples t-tests on the SLP participants’ intercultural competence scores at pre-

and post-test (N =227)

Scales Range Pre-test Post-test T-tests Result of
M SO M SD t p comparison
IES
BF 1-5 3.25 0.57 336 0.64 -2.25 .03 Post>Pre
IRELAX 1-5 3.55 0.50 3.83 046 -7.41 .00 Post>Pre
IRESP 1-5 394 0.50 4.11 048 -442 .00 Post>Pre
MS 1-5 297 0.69 296 0.81 020 .84
IDM 1-5 3.11 0.56 3.23 0.62 -2.60 .01 Post>Pre
ITM 1-5 3.65 0.52 3.88 0.51 -5.38 .00 Post>Pre
Overall IES 1-5 341 039 3.56 040 -5.66 .00 Post>Pre
ICA 1-5 3.03 0.56 3.37 0.57 -8.50 .00 Post>Pre
Note. BF = behavioural flexibility; IRELAX = interaction relaxation; IRESP = interactant

respect; MS = message skills; IDM =

IES = intercultural effectiveness scale; ICA =

Overall

4.3

4.1

39

3.7

3.5

3.3

3.1

29

2.7
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identity maintenance; I[TM =

F* IRELAX* IRESP*

IDM*

o Pre-test ™ Post-test

Note. * significant difference between the two means.

T *

interaction management;

IES™*

intercultural communication awareness.

Figure 4 Means of the SLP participants’ intercultural competence scores at pre- and post-test

(N=227)
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3.1.2 Perceptions and Attitudes towards Mainland China

3.1.2.1 The study-in-China programmes as a whole

For the whole sample, paired samples t-tests (Table 9, Figure 5) showed that the participants
had significantly higher scores on their general perceptions of mainland China (¢ = -5.53; p
=.00) and attitudes towards people from mainland China (¢ = -3.79; p = .00) at post-test than
at pre-test. There were no significant changes in the students’ perceived social distance from
people from mainland China before and after they participated in the short-term study-in-China

programmes.

Table 9 Paired samples t-tests on all the participants’ scores for perceptions and attitudes

towards mainland China at pre- and post-test (N = 380)

Scales Range Pre-test Post-test T-tests Result of
M SO M SD t p  comparison
General perceptions 1-4 2.61 050 2.74 0.51 -553 .00 Post>Pre

Other-group orientation scale 1-4 2.69 049 279 052 -3.79 .00 Post>Pre
Perceived social distance 1-4 2.70 0.53 2.74 0.55 -1.50 .14

2.9

2.8

2.7
2.
2.
2.
2.3

General perceptions* Other-group orientation Perceived social distance
scale*

=]

]

=

M Pre-test M Post-test

Note. * significant difference between the two means.
Figure 5 Means of all the participants’ scores for perceptions and attitudes towards mainland

China at pre- and post-test (N = 380)
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3.1.2.2 Different modes of programmes

Further examination of participants’ changes in different programmes revealed that the students
who participated in STPs and SLPs both scored higher at post-test than at pre-test for their
perceptions of mainland China (STP: ¢ = -2.91; p = .00; SLP: ¢ = -4.96; p = .00) and their
attitudes towards its people (STP: t =-2.06; p = .04; SLP: ¢t = -3.36; p = .00), while the scores
of students who participated in CTPs did not show significant changes in the three indicators
at post-test (Table 10, Figures 6-8). For all three groups, no significant pre- or post-test

differences in perceived social distance were identified.

Table 10 Paired samples t-tests on the participants’ scores for perceptions and attitudes
towards mainland China by programme type at pre- and post-test

Scales Range Pre-test Post-test T-tests Result of
M SO M SD t p comparison
Summer Term Programme
(N=112)
General perceptions 1-4 2.66 041 275 0.43 -291 .00 Post>Pre
Other-group orientation scale ~ 1-4 2.72 040 2.79 045 -2.06 .04 Post>Pre
Perceived social distance 1-4 2.68 0.50 2.73 0.58 -1.19 .24

Cultural Tour Programme

(N=41)
General perceptions 1-4 2.66 0.61 274 0.56 -0.86 .40
Other-group orientation scale ~ 1-4 2776 0.63 2.82 0.57 -0.60 .55
Perceived social distance 1-4 278 0.68 2.73 0.58 043 .67

Service Learning Programme

(N=227)
General perceptions 1-4 2.57 051 272 053 -496 .00 Post>Pre
Other-group orientation scale  1-4 2.67 0.49 278 0.55 -3.36 .00 Post>Pre
Perceived social distance 1-4 270 0.52 275 0.53 -1.49 .14
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Figure 6 Means of the STP participants’ scores for perceptions and attitudes towards

mainland China at pre- and post-test (N =112)
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Figure 7 Means of the CTP participants’ scores for perceptions and attitudes towards

mainland China at pre- and post-test (N =41)
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Note. * significant difference between the two means.
Figure 8 Means of the SLP participants’ scores for perceptions and attitudes towards

mainland China at pre- and post-test (N = 227)

3.1.3 National Identity

3.1.3.1 The study-in-China programmes as a whole

Paired samples t-tests on the whole sample showed that the participants scored higher for their
identity as a Chinese citizen (¢ = -2.79; p = .00) after participating in the programmes, while
for other identities, there were no significant differences. In terms of the strength of different
identities, the participants’ identities as a Hong Kong citizen (¢ = -1.74; p = .08), a Chinese
citizen (t=-4.14; p=.00), a citizen of the PRC (¢=-1.87; p =.06), and a member of the Chinese
race (¢ = -2.17; p = .03) all became stronger after the programmes. The students’ perceived
importance of their identity as a Chinese citizen (¢ = -2.39; p = .02) and as a member of the
Chinese race (¢ = -2.20; p = .03) was also strengthened after participating in the programmes.
Moreover, the students showed higher scores on their identification and recognition of China

at post-test than at pre-test (¢ =-1.87; p = .06; Table 11, Figures 9-12).
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Table 11 Paired samples t-tests on all the participants’ national identity scores at pre- and post-

test (N =380)

Scales Range Pre-test Post-test T-tests Result of
M SO M SD t P comparison
Ethnic identity
I am a Hong Kong citizen. 1-7 637 095 636 096 0.11 91
I am a Chinese citizen. 1-7 474 1.58 493 1.56 -2.79 .00 Post>Pre
I am a citizen of the PRC. 1-7 432 1.69 434 1.71 -026 .80
I am a member of the Chinese 1-7 531 134 541 134 -148 .14
race.
Strength of identity
A Hong Kong citizen 0-10 862 1.80 877 1.65 -1.74 .08 Post>Pre
A Chinese citizen 0-10 5.83 2.60 6.28 2.53 -4.14 .00 Post>Pre
A citizen of the PRC 0-10 511 2.74 534 281 -1.87 .06 Post>Pre
A member of the Chinese race  0-10  6.61 2.43 6.86 241 -2.17 .03 Post>Pre
Importance of identity
A Hong Kong citizen 0-10 879 1.77 889 1.60 -1.24 .22
A Chinese citizen 0-10 598 2.69 626 2.69 -239 .02 Post>Pre
A citizen of the PRC 0-10 521 287 536 289 -127 .21
A member of the Chinese race  0-10  6.51 2.44 6.75 2.44 -220 .03 Post>Pre
Identification and recognition of  1-5 345 0.63 3.51 0.66 -1.87 .06 Post>Pre

China
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Figure 9 Means of all the participants’ national identity scores at pre- and post-test (N = 380)

Strength - Hong Kong  Strength - Chinese Strength - PRC Strength - Chinese
citizen* citizen* citizen* race*

10

[o.e]

~J

an

U

=Y

w

M Pre-test m Post-test

Note. * significant difference between the two means.
Figure 10 Means of all the participants’ strength of identity scores at pre- and post-test (N =
380)
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Figure 11 Means of all the participants’ importance of identity scores at pre- and post-test (N
=380)
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Figure 12 Means of all the participants’ identification and recognition of China scores at pre-

and post-test (N = 380)
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3.1.3.2 Summer term programmes

For the sample of STP participants, paired-samples t-tests showed that the students’ scores for
their identity as a Chinese citizen (t = -1.66, p =.10) and the perceived strength of their identity
as a Chinese citizen (t = -2.49, p = .01) were both strengthened after participating in the
programmes. No significant pre- and post-test differences were identified for other indicators
(Table 12, Figures 13-16).

Table 12 Paired samples t-tests on the STP participants’ national identity scores at pre- and
post-test (N = 112)

Scales Range Pre-test Post-test ~ T-tests Result of
M SO M SD t p comparison
Ethnic identity
| am a Hong Kong citizen. 1-7 6.38 099 6.34 096 0.69 .50
| am a Chinese citizen. 1-7 475 147 495 143 -166 .10 Post>Pre
| am a citizen of the PRC. 1-7 427 162 426 170 0.08 .94

I am a member of the Chinese 1-7 529 139 526 1.32 0.30 .76

race.

Strength of identity
A Hong Kong citizen 0-10 874 183 884 177 -094 .35
A Chinese citizen 0-10 585 251 6.35 230 -249 .01 Post>Pre
A citizen of the PRC 0-10 5.02 265 517 281 -0.77 .44

A member of the Chinese race 0-10 6.61 2.35 6.83 225 -1.09 .28

Importance of identity

A Hong Kong citizen 0-10 888 1.78 887 1.74 0.09 .93
A Chinese citizen 0-10 579 274 6.09 257 -140 .16
A citizen of the PRC 0-10 496 286 5.18 281 -1.09 .28

A member of the Chinese race 0-10 6.36 2.33 6.66 2.30 -1.46 .15

Identification and recognition of  1-5 345 058 346 059 -0.25 .80
China
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Figure 13 Means of the STP participants’ national identity scores at pre- and post-test (N =
112)
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Figure 14 Means of the STP participants’ strength of identity scores at pre- and post-test (N =
112)
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Figure 15 Means of the STP participants’ importance of identity scores at pre- and post-test
(N=112)

Identification and Recognition of China - STP

39
38
3.7
3.6
35
3.4
3.3
3.2
31

Pre-test Post-test

Figure 16 Means of the STP participants’ identification and recognition of China scores at

pre- and post-test (N = 112)
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3.1.3.3 Cultural tour programmes

As shown in Table 13 and Figures 17-20, no significant difference in the CTP participants’

national identity was found before and after they participated in the programmes.

Table 13 Paired samples t-tests on the CTP participants’ national identity scores at pre- and
post-test (N = 41)

Scales Range Pre-test Post-test T-tests
M SD M SO t p
Ethnic identity
I am a Hong Kong citizen. 1-7 6.34 085 6.17 140 0.71 48
I am a Chinese citizen. 1-7 505 153 510 176 -019 .85
| am a citizen of the PRC. 1-7 444 195 456 200 -041 .68
| am a member of the Chinese race.  1-7 568 125 573 127 -0.26 .80
Strength of identity
A Hong Kong citizen 0-10 842 158 841 179 0.00 1.00
A Chinese citizen 0-10 595 282 6.34 288 -0.96 35
A citizen of the PRC 0-10 512 308 524 327 -023 .82
A member of the Chinese race 0-10 6.95 249 707 226 -0.35 13
Importance of identity
A Hong Kong citizen 0-10 866 192 851 165 044 .66
A Chinese citizen 0-10 6.10 274 6.34 3.02 -058 .57
A citizen of the PRC 0-10 5.02 319 529 320 -055 .59
A member of the Chinese race 0-10 6.61 276 685 221 -0.65 .52

Identification and recognition of China 1-5 349 075 365 061 -143 .16
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Figure 17 Means of the CTP participants’ national identity scores at pre- and post-test (N =
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Figure 18 Means of the CTP participants’ strength of identity scores at pre- and post-test (N =
41)
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Figure 19 Means of the CTP participants’ importance of identity scores at pre- and post-test
(N=41)
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Figure 20 Means of the CTP participants’ identification and recognition of China scores at

pre- and post-test (N =41)
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3.1.3.4 Service learning programmes

The results of paired samples t-tests on the STP participants’ scores (Table 14, Figures 21-24)

revealed several significant findings. First, the students scored higher for their identity as a

Chinese citizen (t = -2.43, p = .02) and as a member of the Chinese race (t =-1.98, p =.05) at

post-test than at pre-test. Second, regarding the strength of their different identities, the students’

scores on all four identities, namely a Hong Kong citizen (¢t =-1.71; p = .09), a Chinese citizen
(t=-3.26; p = .00), a citizen of the PRC (¢ = -1.86; p = .06), and a member of the Chinese race

(t=-1.87; p = .06), were all significantly higher at post-test than at pre-test. Third, regarding

perceived importance of one’s identity, the students scored higher for their identity as both a

Hong Kong citizen (¢ =-1.79; p = .07) and a Chinese citizen (= -1.88; p = .006).

Table 14 Paired samples t-tests on the SLP participants’ national identity scores at pre- and

post-test (N = 227)

Scales Range Pre-test Post-test  T-tests Result of
M SO M SD t p comparison
Ethnic identity
| am a Hong Kong citizen. 1-7 6.36 095 6.41 0.86 -0.73 .47
I am a Chinese citizen. 1-7 468 163 489 159 -243 .02 Post>Pre
| am a citizen of the PRC. 1-7 433 168 434 167 -0.15 .89
| am a member of the Chinese  1-7 525 132 542 136 -198 .05 Post>Pre
race.
Strength of identity
A Hong Kong citizen 0-10 8.60 183 880 156 -1.71 .09 Post>Pre
A Chinese citizen 0-10 580 261 6.23 258 -3.26 .00 Post>Pre
A citizen of the PRC 0-10 5.15 273 543 274 -1.86 .06 Post>Pre
A member of the Chinese race  0-10 6.55 247 6.85 251 -187 .06 Post>Pre
Importance of identity
A Hong Kong citizen 0-10 876 175 896 150 -1.79 .07 Post>Pre
A Chinese citizen 0-10 6.06 2.66 6.33 2.69 -1.88 .06 Post>Pre
A citizen of the PRC 0-10 536 281 546 287 -0.64 .52
A member of the Chinese race  0-10 6.57 245 6.78 255 -153 .13
Identification and recognition of ~ 1-5 345 063 351 069 -149 .14

China
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Figure 21 Means of the SLP participants’ national identity scores at pre- and post-test (N =
227)
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Figure 22 Means of the SLP participants’ strength of identity scores at pre- and post-test (N =
227)

73



10

Importance - Hong Importance - Chinese Importance - PRC  Importance - Chinese
Kong citizen® citizen*® citizen race

[0}

~J

o]

52}

=

M Pre-test M Post-test

Note. * significant difference between the two means.
Figure 23 Means of the SLP participants’ importance of identity scores at pre- and post-test
(N=227)
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Figure 24 Means of the SLP participants’ identification and recognition of China scores at

pre- and post-test (N = 227)
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3.2 The Effects of Factors at the Student Level on the Impact of Short-Term Study-in-

China Programmes on the Hong Kong Students’ Development

Quantitative findings regarding the effects of factors at the student level on the impact of short-
term study-in-China programmes are reported in different sections below in terms of the three
major outcome areas: 1) intercultural competence, 2) perceptions and attitudes towards
mainland China, and 3) national identity. A series of regression analyses was conducted for the
whole sample with the students’ changes after the programme in different outcome indicators
serving as the dependent variables. As we did not hypothesize specific directions of the
relationships between the predictors and the outcomes, two-tailed hypothesis tests with a
significance level of .05 were conducted.

Descriptive statistics of key variables involved in the regression model are reported first. The
demographic characteristics of the participants were reported earlier in the methodology
chapter. Other factors at the student level examined in the present study include previous short-
term study-in-China experience (STSCE), previous short-term study overseas experience
(STSOE), previous long-term study-in-China experience (LTSCE), previous long-term study
overseas experience (LTSOE), and previous experience living in mainland China (LEC).
Moreover, the students were asked to report their self-perceived academic performance in their
current university studies (PAP), their expectations of the programme’s ability to improve their
intercultural competence (EXPICD), and their motivations to attend the programme in terms
of 1) knowing more about China (MOVKNOW), 2) traveling (MOVTRA), 3) parents’
suggestion (MOVPAR), 4) friends’ recommendations (MOVFRD), and 5) waived tuition fee
(MOVFEE).

As can be seen in Table 15, the majority of the students (65.0%) reported that they had
participated in other short-term study-in-China programmes before, 41.4% of the participants
had attended short-term study overseas programmes in the past, while only 11.9% and 14.8%
of the participants reported prior experience of long-term study-in-China and study overseas
programmes, respectively. In addition, while 60.1% of the participants reported that they had
never lived in mainland China, 16.1% reported that they had lived in mainland China for more
than five years. The means and standard deviations of other predictors are also summarized in

Table 15. Regarding the students’ motivations for attending short-term study-in-China
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programmes, “knowing more about China” and “traveling” were most likely to be endorsed by

the students, while “parents’ suggestion” and “waived tuition fee” were least endorsed.

Table 15 Descriptive statistics of factors at the student level (N = 380)

Predictors at the student level

Categorical variables N %
STSCE
Yes 247 65.0%
No 133 35.0%
STSOE
Yes 157 41.4%
No 222 58.6%
LTSCE
Yes 45 11.9%
No 334 88.1%
LTSOE
Yes 56 14.8%
No 322 85.2%
LEC
Never 224 60.1%
Within 1 year 39 10.5%
1 -5 years 50 13.4%
More than 5 years 60 16.1%
Continuous variables Range M SD
PAP 1-5 3.29 0.76
EXPICD 1-5 3.79 0.58
MOVKNOW 1-5 3.49 0.86
MOVTRA 1-5 3.78 0.82
MOVPAR 1-5 2.15 1.14
MOVFRD 1-5 3.10 1.16
MOVFEE 1-5 3.08 1.10

Note. STSCE = previous short-term study-in-China experience; STSOE = previous short-term
study overseas experience; LTSCE = previous long-term study-in-China experience; LTSOE
= previous long-term study overseas experience; LEC = previous experience living in mainland
China; PAP = perceived academic performance; EXPICD = expectations of the programme’s
ability to improve intercultural competence; MOVKNOW = motivation of knowing more
about China; MOVTRA = motivation of traveling; MOVPAR = motivation of parents’
suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of

waived tuition fee.
Table 16 further summarizes the descriptive statistics of the students’ changes after the

programmes in the outcome indicators. The students’ changes were calculated by using their

post-test score minus their pre-test score. Except for the students’ endorsement of their identity
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as a Hong Kong citizen, all the indicators were positive, which suggests an increase in these

variables at post-test compared to pre-test.

Table 16 Descriptive statistics of the dependent variables and student-level predictors (N =
380)

Dependent variables (change in scores) M SD
Intercultural effectiveness 0.14 0.41
Intercultural communication awareness 0.32 0.62
Perceptions of mainland China 0.13 0.44
Other-group orientation 0.09 0.47
Perceived social distance 0.04 0.52
Identity as a Hong Kong citizen -0.01 0.95
Identity as a Chinese citizen 0.20 1.36
Identity as a citizen of the PRC 0.02 1.41
Identity as a member of the Chinese race 0.10 1.29
Identification and recognition of China 0.06 0.59
Strength of identity as a Hong Kong citizen 0.15 1.68
Strength of identity as a Chinese citizen 0.45 2.08
Strength of identity as a citizen of the PRC 0.23 2.36
Strength of identity as a member of the Chinese race 0.25 2.26
Importance of identity as a Hong Kong citizen 0.10 1.58
Importance of identity as a Chinese citizen 0.28 2.26
Importance of identity as a citizen of the PRC 0.15 2.28
Importance of identity as a member of the Chinese race 0.24 2.13
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3.2.1 Intercultural Competence

The first two regression models tested the predictive effects of individual factors on the
students’ changes in their intercultural competence in terms of intercultural effectiveness
(indicated by the participants’ scores on the whole IES scale) and intercultural communication
awareness (indicated by the participants’ scores on the ICA scale). As can be seen in Table 17,
the students’ perceived academic performance was negatively associated with changes in their
intercultural effectiveness (8 = -.16, p < .01), while the motivation “parents’ suggestion” was
positively associated with the students’ intercultural effectiveness improvement in the
programme (f = .14, p < .05). For intercultural communication awareness, having previous
short-term study-in-China experience (8 = .11, p < .05) and students’ expectations of the
programme’s effect on intercultural competence development (8 = .13, p <.05) were positively
predictive of the students’ changes. Again, perceived academic performance (8 = -.20, p <.001)
was negatively associated with the students’ learning gains in intercultural communication
awareness from the programmes. Students who reported a high level of perceived academic
performance tended to have less intercultural competence development than did those who

reported a low level of perceived academic performance.

3.2.2 Perceptions and Attitudes towards Mainland China

Three regression models were tested to examine individual factors regarding the students’
changes in 1) general perceptions of mainland China, 2) attitudes towards people from
mainland China, and 3) perceived social distance from people from mainland China. Table 18
summarizes the results of the regression analyses. Parents’ highest education level was found
to be positively associated with the students’ changes in their general perceptions of mainland
China (8 = .11, p < .05). Students from families with a high education level tended to benefit
more from participating in the short-term study-in-China programmes in terms of their changed
perceptions of mainland China.
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Table 17 Results of hierarchical regression analysis for student-level variables predicting the students’ changes in intercultural effectiveness and
intercultural communication awareness (N = 380)

Intercultural effectiveness Intercultural communication awareness
Model 1 Model 2 Model 1 Model 2
B SE B B B SE B B B SE B B B SE B B

Block 1

Gender @ -0.08 0.05 -.09 -0.07 0.05 -.08 -0.01 0.07 -.01 0.08 0.07 .06

YOS 0.02 0.02 .07 0.04 0.02 A1 -0.02 0.03 -04 -0.00 0.03 -01

PED -0.04 0.03 -.09 -0.04 0.03 -.08 -0.04 0.04 -.06 -0.03 0.04 -.05
Block 2

STSCE 0.03 0.05 .03 0.15 0.07 117

STSOE 0.01 0.05 .01 -0.08 0.07 -.06

LTSCE -0.16 0.09 -13 -0.04 0.13 -.02

LTSOE -0.04 0.08 -.04 -0.14 0.12 -.08

LEC -0.00 0.02 -.01 -0.04 0.03 -.08

PAP -0.09 0.03 -.16™ -0.17 0.05 -20™"

EXPICD 0.04 0.04 .05 0.15 0.07 13"

MOVKNOW -0.06 0.03 -12 -0.08 0.05 -11

MOVTRA 0.04 0.03 .09 0.02 0.05 .03

MOVPAR 0.05 0.02 14" -0.03 0.04 -.05

MOVFRD -0.04 0.02 -11 -0.01 0.03 -.01

MOVFEE 0.01 0.02 .04 -0.02 0.03 -.04
R? .02 .09 .00 10
F for change in R? 2.25 2.02" 0.51 2917

Note. 2 Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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Table 18 Results of hierarchical regression analysis for student-level variables predicting the students’ changes in perceptions and attitudes

towards mainland China and Chinese people (N = 380)

General perceptions of mainland China

Other-group orientation

Perceived social distance

Model 1 Model 2 Model 1 Model 2 Model 1 Model 2
B SEB 48 B SEB 4 B SEB B B SEB S B SEB p B SEB p
Block 1
Gender @ 0.02 0.05 .03 0.05 0.05 .05 0.03 0.06 .03 0.03 0.06 .03 0.04 0.06 .03 0.06 0.06 .05
YOS -0.01 0.02 -04 0.00 0.02 .00 -0.01 0.02 -.01 0.00 0.02 .00 -0.05 0.03 -.10 -0.04 0.03 -.08
PED 0.06 0.03 .11" 0.06 0.03 .12° 0.04 0.03 .07 0.04 0.03 .07 0.05 0.03 .07 0.05 0.03 .08
Block 2
STSCE 0.05 0.05 .05 -0.04 0.06 -.04 -0.05 0.07 -.04
STSOE -0.06 0.05 -.07 0.04 0.06 .04 -0.08 0.07 -.08
LTSCE -0.13 0.10 -.09 -0.07 0.10 -.05 0.13 0.12 .08
LTSOE -0.02 0.09 -.02 -0.03 0.09 -.02 -0.14 0.11 -.09
LEC -0.01 0.02 -.03 0.00 0.02 .01 -0.01 0.03 -.03
PAP -0.05 0.03 -.09 -0.01 0.04 -.02 -0.01 0.04 -.01
EXPICD 0.07 0.05 .09 0.04 0.05 .05 0.03 0.06 .03
MOVKNOW -0.05 0.03 -.09 -0.07 0.04 -.12 -0.04 0.04 -.07
MOVTRA 0.05 0.03 .10 0.02 0.04 .04 0.00 0.04 .00
MOVPAR 0.03 0.03 .07 0.04 0.03 .09 -0.01 0.08 -.02
MOVFRD -0.01 0.02 -.04 -0.02 0.03 -.04 -0.00 0.03 -.00
MOVFEE -0.02 0.03 -.04 -0.03 0.03 -.08 0.01 0.03 .02
R? .01 .06 .01 .03 .02 .04
F for change in R? 1.61 1.23 0.62 0.61 1.91 0.68

Note. @ Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition

fee.
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3.2.3 National Identity

A total of 13 regression models were examined to test the predictive effects of individual
factors on the students’ changes in 1) the levels of their self-identification with a Hong Kong
citizen, a Chinese citizen, a citizen of the PRC, and a member of the Chinese race; 2) the
perceived strength of their identity as a Hong Kong citizen, a Chinese citizen, a citizen of the
PRC, and a member of the Chinese race; 3) the perceived importance of the above four

identities; and 4) the level of their identification and recognition of China.

The results of the first four models (Tables 19a and 19b) showed that parents’ education level
was negatively associated with the students’ changes in their self-identification with a Hong
Kong citizen (f = -.13, p <.05). In other words, students from families with a high education
level tended to have less of an increase in their self-identification as a Hong Kong citizen after
participating in the programmes, as compared to students from families with a low level of
education. The students’ previous experience of participating in short-term study-in-China
programmes was also negatively related to changes in their identification with a citizen of the
PRC (8 = -.14, p < .05). Simply put, students who had never participated in any short-term
study-in-China programmes in the past seemed to experience more positive changes in their
identity as a citizen of the PRC after the programme, as compared to students with prior short-

term study-in-China experience.

With reference to the students’ perceived strength of different identities, the results (Tables 20a
and 20b) showed that parents’ education level was negatively associated with the students’
changes in their perceived strength of identity as a Hong Kong citizen (f =-.17, p < .01), while
year of study (f =-.13, p <.05) and the motivation to attend the programme because of friends’
recommendations (8 = -.14, p < .05) were negatively associated with the students’ changes in
their perceived strength of identity as a Chinese citizen. Students from families with a high
education level had less enhancement in the strength of being a Hong Kong citizen after the
programmes, as compared to those from families with a relatively low education level. Senior-
year students and students who took the programme because of their friends’ recommendations
seemed to have less of an increase in their perceived strength of being a Chinese citizen.
Moreover, prior short-term study-in-China experience was negatively associated with the
students’ changes in their perceived strength of identity as a citizen of the PRC (f = -.12, p

< .05), suggesting that students who had never participated in such programmes in the past
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tended to experience more of an increase in their perceived strength of being a PRC citizen

after the programme.

Another set of four models examined the predictive effects of student-level factors on the
students’ changes in their perceived importance of the four identities. As shown in Tables 21a
and 21b, parents’ education level was negatively predictive of the students’ changes in their
perceived importance of being a Hong Kong citizen (f = -.19, p <.001), while prior study-in-
China experience was negatively associated with the students’ changes in perceived importance

of being a citizen of the PRC (5 =-.13, p <.05).
The last model examined the effects of student-level factors on the students’ changes in their

identification and recognition of China. No significant predictive effects were identified (Table
22).
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Table 19a Results of hierarchical regression analysis for student-level variables predicting the students’ changes in self-identification with a Hong

Kong citizen, a Chinese citizen, and their identification and recognition of China (N = 380)

Identity as a Hong Kong citizen

Identity as a Chinese citizen

Identification and recognition of China

Model 1 Model 2 Model 1 Model 2 Model 1 Model 2
B SE B B SE B B SE J’t B SE B B SE B B SE S
B B B B B B

Block 1
Gender @ -0.01 011 -01 -0.02 0.12 -.01 0.07 0.16 .02 0.07 0.17 .02 0.07 0.06 .05 0.05 0.07 .04
YOS 0.02 0.05 .02 0.01 0.05 .01 -0.05 0.07 -.04 -0.02 0.07 -.02 0.02 0.03 .03 0.02 0.03 .04
PED -0.14 0.06 -.13" -0.14 0.06 -.13" 0.03 0.09 .02 0.02 0.09 .01 -0.05 0.03 -.07 -0.05 0.04 -.07

Block 2
STSCE -0.06 0.12 -.03 -0.24 0.17 -.09 -0.04 0.07 -.03
STSOE 0.03 0.12 .02 -0.07 0.17 -.03 -0.06 0.07 -.05
LTSCE .031 021 .11 0.21 030 .05 -0.03 0.12 -.02
LTSOE -0.19 0.19 -.07 -0.31 0.27 -.08 0.08 0.11 .05
LEC -0.01 0.05 -.01 0.02 0.07 .02 0.01 0.03 .02
PAP 0.00 0.07 .00 0.07 0.11 .04 0.05 0.04 .06
EXPICD -0.02 0.11 -.01 -0.26 0.15 -11 -0.06 0.06 -.06
\I)/IVOVKNO -0.01 0.07 -.01 0.01 0.10 .01 003 004 05
MOVTRA -0.04 0.07 -.04 -0.00 0.10 -.00 -0.02 0.04 -.03
MOVPAR 0.05 0.06 .06 0.00 0.08 .00 -0.02 0.03 -.04
MOVFRD -0.03 0.05 -.03 -0.13 0.07 -.11 0.01 0.03 .02
MOVFEE -0.01 0.05 -.02 0.01 0.08 .01 -0.03 0.03 -.05
R? .02 .03 .00 .04 .01 .03
F for change in R? 2.04 0.38 0.26 1.16 1.28 0.53

Note. 2 Gender: 0 = female; 1 = male. “p < .05, p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level; STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition

fee.
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Table 19b Results of hierarchical regression analysis for student-level variables predicting the students’ changes in self-identification with a citizen
of the PRC and a member of the Chinese race (N = 380)

Identity as a citizen of the PRC Identity as a member of the Chinese race
Model 1 Model 2 Model 1 Model 2
B SEB B B SEB B B SEB B B SEB B

Block 1

Gender @ 0.05 0.16 .02 0.11 0.17 .04 0.07 0.15 .03 0.07 0.16 .03

YOS -0.08 0.07 -.06 -0.09 0.07 -.07 -0.04 0.06 -04 -0.03 0.07 -.03

PED -0.06 0.09 -.04 -0.06 0.09 -.03 -0.02 0.08 -.01 -0.03 0.08 .02
Block 2

STSCE -0.01 0.17 -.00 -0.14 0.16 -.05

STSOE -0.39 0.17 -147 -0.00 0.16 -.001

LTSCE 0.34 0.31 .08 -0.02 0.26 -.01

LTSOE 0.11 0.28 .03 -0.05 0.26 -.01

LEC -0.02 0.07 -.01 -0.02 0.06 -.02

PAP 0.08 0.11 .04 0.05 0.10 .03

EXPICD 0.10 0.16 .04 -0.16 0.14 -.07

MOVKNOW 0.07 0.11 .04 0.13 0.10 .09

MOVTRA -0.14 0.11 -.08 -0.14 0.10 -.09

MOVPAR -0.09 0.09 -.07 -0.04 0.08 -.03

MOVFRD -0.09 0.07 -.07 -0.01 0.07 -.01

MOVFEE -0.03 0.08 -.02 0.04 0.07 .04
R? .01 .04 .00 .02
F for change in R? 0.57 1.11 0.22 0.49

Note. 2 Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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Table 20a Results of hierarchical regression analysis for student-level variables predicting the students’ changes in perceived strength of identity
as a Hong Kong citizen and a Chinese citizen (N = 380)

Strength of identity as a Hong Kong citizen Strength of identity as a Chinese citizen
Model 1 Model 2 Model 1 Model 2
B SEB )i B SEB p B SEB )i B SEB s

Block 1

Gender 2 0.24 0.19 07 0.25 0.20 .07 0.23 0.24 .05 0.27 0.25 .06

YOS -0.01 0.08 -.04 0.01 0.08 .01 -0.24 010 -.13° -0.19 0.10 -11

PED -0.33 010 -177 -0.32 0.11 -17" -0.12 013 -.05 -0.12 0.13 -.05
Block 2

STSCE 0.22 0.20 .06 0.17 0.25 .04

STSOE -0.15 0.21 -.05 -0.12 0.26 -.03

LTSCE -0.35 0.36 -.07 -0.65 0.45 -.10

LTSOE -0.29 0.33 -.06 -0.17 0.41 -.03

LEC 0.05 0.08 .03 -0.12 0.10 -.07

PAP -0.06 0.13 -.03 0.06 0.16 .02

EXPICD -0.12 0.18 -.04 -0.28 0.23 -.07

MOVKNOW -0.12 0.13 -.06 -0.04 0.16 -.01

MOVTRA 0.03 0.13 .02 -0.09 0.16 -.04

MOVPAR 0.13 0.10 .09 0.07 0.12 .04

MOVFRD -0.15 0.09 -.10 -0.26 0.11 -.147

MOVFEE -0.04 0.09 -.03 0.09 0.12 .05
R? .03 .07 .02 .07
F for change in R? 3.95 1.03 2.26 1.51

Note. 2 Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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Table 20b Results of hierarchical regression analysis for student-level variables predicting the students’ changes in perceived strength of identity
as a citizen of the PRC and a member of the Chinese race (N = 380)

Strength of identity as a citizen of the PRC Strength of identity as a member of the Chinese race
Model 1 Model 2 Model 1 Model 2
B SEB B B SEB B B SEB B B SEB B
Block 1
Gender @ 0.07 0.27 .01 0.05 0.28 .01 0.10 0.26 .02 0.05 0.27 01
YOS -0.21 0.11 -.10 -0.18 0.12 -.09 -0.11 011 -.06 -0.11 0.11 -.06
PED -0.00 0.15 -.00 -0.00 0.15 -.01 -0.00 0.14  -.00 0.03 0.14 .01
Block 2
STSCE 0.26 0.29 .05 0.32 0.27 .07
STSOE -0.58 0.29 -12° -0.35 0.28 -.08
LTSCE -0.81 0.51 -11 -0.65 0.48 -.09
LTSOE 0.35 0.47 .05 0.29 0.44 .05
LEC -0.00 0.12 -.00 0.03 0.11 .02
PAP 0.33 0.18 10 -0.04 0.17 -.01
EXPICD -0.23 0.26 -.05 -0.02 0.25 -.01
MOVKNOW 0.16 0.18 .06 -0.09 0.17 -.04
MOVTRA -0.11 0.18 -.04 -0.31 0.17 -12
MOVPAR -0.02 0.14 -.01 -0.08 0.14 .04
MOVFRD -0.10 0.12 -.05 -0.06 0.12 -.03
MOVFEE -0.01 0.13 -.00 0.13 0.13 .07
R? .01 .05 .00 .03
F for change in R? 1.15 1.16 0.36 0.82

Note. 2 Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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Table 21a Results of hierarchical regression analysis for student-level variables predicting the students’ changes in perceived importance of
identity as a Hong Kong citizen and a Chinese citizen (N = 380)

Importance of identity as a Hong Kong citizen Importance of identity as a Chinese citizen
Model 1 Model 2 Model 1 Model 2
B SEB B B SEB B B SEB B B SEB B

Block 1

Gender ? 0.10 0.18 .03 0.04 0.19 .01 -0.01 0.26 -.00 -0.07 0.26 -.02

YOS 0.01 0.07 .00 -0.02 0.08 -.01 -0.08 011 -04 -0.07 0.11 -.04

PED -0.35 010 -19™ -0.33 0.10 -.18™ -0.01 0.14 -.00 0.01 0.14 .00
Block 2

STSCE 0.21 0.19 .06 -0.08 0.27 -.02

STSOE -0.01 0.19 -.00 -0.49 0.27 -11

LTSCE -0.28 0.34 -.06 -0.45 0.48 -.06

LTSOE -0.09 0.31 -.02 0.40 0.43 .07

LEC 0.10 0.08 .07 0.06 0.11 .03

PAP -0.00 0.12 -.00 0.27 0.17 .09

EXPICD -0.07 0.17 -.03 -0.34 0.24 -.09

MOVKNOW -0.05 0.12 -.03 0.20 0.17 .08

MOVTRA -0.13 0.12 -.07 -0.32 0.17 -12

MOVPAR 0.13 0.09 .09 -0.06 0.13 -.03

MOVFRD -0.10 0.08 -.07 -0.17 0.12 -.09

MOVFEE -0.08 0.09 -.06 0.13 0.13 .07
R? .04 .07 .00 .05
F for change in R? 4.44™ 0.85 0.22 1.45

Note. 2 Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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Table 21b Results of hierarchical regression analysis for student-level variables predicting the students’ changes in perceived importance of
identity as a citizen of the PRC and a member of the Chinese race (N = 380)

Importance of identity as a citizen of the PRC Importance of identity as a member of the Chinese race
Model 1 Model 2 Model 1 Model 2
B SEB B B SEB B B SEB B B SEB B
Block 1
Gender @ -0.15 0.26 -.03 -0.14 0.27 -.03 0.06 0.25 .01 0.01 0.26 .00
YOS -0.09 0.11 -.05 -0.08 0.11 -.04 -0.07 010 -04 -0.09 0.11 -.05
PED 0.09 0.14 .03 0.09 0.14 .03 0.09 0.13 .04 0.07 0.14 .03
Block 2
STSCE -0.02 0.28 -.00 0.15 0.27 .03
STSOE -0.58 0.28 -13" -0.08 0.27 -.02
LTSCE -0.14 0.49 -.02 -0.17 0.47 -.03
LTSOE 0.17 0.45 .03 0.11 0.43 .02
LEC 0.03 0.11 .02 0.08 0.11 .04
PAP 0.29 0.17 .09 0.30 0.17 10
EXPICD -0.22 0.25 -.05 -0.34 0.24 -.09
MOVKNOW 0.25 0.17 10 0.15 0.16 .06
MOVTRA -0.30 0.17 -11 -0.12 0.17 -.05
MOVPAR -0.18 0.14 -.09 -0.06 0.13 -.03
MOVFRD -0.10 0.12 -.05 -0.13 0.11 -.07
MOVFEE 0.08 0.13 .04 -0.01 0.12 -.01
R? .01 .05 .00 .03
F for change in R? 0.55 1.27 0.30 0.80

Note. 2 Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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Table 22 Results of hierarchical regression analysis for student-level variables predicting the students’ changes in their identification and
recognition of China (N = 380)

Identification and recognition of China

Model 1 Model 2

B SE B B B SE B B

Block 1
Gender @ 0.07 0.06 .05 0.05 0.07 .04
YOS 0.02 0.03 .03 0.02 0.03 .04
PED -0.05 0.03 -.07 -0.05 0.04 -.07

Block 2
STSCE -0.04 0.07 -.03
STSOE -0.06 0.07 -.05
LTSCE -0.03 0.12 -.02
LTSOE 0.08 0.11 .05
LEC 0.01 0.03 .02
PAP 0.05 0.04 .06
EXPICD -0.06 0.06 -.06
MOVKNOW 0.03 0.04 .05
MOVTRA -0.02 0.04 -.03
MOVPAR -0.02 0.03 -.04
MOVFRD 0.01 0.03 .02
MOVFEE -0.03 0.03 -.05
R? .01 .03
F for change in R? 1.28 0.53

Note. @ Gender: 0 = female; 1 = male. "p < .05, “p < .01, ™ p < .001.

YOS = year of study; PED = parents’ highest education level;, STSCE = previous short-term study-in-China experience (0 = no; 1 = yes); STSOE = previous
short-term study overseas experience (0 = no; 1 = yes); LTSCE = previous long-term study-in-China experience (0 = no; 1 = yes); LTSOE = previous long-
term study overseas experience (0 = no; 1 = yes); LEC = previous experience living in mainland China; PAP = perceived academic performance; EXPICD =
expectations of the programme’s ability to improve intercultural competence; MOVKNOW = motivation of knowing more about China; MOVTRA = motivation
of traveling; MOVPAR = motivation of parents’ suggestion; MOVFRD = motivation of friends’ recommendations; MOVFEE = motivation of waived tuition
fee.
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3.3 The Effects of Factors at the Programme Level on the Impact of Short-Term Study-

in-China Programmes on the Hong Kong Students’ Development

Quantitative findings on the effects of factors at the programme level on the impact of short-
term study-in-China programmes are reported in different sections below in terms of the three
major outcome areas: 1) intercultural competence, 2) perceptions and attitudes towards
mainland China, and 3) national identity. A series of regression analyses was conducted for the

whole sample with different outcome indicators serving as the dependent variables.

Descriptive statistics of factors at the programme level as predictors in the regression model
are summarized in Table 23. In addition to programme mode (STP, CTP, and SLP), these
factors include the students’ perceived programme quality (PROQ), teacher quality (TQ), peer
quality (PEERQ), frequency of guided reflective activities in the programme (REFL), and
frequency of interactions with non-local students in the programme (ITR). The dependent
variables continue to be the students’ changes in the outcome indicators after participating in
the programmes, for which the descriptive statistics have been reported in Table 16 of Section
3.3.

Table 23 Descriptive statistics of programme-level predictors (N = 380)

Predictors at the programme level Range M SD

PROQ 1.17-7 5.54 0.90
TQ 1-7 5.69 1.00
PQ 1-7 5.77 1.13
REFL 1-5 3.62 1.13
ITR 1-5 3.79 1.02

Note. PROQ = programme quality; TQ = teacher quality; PQ = peer quality; REFL = frequency
of guided reflective activities in the programme; ITR = frequency of interactions with non-

local students in the programme.

3.3.1 Intercultural Competence

The first two regression models tested the predictive effects of programme factors on the
students’ changes in intercultural competence (Table 24). The results showed that peer quality

was positively associated with the students’ improvement in intercultural effectiveness (5 = .17,
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p <.05) and programme quality was positively associated with the students’ improvement in
intercultural communication awareness (5 = .28, p < .01). When the students have supportive
and motivated teammates, they tend to experience more development in their intercultural
effectiveness. More importantly, although different study-in-China programme modes did not
predict the students’ changes in intercultural competence, the students had greater
improvement in intercultural communication awareness from programmes that were perceived

as better designed and implemented.

Table 24 Results of hierarchical regression analysis for programme-level variables predicting
the students’ changes in intercultural effectiveness and intercultural communication
awareness (N = 380)

Intercultural effectiveness Intercultural communication awareness

B SE B B B SE B B

STP 0.04 0.07 .04 -0.07 0.10 -.05
CTP 0.10 0.08 .07 -0.05 0.13 -.03
SLP 0.00 0.07 .00 -0.07 0.10 -.06
PROQ 0.06 0.04 5 0.19 0.06 28"
TQ -0.01 0.04 -.02 0.00 0.05 .01
PEERQ 0.06 0.02 A7 -0.04 0.04 -.07
REFL -0.00 0.00 -.01 0.00 0.00 -.06
ITR 0.00 0.00 .03 -0.00 0.00 -.08
R? .07 .07
F for change in R 3.79™ 4,07

Note. “p < .05, “p < .01, ™ p < .001.

STP = summer term programme (0 = not participated; 1 = participated); CTP = cultural tour programme
(0 = not participated; 1 = participated); SLP = service learning programme (0 = not participated; 1 =
participated); PROQ = programme quality; TQ = teacher quality; PEERQ = peer quality; REFL =
frequency of reflective activities; ITR = frequency of interactions with non-local students.

3.3.2 Perceptions and Attitudes towards Mainland China

Regression analyses on the students’ changes in their perceptions and attitudes towards
mainland China revealed several important findings (Table 25). First, programme quality
significantly predicted the students’ positive changes in their perceptions of mainland China (f
=.34, p<.001). Second, the teacher qualities of preparedness and passion were associated with
a high level of positive attitudes towards people from mainland China (5 = .20, p <.05). Third,
an unexpected finding was that participating in SLPs appeared to be associated with fewer

changes in the students’ attitudes towards people from mainland China (8 = -.18, p < .05).
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Table 25 Results of hierarchical regression analysis for programme-level variables predicting

the students’ changes in perceptions and attitudes towards mainland China and Chinese people
(N =380)

General perceptions of Other-group orientation Perceived social
mainland China distance

B SEB B B SEB B B SEB B
STP -0.07 0.08 -.07 -0.16 0.09 -.14 -0.06 0.09 -.05
CTP -0.08 0.10 -.05 -0.15 0.10 -.09 -0.15 0.11 -.08
SLP -0.01 008 -.01 -0.17 0.08 -.18" -0.07 0.09 -.07
PROQ 0.17 005 .34™ 0.02 0.05 .03 0.03 0.05 .06
TQ -0.07 0.04 -.16 0.10 0.04 20 0.05 0.05 .09
PEERQ -0.05 003 -12 -0.04 0.03 -.08 -0.03 0.03 -.07
REFL 0.00 0.00 -.03 0.00 0.00 .02 0.00 0.00 .03
ITR 0.00 0.00 .02 0.00 0.00 -.04 -0.00 0.00 -.01
R? .04 .04 .02
F for change in R? 2.20" 2.15" 0.88

Note. "p < .05, “p < .01, ™ p < .001.

STP =summer term programme (0 = not participated; 1 = participated); CTP = cultural tour programme
(0 = not participated; 1 = participated); SLP = service learning programme (0 = not participated; 1 =
participated); PROQ = programme quality; TQ = teacher quality; PEERQ = peer quality; REFL =
frequency of reflective activities; ITR = frequency of interactions with non-local students.

3.3.3 National Identity

A series of regression analyses was conducted to examine the effects of programme-level
factors on the students’ changes in different indicators of national identity (Tables 26 and 27).
Regarding the students’ changes in their identification with the four types of identity (Table
26a), the results showed that peer quality (i.e., whether teammates are generally supportive and
motivational) was negatively predictive of the changes in identification with being a PRC
citizen (f = -.18, p < .01), while participating in STPs was negatively associated with the
students’ changes in their identification with being a member of the Chinese race (f = -.17, p
< .05). Students with supportive and motivational peers seemed to experience fewer changes
in terms of their identification with being a PRC citizen after the programmes. Students who
participated in STPs appeared to have fewer changes in their identification with being a
member of the Chinese race than did CTP and SLP participants.

Regarding the students’ changes in their perceived strength of different identities (Table 26b),
peer quality was negatively associated with perceived identity as a member of the Chinese race
(6 =-.17, p <.05). Regarding the students’ changes in their perceived importance of different
identities (Table 26c), no significant predictive effects were identified among all the predictors.
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The results summarized in Table 27 show that programme quality positively predicted the
students’ changes in their identification and recognition of China (f = .23, p < .05). In other
words, students who participated in programmes with clear objectives, a good design, carefully
arranged programme components, and well-informed activities tended to experience more
development in their feelings of connection with, and recognition of, China than did

participants in less well-designed and implemented programmes.
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Table 26a Results of hierarchical regression analysis for programme-level variables predicting the students’ changes in their identification with
different identities (N = 380)

Identity as a Hong Kong citizen Identity as a Chinese Identity as a citizen of the Identity as a member of the Chinese race
citizen PRC
B SE B B SEB B B SEB B B SEB B
B

STP 0.18 0.16 .09 -0.02 025 -01 -0.30 0.25 -.09 -0.52 0.23 -17"
CTP 0.10 0.20 .03 -0.13 030 -.03 -0.12 0.31 -.02 -0.37 0.28 -.08
SLP 0.14 0.16 .07 -0.11 024 -04 -0.24 0.24 -.08 -0.37 0.22 -14
PROQ 0.04 0.10 .03 0.24 0.14 15 0.03 0.15 .02 0.05 0.13 .03
TQ 0.08 0.09 .09 0.00 0.13 .00 0.25 0.13 17 0.20 0.12 15
PEERQ 0.07 0.06 .09 -0.02 009 -01 -0.23 0.09 -.18™ -0.11 0.08 -.09
REFL 0.00 0.00 .04 0.00 0.00 .02 0.00 0.00 .02 0.00 0.00 .02
ITR 0.00 0.00 .02 -0.00 0.00 -.03 -.00 .00 -.04 -0.00 0.00 -.08
R? .04 .02 .03 .04
F for change in R? 2.22" 1.16 1.53 1.94

Note. “p < .05, “p < .01, ™ p < .001.

STP = summer term programme (0 = not participated; 1 = participated); CTP = cultural tour programme (0 = not participated; 1 = participated); SLP = service
learning programme (0 = not participated; 1 = participated); PROQ = programme quality; TQ = teacher quality; PEERQ = peer quality; REFL = frequency of
reflective activities; ITR = frequency of interactions with non-local students.
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Table 26b Results of hierarchical regression analysis for programme-level variables predicting the students’ changes in their perceived strength
of different identities (N = 380)

Strength of identity as a Hong Strength of identity as a Strength of identity as a Strength of identity as a member of
Kong citizen Chinese citizen citizen of the PRC the Chinese race
B SE p B SE B B B SEB B B SEB B
B

STP -0.10 0.30 -.03 0.38 0.41 .07 0.43 0.44 .08 0.18 0.42 .03
CTP -0.18 0.36 -.03 0.32 0.50 .04 0.43 0.53 .05 0.15 0.51 .02
SLP -0.13 0.28 -.04 0.10 0.40 .02 0.56 0.42 12 0.28 0.41 .06
PROQ 0.10 0.17 .06 0.30 0.24 12 0.05 0.25 .02 0.23 0.24 .09
TQ -0.05 0.15 -.03 -0.05 0.22 -.02 0.19 0.23 .08 0.23 0.22 10
PEERQ 0.11 0.10 .07 0.09 0.15 .04 -0.16 0.15 -.08 -0.35 0.15 -17"
REFL 0.00 0.00 .02 0.00 0.00 -.01 0.00 0.00 -.01 0.00 0.00 -.01
ITR -0.00  0.00 -.00 0.00 0.00 .05 0.00 0.00 .03 0.00 0.00 .01
R? .01 .02 01 .02
F for change in R? 0.47 0.99 0.53 1.06

Note. “p < .05, “p < .01, ™ p < .001.

STP = summer term programme (0 = not participated; 1 = participated); CTP = cultural tour programme (0 = not participated; 1 = participated); SLP = service
learning programme (0 = not participated; 1 = participated); PROQ = programme quality; TQ = teacher quality; PEERQ = peer quality; REFL = frequency of
reflective activities; ITR = frequency of interactions with non-local students.

95



Table 26¢ Results of hierarchical regression analysis for programme-level variables predicting the students’ changes in perceived importance of
identity as a Hong Kong citizen and a Chinese citizen (N = 380)

Importance of identity as a Hong

Importance of identity as a

Importance of identity as a

Importance of identity as a

Kong citizen Chinese citizen citizen of the PRC member of the Chinese race
B SE )i B SE B B B SE B )i B SE B )i
B

STP 021 0.27 .06 0.21 0.42 .04 0.38 0.42 .07 0.04 0.40 .01
CTP 0.10 0.33 .02 0.21 0.51 23 0.49 0.51 .06 0.03 0.48 .00
SLP 0.26 0.26 .08 -0.06 040 -01 0.27 0.40 .06 -0.17 0.38 -.04
PROQ 0.22 0.16 13 -0.11 024 -04 0.16 0.24 .06 -0.03 0.23 -01
TQ -0.09 0.14 -.06 0.23 0.22 10 0.11 0.22 .05 0.20 0.21 .09
PEERQ 0.10 0.10 .07 0.15 0.15 .07 -0.18 0.14 -.09 -0.02 0.14 -01
REFL 0.00 0.00 .05 0.00 0.00 .04 0.00 0.00 .02 0.00 0.00 .02
ITR 0.00 0.00 .01 -0.00 0.00 -.02 -.00 0.00 -01 -0.00 0.00 -.03
R? .03 .02 .01 .01
F for change in R? 1.47 0.77 0.52 0.37

Note. “p < .05, “p < .01, ™ p < .001.

STP = summer term programme (0 = not participated; 1 = participated); CTP = cultural tour programme (0 = not participated; 1 = participated); SLP = service
learning programme (0 = not participated; 1 = participated); PROQ = programme quality; TQ = teacher quality; PEERQ = peer quality; REFL = frequency of
reflective activities; ITR = frequency of interactions with non-local students.
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Table 27 Results of hierarchical regression analysis for programme-level variables predicting
the students’ changes in their identification and recognition of China (N = 380)

Identification and recognition of China

B SE B B
STP -0.08 0.10 -.06
CTP 0.09 0.13 .05
SLP -0.10 0.10 -.08
PROQ 0.15 0.06 23"
TQ 0.00 0.05 .00
PEERQ -0.01 0.04 -.02
REFL 0.00 0.00 .07
ITR 0.00 0.00 .01
R? .05
F for change in R? 2.82"

Note. “p < .05, “p < .01, ™ p < .001.
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Chapter 4. Findings from the Individual Interviews with Student Participants

4.1 Impact of the Programmes on Student Participants
4.1.1 Learning Outcomes in Intercultural Competence

Improved language proficiency

One notable learning outcome reported by students was improved language proficiency.
Students said that their ability to speak Mandarin had greatly improved and they could now
convey their ideas in Mandarin more effectively. In other words, students’ messaging skills had
been enhanced by the programmes. SLP students also reported that they felt more relaxed and
comfortable when communicating with others in Mandarin. This suggests an improvement in
interaction relaxation, which is an important component of intercultural competence. The

following narratives illustrate these improvements:

o “Previously in Hong Kong, I rarely had opportunities to speak Putonghua, but

)

now I can communicate in Putonghua more fluently and understand better...’

(Student 10 in STP02)

o “I think my Putonghua has improved a lot, and I also learnt some Internet jargon

often used in China s social media”. (Student 07 in STP04)

o I found that communicating with Mainland people became quite simple... I can

[freely express my opinion without feeling embarrassed”. (Student 22 in SLP04)

Development of social competence and interpersonal relationships

Students also reported that they had developed good interpersonal relationships with people
from different backgrounds. In making friends with culturally different peers, students
strengthened their social competence and acted as a bridge between different cultures (known
as cultural mediation). Some students described maintaining these friendships and
communication even after the programme had ended. These learning outcomes are

demonstrated in the narratives below:

o  “The greatest gain was that I met different friends from Hong Kong, Chinese
mainland, and overseas. Even now we still keep in touch with each other, and we

hang out for meals when we are in Hong Kong”. (Student 32 in STP02)
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o “Students in the host university in mainland China were very hospitable. We had
a lot of conversations and we experienced many things together, such as
participating in group activities, playing games, and even ordering takeaways in

the hotel. I really treasured our friendship”. (Student 20 in CTP07)

Students also reported that they had become more able to collaborate with people of different
cultures and had learned more ways to resolve conflict. These are related to skills in
intercultural interaction management. Specifically, one student shared that her listening skills

had been improved by the teamwork element:

o “I never worked well in a team in the past, but in this programme, we handled
the tasks together with the mindset of helping each other. Even though we had
disagreements sometimes, we listened to each other and found out solutions. 1
learned that things could go better if I could listen to others’ opinions and tried

not to be too stubborn”. (Student 19 in SLP07)

Enhanced interaction with people from diverse backgrounds

Students described having had various opportunities to interact with people from diverse
backgrounds through the programmes. In this process, students became more behaviourally
flexible and were better able to distinguish appropriate behaviours and adapt to specific
situations. One student observed that local people tended to express their opinions in a more
straightforward way than Hong Kong people, and he had quickly adapted to this style in his
interactions with them. Another student expressed his appreciation of cultural diversity through
observing the cultural differences between people in Hong Kong and Taiwan. Students had in-
depth communication with local university students in mainland China which enabled each to

learn more about the other’s culture. The following narratives demonstrate this improvement:

o  “People in mainland China were quite straightforward when expressing their
ideas, and I wasn’t very used to it at the beginning. But quickly, I adapted my own
way of speaking to follow their style in our communication...and we got along

well with each other”. (Student 28 in CTP03)

o [ learned how to communicate with people from diverse backgrounds. I think
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that people from different places have various personalities. For instance, as
compared with Hong Kong people like me, people from Taiwan were more patient
and seemed to be happier. I could feel their optimism when we were interacting,

and I think we should learn from them”. (Student 33 in CTP10)

“The greatest learning gain was that I learned so much more about mainland
China. I had in-depth conversations with students from Yunnan University, during
which we shared our life stories and discussed the situation in Hong Kong and in
China. The students there also helped me to know more about rural areas in

mainland China”. (Student 05 in CTP02)

“We loved to explore the city by ourselves, to visit the local stores and to talk to
local people. I think this is another important aspect of cross-cultural
communication. We once met an elderly couple who spoke in their dialect, which
we could not understand at all. Although we could not fully understand each other,
we kept on trying and using body language, and they finally knew what we meant.
This was a very interesting experience”. (Student 08 in STP04)

Academic development

Some students perceived the programmes as beneficial to their academic development. One
student majoring in social work reflected that his direct observation of the local community
and the knowledge gained from interaction with local people had deepened his understanding
of the reasons behind different social service practices in mainland China and Hong Kong. This
contributed to his professional competence. Another social work student taking part in a SLP
also developed a better understanding of the differences in how children in Hong Kong and

mainland China behave, after an immersive teaching experience in a Mainland school. Their

reflections are as follows:

“Its commonly regarded that the system and culture in Hong Kong are very
different from those in mainland China. As a student majoring in social work, the
programme provided me with a good opportunity to know about rural areas in
mainland China. After I had visited the community, and talked with local people,

T understood the unique way of social work practice in Chinese rural areas, which
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is totally different from what we do in Hong Kong ... For example, social services
could be easily conducted at community level in rural areas of the Mainland
because there were strong connections among villagers. However, in Hong Kong,
social services are mainly provided at group or individual levels because social
ties are not that strong. Overall, I learned a lot from the practices of local NGOs .

(Student 04 in CTP02)

o “For me as a social work student, the greatest learning gain was the experience
of getting along with local children in mainland China. Our profession requires
us to learn how to communicate effectively with clients at different ages.
Previously, I only had interactions with Hong Kong children through private
tutoring. Through the teaching practice in this programme, I discovered that the
behaviours and development of children in mainland and Hong Kong children
were very different in some respects, and I shall consider these characteristics

when [ interact with them”. (Student 17 in SLPOS)

A deeper understanding of Chinese people

Many students shared that their observations of the cultural differences in the lifestyles of
people from the Mainland had made them reflect on their own culture and lifestyle. They were
also more able to view things from a culturally different perspective and to be more tolerant of
such differences; that is, they displayed an increased level of cultural empathy. These learning

outcomes are illustrated in the following narratives:

o “Unlike the rapid pace of life in Hong Kong, the lifestyle in Xi’an was more
relaxed. People looked happy and satisfied, even the middle-aged working class.
They seemed to have little stress .... The atmosphere there was more relaxing and
pleasant than in Hong Kong. This is the way of living I have been longing for”.
(Student 07 in STP04)

o “l observed that in mainland China, people often stand quite close to each other
when queueing in lines, which is considered inappropriate in Hong Kong. But
later on, I realised that they did so because they didn 't want to provide space for

other people to jump the queue”. (Student 13 in STP0S)
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o ‘[ liked to chat with the coach driver during the programme and I was able to
find out more about the life stories of people in mainland China through our
conversations. 1 enjoy listening to these stories and found them not only

interesting but inspiring”. (Student 20 in SLP04)

4.1.2 Changed Attitudes and Perceptions about Mainland China and Chinese People

Rapid economic and social development

The rapid development of the economy and e-commerce in mainland China, as observed by
the students, had a significant impact on their views about the nation. This was also one of the
most frequent observations made in the student interviews. Students identified gaps between
their preconceptions of China and real Chinese society. The following narratives illustrate these

shifts:

o  “Before the STP, I had heard of the popularity of Alipay and WeChat Pay in
mainland China, but I was concerned about whether such practices would cause
inconvenience to me. But when [ arrived there, I found that mobile payment was
very easy to use ... I also learned to order take-away food on my mobile phone. 1
did find the technological development in mainland China more advanced than

that of Hong Kong, which was out of my expectations”. (Student 08 in STP04)

o ‘[ found that general prices in mainland China were almost the same as that of
Hong Kong, and they were much higher than I had expected”. (Student 10 in
STP02)

o “The society is more harmonious and civilized than I had perceived in the
past...One thing that impressed me was that there were female-only subway cars,

which we don 't have in Hong Kong”. (Student 25 in CTP01)
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Warm-hearted, kind, and tolerant Chinese people

Through the programmes, students also changed their perceptions of the people of mainland
China. They came to view them as warm-hearted, tolerant, and kind. Students spoke of the help
they had received from the Chinese people they had encountered during the trip. Local people
and children had always been willing to trust and help them, even though they did not know
each other. This also made the students reflect on Hong Kong society and its cultural

differences, as shown in these examples:

o  “When we were visiting the Summer Palace in Beijing, a warm-hearted uncle
came to us and said he was very familiar with the surroundings. He then showed
us around and gave us suggestions on places worth visiting. It was a pleasant

experience and I appreciated his help”. (Student 09 in STP02)

o “Although we were strangers to the local villagers, they completely believed in us,
without suspecting our motives to teach their children. This deeply impressed me
and led me to reflect on our society, where we hardly trust others and tend to have
concerns when being treated very well by others. I thus highly treasured the trust
I received from the local people. I would say that people in Hong Kong would
consider it dangerous if a stranger wanted to visit their homes, but in that village,
all the parents accepted us to conduct home visits. [ wish there could be more such

kind of trust in our lives ”. (Student 42 in SLP0S)

o [ think children in mainland China were very passionate. They were very
interested in knowing about us and learning to speak Cantonese. Although they
knew that our visit to the summer camp only lasted for a few days, they still
participated actively in our classes and took notes carefully. I really appreciated

their learning attitude”. (Student 16 in SLPO0S5)

Open-minded and knowledgeable university students in mainland China

Hong Kong undergraduate students’ attitudes toward their compatriots in mainland China
also changed for the better as a result of their frequent communication. Hong Kong
students no longer subscribed to the common stereotype of Mainland students as distant,

rigid, and conservative. Instead, they came to view them as very friendly, open-minded,

103



and knowledgeable. The following narratives demonstrate these attitudinal changes

through experiences on the programmes:

o “I changed my views about university students in mainland China. Their
university was international and the students I met were very hospitable and easy-
going. Originally, I thought they would only make friends with their own people,
but they were actually very open-minded and tolerant. I also learned a lot from
them during our group discussions. My groupmates from mainland China majored
in international relations, but they also had good knowledge in other disciplines

such as economics and philosophy. I found many of them were versatile and 1

could learn from them”. (Student 12 in STP02)

e  “Before joining this programme, I thought the students in the Mainland and Hong
Kong were totally different in terms of culture and ideology. However, through the
interactions with students in Yunnan University, I found that we actually shared

many things in common. They were very open to diversity and willing to share”.

(Student 05 in CTP02)

o  “The local university students we interacted with were very passionate and open-

minded; we didn t feel that there was a gap between us”. (Student 25 in CTPO1)

4.2 Facilitators of, and Barriers to, Effective Learning at the Individual Level
4.2.1 Facilitators

Strong internal motivation and proactive attitudes toward the programme

Students saw their own inner motivation and passion to explore a new culture as facilitating
their learning from the programmes. They showed a strong interest in the programmes and
were curious about the culture of the Chinese society they were going to visit. They also took
the initiative to explore places not included in the programme schedule, such as those
recommended by local students, and reported receiving unique learning benefits from such

experiences. Two STP students shared as follows:

o  “[ think I am very curious about Chinese culture. I wanted to explore different

places in Xi’an. Instead of looking at the photos online, I wanted to visit there and
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see/feel what they were like. Whenever local students recommended a place to me,
I was very interested in going there. I think this attitude helped me gain a more in-

depth understanding of the features of Xi’an”. (Student 07 in STP04)

o  “I had high expectations about the programme, and I love visiting new places and
experiencing new cultures. I spent time to explore locations other than famous
tourist attractions to experience the authenticity of the city. During the programme,
we went to a variety of local stores and chatted with the owners. I consider it a

special way of experiencing culture”. (Student 08 in STP04)

High level of openness to diversity and willingness to communicate

Students with a high level of openness and a strong willingness to communicate with local
people reported themselves as having benefited substantially from the programmes. They
described being interested in hearing local people’s life stories and perceived these stories as
influential in their own lives. Students also reported having gained a deeper understanding of
the local context and people as a result of having proactively interacted with teachers and
students at the local Chinese university. In addition, some highlighted the importance of
avoiding negative preconceptions when observing cultural differences. The following

narratives illustrate their opinions:

o “Iam always willing to talk and open myself up to others. I try not to be affected
by stereotypes. This greatly facilitated my understanding of mainland China
during the programme. I wouldn't have gained such in-depth knowledge if I
viewed the differences between Hong Kong and mainland from a negative and

biased viewpoint”. (Student 16 in SLPOS)

o “I love to interact with different people and listen to their life stories. In this
programme, I was deeply impressed by the experience of surviving an earthquake
and recovering from the trauma shared by local people. It has had a positive

impact on me”. (Student 06 in CTP02)

o [ love to learn different things and I want to have more cultural exchange

experiences in my university life. Therefore, I proactively talked to the local
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students and teacher, through which I learned a lot more about their cultures and

lives”. (Student 20 in SLP04)

4.2.2 Barriers

Passive attitudes toward classroom learning

Some students mentioned that passive attitudes toward classroom learning and a lack of
motivation to participate in organised activities had affected the effectiveness of their learning.
Several STP students reported that they had not been fully engaged, partly because the

programme was not credit-bearing:

o “I couldnt pay attention during lectures. We were not taking a credit-bearing
subject. I think sometimes I missed what the teachers were lecturing...” (Student

08 in STP04)

o  “Idont like to sit there and listen to the lectures, particularly the theoretically
based ones. Some students from mainland China and from Taiwan were more
serious than us because they can earn credit from the programme”. (Student 07

in STP04)

Low motivation to interact with people from a different culture

Similarly, some students described themselves as having low motivation to take part in
arranged activities and intercultural interactions, which presented a barrier to their learning.
They would rather hang around with people of the same background than interact with students

from other cultural backgrounds, as illustrated by these examples:

o “We didnt proactively seek opportunities to interact with Mainland students. We
spoke Cantonese whenever possible and only used Putonghua when necessary”.

(Student 03 in CTPO03)

o  “I'was silent in class, just like a very typical student in Hong Kong. I did not like
to answer questions and preferred to listen. I felt more comfortable when my

groupmates were all students from Hong Kong”. (Student 16 in CTPO0S5)
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4.3 Facilitators of, and Barriers to, Effective Learning at Programme Level
4.3.1 Peer-Level Facilitators

Supportive peer relationships

Supportive peer relationships were regarded as an important facilitator of students’ learning.
Having peers who cared about each other and were willing to help had had a positive impact

on the whole group’s learning, as reflected in the following narratives:

o “My group consisted of six members and we supported each other. One member
was fluent in Putonghua, so he assisted the programme leader in coordinating the

arrangement. This facilitated our learning in the local university”. (Student 18 in

SLP05)

e “One member of my group was very good at time management and helped us set
deadlines for each project. We were then able to finish the project efficiently and
smoothly”. (Student 08 in STP04)

o “Ilearned a lot from my group because we each had different personal traits and
strengths. For example, some members were very considerate and cared about
others’ feelings. Other members were realistic and would work in an efficient

way”. (Student 19 in SLP07)

Highly motivated students as role models

Students also regarded their highly motivated peers, who were passionate and actively

participated in the programme activities, as role models promoting others’ learning:

o “We had some very active members in the programme. They were passionate and
always wanted to experience new things. Their positive energy also affected us in

a good way. Together we integrated into the local culture well”. (Student 10 in

STP02)

o  “There was a student from Macao in my group who was very proactive in
participating in activities. He also performed in our evening show, which was very

brave. I learned this positive attitude from him”. (Student 29 in CTP07)
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4.3.2 Peer-Level Barriers

Peers’ lack of motivation and negative learning atmosphere

On the other hand, being in a peer group with low motivation to learn was seen as creating a
negative learning atmosphere that would hinder the effectiveness of individual students’
learning. For instance, some students mentioned having been disturbed by groupmates who
watched videos and played games during lectures. Some students had gradually lost their

motivation to practice Mandarin under the influence of their peers’ passive attitudes:

o  “To be honest, the Hong Kong students in my group did not behave well. When
we were having lectures in the classroom, they were watching video clips and
playing computer games. This was quite annoying and affected my own learning”.

(Student 07 in STP04)

o “Initially, I wanted to grab the opportunity to practice my Putonghua because 1
was going to take the Putonghua proficiency test. However, my groupmates
thought that traveling in Beijing was more important than the test, as we would
pass it anyway. They also persuaded me to spend more time playing. My intention

to practice Putonghua was therefore greatly weakened”. (Student 24 in CTP06)

Low team spirit and interpersonal conflict

As well as this, some students reported that ineffective group leaders and interpersonal conflicts
among team members had also reduced their motivation to work together and to learn. If the
group was unable to resolve conflicts or disagreements among peers, the whole team’s working

alliance and morale was undermined:

e  “One of our group members served as the group leader to communicate with our
teacher, but he often neglected our feedback and suggestions. We could do nothing

about it because he was the person in charge”. (Student 17 in SLPOS)

o “There were some conflicts during our discussion process and some quarrels
among team members, which were not handled well. Sometimes we just stopped
our discussions and our group leader also kept silent. These conflicts negatively

influenced the whole team's spirit and our group work”. (Student 21 in SLP04)
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4.3.3 Staff-Level Facilitators

Teachers’ passion and dedication

Teachers’ passion for, and dedication to, the programmes were perceived by students as a strong
facilitator of their learning. They described how dedicated teachers had created different
opportunities for them to experience the local culture and take part in more frequent
intercultural communication. As the narratives below illustrate, the students greatly valued the

companionship and timely feedback provided by the teachers:

o  “The teacher often had meals with us and used the time to chat with us. He found
a student from Xi’an Jiaotong University to serve as our tourist guide showing us
around the campus. We were then able to visit different libraries, canteens, and
student halls, to experience the real life of university students in mainland China.
We also had many in-depth communications with local university students on such
informal occasions, which enabled us to know more about each other”. (Student

08 in STP04)
o “I think the teacher was very dedicated. She shared a lot of her past experiences
in the city and in leading the programme. Her passion also motivated me to

explore this city”. (Student 19 in SLP 07)

Teachers’ familiarity with the local context and knowledge of Chinese culture

As reflected in the narratives below, CTP students mentioned that the programme staff were
very familiar with local society and had offered them many useful tips, which helped them to

experience the local culture in more depth:

o “We had a teacher who was a local to Yunnan and he was very familiar with the local
community. He recommended us a few places with unique cultural characteristics.
Besides, he gave us many tips on traveling in the local area and on safety issues”.

(Student 06 in CTP02)

o “The teachers led us to different visiting spots and provided us with useful

information on local food and transportation”. (Student 27 in CTP05)
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Teachers’ responsiveness and care

Many students said that their teachers’ responsiveness and willingness to help was one of the
most important facilitators of their learning. Students had benefited the most when fully
informed of the programme arrangements by the teacher and when their questions were
answered in a timely manner. They also appreciated it when teachers cared about their lives
and made the effort to provide continuous and constructive feedback on their performance
throughout the programme. This last point is highlighted by some of the SLP students as

follows:

o  “When I was providing service in the local primary school, my teacher sat in my
class to observe. She gave me very comprehensive feedback on how to improve.
These timely suggestions were useful and I could immediately adopt them in my

next class. I appreciate my teacher'’s help”. (Student 01 in SLP0S5)

o  “The teacher in my programme was very caring and always willing to help me. I
knew that I could seek help from her whenever I encountered difficulties in my

study or in my life”. (Student 35 in SLP04)

o ‘[ frequently came to my teachers to ask questions and the teachers were always
available. This helped a lot in my learning. In Hong Kong, I used to write emails
to my professors when I have questions, which was not so efficient”. (Student 10

in STP02)

4.3.4 Staff-Level Barriers

Insufficient interaction with programme leaders

A few students reported that their lack of interaction with the programme staff or teachers
(particularly those from the partner universities in mainland China) was a barrier to their
learning. As the following narratives illustrate, some programme leaders had only performed
the minimum amount of work, in terms of making the daily arrangements, and showed little

intention to communicate with students:

o “Ididnt talk to the local teacher very often. Usually he just informed us of the

schedules in our group chat. We felt that he was distant and unapproachable.
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There was one time that a pre-scheduled visit was cancelled but we didn 't know
at all. The local teacher changed the activity without notifying us in advance

which was a frustrating experience”. (Student 09 in STP(02)

o  “The teacher in the local university just took us to different visiting spots but
rarely interacted with us. The atmosphere was not so good. It would have been
helpful if he could have shared with us more about the local culture or history

behind the visiting spots”. (Student 25 in CTPO1)

4.3.5 Programme Design-Level Facilitators

Appropriate schedules and well-organized cultural activities

Students reported that they had enjoyed programmes with clear objectives, appropriate
scheduling, and carefully designed activities. In particular, many of them felt that they had got
the most out of programmes where the schedules had been appropriately arranged and the
activities offered them different types of cultural exposure. For example, the following STP
students reported that the programmes had offered them a good balance of experiential
activities and free time to explore the city, which had enabled them to maximise their learning

opportunities:

o  “This programme lasted for two weeks and I think the length is just right. We also

had enough time to visit different new places and try local cuisines”. (Student 08
in STP04)

o “I think the arrangement was quite good. I not only attended classes but also
Jjoined sessions about introducing Beijing University, took campus tours, visited

the museum, and experienced a local citizen s life”. (Student 10 in STP02)

Incorporating interactive and practical elements

SLP students also said they had been provided with a variety of learning activities; the service
component in particular had given them the time and opportunity to interact with local people,

as well as applying classroom knowledge to real-life practice:

o “[ appreciated the amount of opportunities we were given to interact with local
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students. We attended lectures and ate meals together afterwards. We also took a
small trip to the museum. This design enabled us to have some in-depth

communication”. (Student 01 in SLPOS)

e  “One thing I liked about the programme design was the integration of knowledge
and practice. In my home university, I did not know how to apply the knowledge
into real-life situations. But in this programme, [ was able to use what I had just
learned to teach the children, which was an effective learning process”. (Student

16 in SLPOS5)

4.3.6 Programme Design-Level Barriers

Inadequate opportunities to interact with local students

Some students felt that they had not been given enough chance to interact with local students,
which hampered their learning about intercultural competence. The examples below illustrate
how these students’ expectations of being able to get to know and socialise with local students

had not been met:

e  “More opportunities should be given for us to interact with students in mainland

China, not just with the programme leaders/coordinators”. (Student 11 in STP02)

o “We had few chances to get along with local students in leisure time. Some
students from mainland China left after class. There were not enough time and
opportunities for us to know more about each other. Future programmes may

consider an increase in such opportunities”. (Student 12 in STP02)

Unexpected changes to scheduled activities

Some unexpected changes to the programme arrangements were also reported by some students.

These had negatively affected their morale and motivation, as these comments demonstrate:

o  “We went to a tourist spot as part of the scheduled activities, and when we got
there it was already closed. We were very unhappy because nobody informed us

of this arrangement”. (Student 33 in CTP10)
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o  “Although the schedule was full, the implementation process was not ideal. The
first day was a mess and in the second day we ran out of time. Sometimes the

instructions were not clear enough and resulted in chaos”. (Student 02 in CTP03)
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Chapter 5. Findings from the Individual Interviews with Teachers

5.1 Observations about the Impact on Students
5.1.1 Changed Attitudes and Perceptions about Mainland China and Chinese People

Positive changes in students’ perceptions mainland China

Most teachers said that they had observed positive changes in students’ attitudes and
perceptions about mainland China after participating in the programmes. First and foremost,
their preconceptions of mainland China as a poor and underdeveloped society had changed
completely as a result of having personally witnessed and experienced its economic
development and technological innovation. A number of the Hong Kong students had never
visited the Mainland before. After participating in the programmes, these students had
broadened their horizons and changed their stereotyped views, as the following comments

illustrate:

e  “During our visit to Liaoning Technology Museum, the students shared with me
they were surprised to find that the Mainland had such rapid technological
development as Hong Kong”. (Teacher 04 in CTP04)

e  “Before the trip, many students held the opinion that mainland China remains
very poor and underdeveloped. During our trip, the students came to realise that
nowadays Chinese society is prosperous and harmonious. For these students who
had rarely visited the Mainland, this programme indeed broadened their

horizons”. (Teacher 12 in SLP04)

o  “China has undergone a remarkable economic development process, in both
western and eastern areas, and I believe the students from Hong Kong and Macau

could feel this”. (Teacher 06 in CTP10)

As well as this, some teachers mentioned that after visiting these flourishing Chinese cities,
students had expressed an interest in internship and career opportunities in mainland China. As
one teacher observed, the students now perceived cities in mainland China, especially mega

cities like Shanghai, as having a variety of opportunities:

o “Many students, especially business students, have said to me that they are likely
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to visit Shanghai again or they would choose other cities in the Mainland because
of the variety of opportunities. I think this is one of their positive changes”.
(Teacher 12 in SLP04)

Increased interest in learning about Chinese culture and visiting the Mainland

Teachers also observed students’ increased interest in learning more about the Mainland and
Chinese culture. They reported that students’ immersion in local life during the programmes
had motivated them to learn more about Chinese culture. Many students had told them that
they would visit mainland China again in the near future. They had also formed more positive
attitudes toward local people and showed appreciation and respect for their unique cultural

values:

o “The more the students understand the Mainland, the more interested they
became in learning about the Chinese. Through this programme, my students
formed a favourable impression of the people of northeast China, and greatly
appreciated their attitudes and values. They also had the opportunity to
experience a completely different way of life”. (Teacher 04 in CTP04)

o “Some students in my class had rarely visited mainland China before. After the
trip to Hangzhou, they were fascinated by the beautiful city and the convenience
of Alipay. Many of them said that they plan to visit the Mainland more often in
the future. As far as I know, three students enrolled in another study-in-China

programme after our trip”. (Teacher 13 in SLPOS)

5.1.2 Enhanced Intercultural Competence

Improved language proficiency

Another notable change in the students observed by their teachers was improved language skills,
which enabled them to interact with local people more easily. Some teachers explicitly pointed
out that the students had found themselves more capable of speaking and thinking in Mandarin

after completing the programmes:

o “Some of my students said ‘Oh, I can now use Mandarin to speak and to think’.

Commonly, native Hong Kong students would first think in Cantonese and then
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translate to Mandarin. But after 10 days, the students were able to organise their

language in Mandarin instead of just translating”. (Teacher 12 in SLP04)

Improved cultural adaptability

As well as improving their language skills, teachers also saw their students becoming more
adaptable to the new environment. Although some were initially shy, they gradually took the
initiative to interact with local students and make friends. One SLP teacher described how that

her students had been able to build close relationships with elderly people in the community:

e  “Being in a new environment with strangers was a bit stressful for the Hong Kong
students at the beginning, but during the trip I witnessed changes in their
openness. From only chatting among themselves at first, to talking with university
students of mainland China, to interacting with local people. They became more

and more culturally adaptable”. (Teacher 08 in STP04)

o  “I think the students have changed a lot. For example, they didnt dare to talk to
the elderly at the beginning, but later on, they had very good interaction every
day and established close relationships with the villagers. On the last day we
hugged the villagers to say goodbye, and many of the elderly cried when they saw
us leave”. (Teacher 10 in SLPO1)

Some teachers also observed students making an effort to adapt to the eating habits of local

people:
o  “The students could not get used to the food in Lanzhou, because local people
love to eat lamb and spicy food, especially those living in the areas we visited.

However, the students did try their best to adapt to it”. (Teacher 5 in CTP09)

Increased respect for cultural diversity

The CTP teachers also reported their students’ respect for cultural diversity had grown after
experiencing the inclusion of various ethnic groups in mainland China. In one CTP that had
taken place in Lanzhou, students had the chance to experience the harmonious co-existence of

cultures from diverse ethnic groups, such as the Tibetans, the Hui, and the Han Chinese. These
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teachers believed that learning in such a multicultural and culturally diverse environment had

had a positive impact on students, as illustrated in this narrative:

o “From a cultural perspective, a unique feature of Northeast China is the inclusion
of ethnic groups, such as the Tibetan, Hui, and Han Chinese. This cultural
inclusion and diversity thus motivated our students to be more open-minded and

respectful about different cultures”. (Teacher 06 in CTP10)

5.2 Facilitators of Effective Programme Implementation

Guided reflection

b

Teachers generally considered guided reflective activities to be a critical facilitator of students
learning. They took the view that students’ critical reflection on their experiences served as an
essential component of transformative learning. Such reflection had helped the students to
reassess and analyse their views, feelings, and behaviours, leading to new insights being gained
from their experiences. Some teachers commented on the reflective activities held in their

programmes as follows:

o “Ioften invited my students to reflect on the reasons why they participated in this
programme instead of just spending the holiday in Hong Kong. I would remind
them that traveling was only one of the aspects and what's more important for
them was to experience and to observe. When we experienced the cultural
differences between Hong Kong and Xi’an, I would lead them to discuss what the
reasons behind this might be? Geographical, historical, or other issues? Students

found these activities thought provoking”. (Teacher 08 in STP04)

e “In fact, our reflection activities were very intensive. We had a reflection session
every evening after dinner with different topics. At first the students could only
think of a few points, but gradually they were able to think more critically and see
a broader picture”. (Teacher 11 in SLP02)

Opportunities for cultural interaction and exposure

Most of the teachers recognised the importance of diverse cultural interaction and exposure.

They believed that integrating into the local community had provided valuable opportunities
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for the students to gain in-depth insights into the Mainland. For example, they commented that
STP students had gained experiences of real life in Mainland universities through joining local
student societies. In one of the CTPs, students had also participated in teaching at local primary
schools, which enabled them to learn more about the education system, teaching and learning
modes, and child development in the context of mainland China. These practices are illustrated

in the following narratives:

o “Apart from lectures, students joined student societies and interest clubs together
with local students in the host university in mainland China. Students gained new

insights from these real-life experiences as a university student in the Mainland”.

(Teacher 07 in STP03)

o “We provided opportunities for students to participate in the teaching processes
of local primary schools, in order to help them better understand educational
development in mainland China. We also organized cultural exchange activities,
where the children taught the Hong Kong students to sing. I believe these cultural
interaction benefit our students and became unforgettable memories for the local

children and our students”. (Teacher 06 in CTP10)

Incorporating cultural features

Some teachers suggested that the integration of certain cultural features in their programmes
had engaged the students more effectively. For example, a series of workshops had been run
on one of the CTPs focusing on specific topics related to local culture, which had greatly
increased their interest in the programme. Another CTP had offered students opportunities to
work on some cultural products with local residents. These arrangement encouraged

participation and motivation to learn among the students:

e “One unique feature of our programme was the targeted activity design based on
the characteristics of cultural sites. For example, we didn t just show them around,
but also provided opportunities for them to interact and conduct group activities

with local residents ”. (Teacher 05 in CTP(09)
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e  “Our cultural activities included designing papercuts of the Dunhuang Cave
paintings and role playing with our tour guide, through which the students gained
a lot of fun and rich cultural experiences”. (Teacher 06 in CTP10)

5.3 Barriers to Effective Programme Implementation

Tight and overwhelming programme schedule

Teachers pointed out that in some programmes the schedule was too tight, which had reduced
the effectiveness of implementation. One STP teacher commented that due to the collaborative
nature of the programme, the schedule had been arranged by both of the participating
universities. This resulted in a busy and exhausting programme, with students having to
complete quite a number of tasks. Another teacher from a SLP expressed similar views,
suggesting that the teaching workload for students should be reduced so that they could have
more time to explore the village with the children. The following comments illustrate these

concerns:

o  “The schedule was too tight. Both the collaborative university and our university
arranged the series of activities. All the activities were meaningful, but the
schedule was overly tight. I think students should be given more free time”.

(Teacher 08 in STP04)

o “I think we need to alleviate the teaching workload of students. They were fully
occupied with teaching every day and had no time to explore the local village. 1
would suggest having a half-day s free time each day so that they could walk

around with the children. This would be a good way of mutual learning as well.

(Teacher 16 in SLP08)

Insufficient communication with students

Some teachers perceived a lack of communication with students as another obstacle. For
example, the tasks and activities were more appealing to some students than others. Those less
interested did not participate fully, which affected their learning outcomes. Some teachers
reflected that they should have discussed the students’ views and suggestions more, in order to

meet their needs more effectively:
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“I should have better understood their needs and expectations. I found that some
students enjoyed the activities while others found them boring. Students’ different
voices should have been heard”. (Teacher 05 in CTP09)

“I think I need to communicate with students more often in future programmes,
especially in the aspect of promoting their interactions. I will put forward this

initiative next year”. (Teacher 05 in CTP09)
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Chapter 6. Policy Implication and Recommendations

6.1 Promote Short-Term Study-in-China Programmes for University Students in Hong

Kong

The findings suggest that short-term study-in-China programmes have significant impacts on
students’ intercultural competence. Students who had participated in short-term study-in-
China programmes displayed higher levels of intercultural effectiveness and intercultural
communication awareness. All three types of study-in-China programme, summer term
programmes (STP), cultural tour programmes (CTP), and service learning programmes (SLP),

showed significant impact on students’ development of intercultural competence.

The increasingly globalized world has raised awareness in higher education institutions that
university students must be equipped with intercultural competence so that they can function
well as both global professionals and responsible citizens when they enter society. The present
findings show that short-term study-in-China programmes can successfully promote local
Hong Kong university students’ development of intercultural competence as a critical element
of global readiness. Short-term study-in-mainland China programmes are more cost-effective
and flexible than long-term study abroad programmes, and more people can benefit from them.
As such, we propose vigorous promotion of additional opportunities for university students in
Hong Kong to join short-term study-in-China programmes. Specifically, the government could

take the following measures.

o Allocate extra resources to support existing programmes

Effective resource allocation is of vital importance to ensure programme quality. We suggest
that extra resources should be allocated to existing short-term study-in-China programmes.
Resources could be used to recruit staff and to conduct programme reviews and revamping
for the purpose of improving programme quality. Different levels of subsidy could also be
provided to participants with financial difficulties so that more students can benefit from the
programmes. For instance, the HKSAR government could increase its funding support for
the Mainland Experience Scheme, while the central government should consider improving

the stability and widening the scope of the 10,000 people scheme.

e Set up a specific fund to encourage the development of such programmes

A specific fund could be set up to encourage and support professionals to develop and
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implement high-quality study-in-China programmes in higher education institutions in
Hong Kong. The University Grants Committee should launch special Teaching
Development Grant Projects to support related initiatives. The Home Affairs Bureau and
Youth Development Commission have been providing annual funding for local NGOs to
organize youth exchange tours to the Mainland since 2015. Similar scheme could be set up
exclusively for short-term study-in-China programmes for students in Hong Kong higher

education institutions.

Integrate study-in-China/overseas programmes into graduation requirements

University higher management could consider making short-term study abroad experience,
including study in mainland China, a compulsory graduation requirement for undergraduate
students, to better equip them with intercultural competence before they enter society.
Similar strategies have been adopted in several local universities. For example, at The
University of Hong Kong, students of the Faculty of Social Sciences are required to
complete a credit-bearing social innovation (SI) internship and global citizenship (GC)
activities including a variety of overseas internships, exchange programmes, and summer
programmes, before they graduate. Similarly, students at The Hong Kong Polytechnic
University (PolyU) must fulfil a graduation requirement of service learning. Such practices
with a focus on short-term study abroad experiences could be further promoted in other

UGC-funded universities.

Enhance collaboration with mainland China to explore new initiatives

In addition, it is necessary to strengthen and expand collaboration with educational and
cultural organizations and universities in mainland China. Universities in Hong Kong should
take additional initiatives to connect with more reputable universities in mainland China and
to explore new modes of study-in-China programme, such as short-term exchanges and
winter term programmes with updated programme designs. Cross-institutional academic
programmes with short-term student visit schemes could also be promoted by increasing the
number of visiting students. Currently active programmes with credit-bearing subjects
should explore more efficient and workable systems of credit recognition for students on

both sides.
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6.2 Promote Short-Term Study-in-China Experiences

Students who had participated in short-term study-in China programmes showed more positive
perceptions of mainland China and more positive attitudes towards the people of mainland
China. In terms of different programme modes, both STPs and SLPs had significant and
positive impacts on students’ perceptions of mainland China and attitudes towards its people,

while the impact of CTPs on students’ development in this area was non-significant.

e Promote the integration of short-term study-in-China experiences into other learning
experience in secondary schools
Recent reports have shown that Hong Kong secondary school students have generally
unfavourable perceptions of the Mainland and negative attitudes towards its people. Our
findings support that short-term study-in-China experiences based on service learning and
STPs have positively changed local Hong Kong youth’s perceptions and attitudes regarding
the Mainland and Chinese people. Therefore, it is suggested that such experiences could be
further integrated into other learning experiences in secondary school settings to enhance
adolescents’ understanding of the country. Liberal Studies is one of the core subjects of the
secondary education curriculum in Hong Kong, and “modern China,” one of the modules
covered, aims to enhance students’ in-depth understanding and critical thinking regarding
contemporary China’s economic, social, and political development. To better help secondary
school students develop these skills and form a comprehensive picture of modern China,
study-in-China experiences could be incorporated into the Liberal Studies curriculum.
Students’ direct interaction with people from mainland China and exposure to mainland
Chinese culture would enable them to gain a more comprehensive understanding of the

country as well as to overcome prejudice.

e Strengthen the service learning element in the undergraduate curriculum
Higher education institutions could optimize existing short-term study-in-China
programmes by allocating more resources to summer term and service learning programmes,
as these two types of programme have demonstrated stronger impacts on students.
Specifically, service learning elements have been emphasized in the undergraduate
curriculum in several local universities and have shown significant impact on students’
development of interpersonal competence, citizenship, and social responsibility (PolyU,
2018; HKU, 2018). The present findings further indicate that service learning is an effective

educational experience for university students that should be strengthened in the
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undergraduate curriculum framework. This can be done, for example, by establishing
service learning as an academic credit-bearing subject, or making the completion of service-

learning activities a required component of undergraduate education.

6.3 Promote Best Practices and Information Exchange among Universities through a

Common Platform

High programme quality significantly predicted positive changes in students’ intercultural
communication awareness, general perceptions of mainland China, and identification with and
recognition of the nation. Students benefit most from programmes with clear objectives, good
design, carefully arranged activities, smooth implementation, and efficient information
delivery.

Programme quality, including clear objectives, good design, carefully arranged components,
smooth implementation, and efficient information delivery, plays a fundamental role in
determining students’ overall experience and learning outcomes. According to our research
findings, high programme quality is significantly associated with students’ effective learning
outcomes in terms of intercultural communication awareness, general perceptions of mainland
China, and identification with and recognition of the nation. Since the implementation of short-
term study-in-China programmes is different in each university, it would be worthwhile to
establish a commonly shared platform to promote best practices and information exchange

among universities.

e Identify and introduce high-quality programmes as examples of best practice
High-quality programmes could be identified and introduced as examples of best practice,
and to serve as guides and benchmarks for other programmes. Relevant information of best
practice with other resources could be shared by various means, via online sessions,
workshops, and reports, through a common platform for Hong Kong universities and partner
universities from the Mainland. This would allow valuable experiences of successful
implementation and new insights gained from one programme to be effectively shared with

organizers and professionals of other programmes, enhancing learning and overall quality.

e Establish a database and clearinghouse for programme documentation
It would also be beneficial to establish a database that contains comprehensive information

about available study-in-China programmes so that students from any university can
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compare and choose programmes that interest them. The HKSAR government can provide
funding for universities to set up a clearinghouse to document validated and effective

programmes to better inform future policymakers.

6.4 Empower Students to Play an Active Role

Students who had participated in short-term study-in-China programmes and those who had
higher expectations of the programmes’ effectiveness on their intercultural competence
development showed more significant improvement in intercultural communication awareness
than did those without prior experiences of participating in such programmes and those with

lower expectations of intercultural competence development.

Highly motivated peers in the programmes who cared about other students and actively
participated in programme activities contributed to an atmosphere of positive and supportive
interaction, which could greatly impact other students’ learning. In contrast, peers’ lack of
initiative and motivation to learn, half-hearted attitude, lack of team spirit, and interpersonal
conflicts formed a vicious circle that negatively affected students’ learning gains from the
programmes, especially for those who participated in non-credit-bearing programmes.

Students’ inner motivation to learn and peer influence play a significant role in shaping their
learning outcomes. The present findings suggest that those who had higher expectations of
enhancing their intercultural competence and partnered with supportive peers benefited more
from the programmes. These findings imply that effective learning outcomes can be facilitated
by increasing students’ motivation and expectations of the programmes and by promoting
positive peer influence. One possible strategy is to engage students who have joined such

programs to work as mentors for students joining the programs for the first time.

e Enhance students’ motivation through orientation workshops
Orientation workshops and other pre-trip activities can be provided to students, with an
emphasis on introducing intercultural competence and other learning objectives. Through
these workshops, students would gain a better understanding of the concept and importance
of intercultural competence in today’s globalized world. Effective approaches to
developing intercultural competence could also be introduced. Such preparation would
enhance students’ motivation to develop themselves in the programmes and their awareness
of applying the knowledge and methods learned when reflecting on their experiences and

observations.
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Introduce a student leader scheme to utilize positive peer influence

To exert positive peer influence, student leader schemes can be introduced to study-in-
China programmes: outstanding participants of previous programmes can be invited to
share their experiences during the orientation workshops or join the programmes as mentors.
For example, PolyU launched a service-learning scholarship scheme in 2013 to encourage
students’ continued engagement in community service and to nurture student leaders who
support the development of service learning at the university. Students with excellent
performance in service learning subjects are selected for scholarships annually. These
student leaders demonstrate very positive impacts on newly enrolled students in the
programmes. Similar schemes can be applied in short-term study-in-China programmes.
Apart from institution-level support, universities can also consider establishing
scholarships to recognize students with exceptional performance in study-in-China

programmes.

Conduct team-building activities to enhance team cohesion

Low team spirit and interpersonal conflicts have been reported as barriers to students’
learning gains from the programmes. It is therefore suggested that team-building activities
can be conducted before and throughout programmes to bolster team spirit and strengthen
supportive relationships among team members. For example, team goal setting has been
identified as an effective means of enhancing team cohesiveness (Senécal et al., 2008).
Goal-setting activities can be incorporated into programmes by multifarious brainstorming
games, discussing various approaches to achieve goals, and reflecting on and evaluating
team progress. It is expected that through these activities, students can be more united and

motivated to achieve shared learning outcomes.

6.5 Build Up the Capacity of University Staff as Leaders of Short-Term Study-in-China

Programmes

High student-perceived teacher quality significantly predicted positive change in students

’

attitudes towards the people of mainland China. Having teaching staff who are well-prepared

and passionate about the programme contributes to students’ learning gains in terms of their

attitudes towards mainland China. Program staff/subject teachers’dedication, responsiveness,

familiarity with the local context, and knowledge about Chinese culture and society were

identified as facilitators of the programme impact.
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Teacher quality is closely associated with students’ positive programme experience and

effective learning outcomes. Teachers’ dedication to the programme will significantly motivate

students to learn and participate. As shown by the present findings, well-prepared and

passionate teaching staff significantly contributed to positive change in students’ attitudes

towards mainland China and its people. In order to promote teachers’ capacity building, it is

essential to provide them with adequate training regarding the core elements of these

programmes.

Develop systematic training for present and potential programme leaders

Systematic training programmes for current and potential programme leaders should be
developed to equip teachers with the knowledge and skills necessary to lead study-in-China
programmes, for example, basic concepts and theories of intercultural competence, skills
in teaching global citizenship, the pedagogy of reflective teaching, and knowledge of
modern Chinese society. A good example of such a teacher development programme is the
project entitled “Cross-institutional Capacity Building for Service-Learning in Hong Kong
Higher Education Institutions” initiated by PolyU with three other UGC-funded
universities as collaborators. This project aims to empower teachers, providing them with
tools and techniques to offer service learning classes and to foster cross-institutional
collaboration on service learning projects. Similar initiatives targeting the empowerment
of study-in-China programme leaders could be promoted. Both online and face-to-face

training programs could be considered.

Evaluate existing training projects and provide opportunities for peer learning

At the same time, universities can also make efforts to thoroughly evaluate the effectiveness
of their existing training projects to build the capacity of teaching staff leading study-in-
China programmes. In addition, regular cross-institutional seminars/symposia can be

organized for teaching staff to share their experiences and promote peer learning.

6.6 Promote the Impact of Study-in-China Programmes to the Public

Students showed stronger Chinese citizen identity and reported placing greater importance on

being a member of the Chinese race after completing the programmes. The perceived

importance of all four types of identity (Hong Kong citizen, Chinese citizen, citizen of the PRC,

and member of the Chinese race) were also strengthened.
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One of the factors hindering the promotion and popularity of study-in-China programmes is

the general public’s inadequate understanding of them. Some may be concerned that such

activities will weaken students’ identity as a Hong Kong citizen. As evidenced by the present

research findings, while students reported stronger identification as a Chinese citizen after

completing the programmes, their perceived identity as a Hong Kong citizen was also

strengthened. This means that short-term study-in-China programmes will not result in a

weakening of Hong Kong identity. It is of vital importance that these findings be disseminated

to the public in order to reduce misunderstandings and concerns about participating in short-

term study-in-China programmes.

Build up positive public perceptions of study-in-China programme experience

through publicity materials

A press conference can reach a wide range of audiences in the community. The
dissemination of research findings via a press conference can arouse interest in study-in-
China programmes among researchers, journalists, educators, and other interested parties.
A press conference can not only help to build up positive perception of study-in-China
programmes through the dissemination of findings, but also provide an opportunity for
research teams to address misconceptions about such programmes among the general

public.

Publicity materials such as leaflets and storybooks about study-in-China programmes and
their positive impacts on student development can also be designed and distributed to the
public by other means, such as through education fairs, programme orientation sessions,
and university open days, to build up positive perception. Stories with high publicity value
can be submitted to local television, newspapers, and social media to further enhance the

impact and public awareness of these programmes.

Create opportunities for study-in-China programme participants to disseminate their
experiences and feelings to the public

Measures and opportunities can be developed to encourage participants on study-in-China
programmes to share their experiences and thoughts about Mainland China with the public,
verbally or in writing, in a variety of settings, such as primary/middle school sharing events,

public forum communication, television interviews, newspaper/magazine columns, online
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forum/social media posting. Universities can also invite students who have participated in
study-in-China programmes to share their personal stories through official university
Facebook pages, Instagram accounts, or YouTube channels. The use of online media is
extremely prevalent now. The cost is low and it can easily reach large numbers of students.
Online promotion of success stories from a first-person perspective can enhance the

credibility of study-in-China programmes.

Information that comes from Hong Kong natives with first-hand experience of mainland
China is more likely to be accepted by the public, to be perceived as providing a true and
trustworthy picture of mainland China. Such sharing will also attract more people to join

similar programmes in future.

6.7 Enhance Public Education on Chinese Society and Culture

Students showed more positive perceptions of mainland China and more positive attitudes

towards its people after they had completed short-term study-in China programmes.

Students enjoyed their contact with local people in mainland China. Some had in-depth
interactions with local university students. These interactions, along with students’ own
observations of Chinese society, not only deepened their understanding of contemporary China
in terms of its economic and social development, but also changed some of their negative
preconceptions about the nation and its people. Many students described the Chinese people
they encountered on the trip as warm-hearted, tolerant, and knowledgeable. They appreciated
the hospitality, erudition, and open-mindedness of their Chinese peers, which they had not
expected before participating in these programmes.

Interacting directly with Chinese people helps to mitigate prejudices and stereotypes. As
reflected in our findings, students showed more positive perceptions and attitudes regarding
mainland China and its people after participating in the programmes, which allowed them to
interact directly with local people and observe mainland society. Specifically, students reported
that they had abandoned some of their prejudices about mainland China, which were largely

influenced by one-sided media stories.

Reports have shown that the public in Hong Kong tends to hold certain negative views of
mainland China and Chinese people, especially influenced by escalating political tensions

exacerbated by radical social media. Therefore, it is suggested that media exposure to Chinese
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society and culture can be extended beyond the student population to reach the general public.

Provide service/voluntary opportunities in mainland China to the public

Opportunities can be provided for Hong Kong citizens to join social service or volunteer
programmes in mainland China so that they can gain direct exposure to mainland society
and culture and interact with local people. Collaborations with NGOs and other social
organizations can be strengthened through funding and material support in order to promote

such tailor-made programmes for Hong Kong citizens.

Utilize the positive influence of the media to promote Chinese culture

The government can also make good use of the positive influence of the media to give the
general public a more comprehensive understanding of mainland China through cultural
documentaries, promotional videos, and interviews with Hong Kong citizens who have
experience of living or studying in mainland China. These can be made public via regular
TV programmes, magazines, social medial channels, etc. to be more accessible to the

general public.

Foster stronger collaboration between Hong Kong and China

Universities should encourage stronger collaboration and knowledge exchange between
Hong Kong citizens and local people in mainland China at all levels. Teachers can ensure
the formation of students in a group project involving both Hong Kong and mainland
students if possible. Such arrangements should aim to provide opportunities for Hong Kong

locals to interact with Chinese people and foster the exchange of ideas and knowledge.

6.8 Fund Research Projects to Evaluate and Document the Long-Term Impact of Study-

in-China Programme Experiences

Support long-term or more comprehensive projects in this field

The current research is the first study to investigate the impacts of short-term study-in-China

programmes on university students’ development. To gain a deeper understanding of

programme outcomes, more holistic research is needed to further investigate 1) the long-term

impacts of such programmes; 2) the effects of different types of programme; 3) the impacts on

students at primary, secondary, and tertiary levels; and 4) the difference between short-term

and long-term programmes. Sufficient funding is needed to encourage relevant studies. It is
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also necessary to develop a database to accumulate relevant evaluation findings to further

inform government policymakers.

e Support Hong Kong-mainland China collaborative projects

It is also important to support collaborative projects involving both Hong Kong researchers and
their mainland Chinese partners to investigate and evaluate the design of study-in-China
programmes. The contents, forms, and arrangements of different programmes can be optimized
based on findings and data generated from these projects to enhance the quality and efficacy
of study-in-China programmes. These findings are also relevant to other communication and

exchanges between Hong Kong and mainland China and the corresponding policymaking.

e Set up designated research grants for study-in-China programmes

The government can consider setting up a designated research grant for studying the impact of
study-in-China programmes. A designated research grant can help advance the quantity and
quality of research in the area. The funding can also be used to monitor the quality of existing
and future research related to study-in-China programmes. Effective quality control can help

maintain the quality of research and ensure that it achieves research outcomes.

e Organize symposia regularly to attract all researchers and educators in relevant fields,

including international scholars, for exchanges of knowledge and ideas

Universities can collaborate in organizing symposia in this area, which can attract scholars and
educators from all over the world. Apart from providing insight and fostering knowledge
exchange in the area, a symposium is a co-learning process and a good opportunity to
disseminate research findings. Universities or research teams can consider inviting
international scholars in the field of exchange programmes to participate in research and the
programmes and act as observers throughout the research process. The neutral role of an

observer can help enhance the credibility of the research.
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Chapter 7. Additional Study

Hong Kong society has experienced a series of social events triggered by the protests against
the extradition bill in June 2019, which exacerbated tensions between Hong Kong and
mainland China and intensified negative attitudes among Hong Kong youth towards the
Mainland. To understand how university students perceive the potential opportunities to study
in mainland China in the midst of the current social change in Hong Kong, an additional study
was conducted to further investigate local university students’ expectations of and attitudes
towards short-term study-in-China programmes (including service learning, summer schools,
and cultural tours) and their intention to participate in such programmes in the future. The
present report provides a summary of the findings based on the data we collected between

March and May 2020.

7.1 Methods

7.1.1 Participants

All undergraduate students enrolled in a General Education subject in the second semester of
the 2019/20 academic year at a UGC-funded university in Hong Kong were invited to
participate in an online survey. Participation was voluntary, and students provided their consent
online before proceeding to complete the questionnaire. A total of 805 local Hong Kong

students completed the survey.

7.1.2 Instruments
The questionnaire consisted of items asking for students’ basic demographic information and
14 items assessing their attitudes, motivation, and behavioural intention regarding participation

in short-term study-in-China programmes.

First, six items were used to measure students’ attitudes and expectations regarding short-term
study-in-China programmes. Respondents were asked to indicate their opinions on six items
on a six-point Likert scale (1 = strongly disagree, 2 = disagree, 3 = slightly disagree, 4 = slightly

agree, 5 = agree, 6 = strongly agree):

e Short-term study in mainland China will help improve my intercultural competence.
e Short-term study in mainland China will give me a competitive advantage in the job

market.
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Short-term study-in-China programmes are attractive to me.

I am interested in joining a service learning subject/programme to provide short-term
service in mainland China.

I am interested in joining a summer school in mainland China.

I am interested in joining a short cultural tour in mainland China.

Second, students’ motivation to participate in short-term study-in-China programmes was

measured with five items, rated on the same six-point Likert scale:

I would take a short-term study-in-China programme because I am interested in
knowing more about mainland China.

I would take a short-term study-in-China programme as it would be a good opportunity
to travel.

I would take a short-term study-in-China programme if my parents asked me to do so.
I would take a short-term study-in-China programme if my friend(s) recommended
doing so.

I would take a short-term study-in-China programme if the tuition fees were waived.

Third, three items were adopted to assess students’ behavioural intention to participate in the

three types of short-term study-in-China programme in the coming university years:

Would you participate in a service learning subject/programme to provide short-term
service in mainland China in the coming university years?

Would you participate in a summer school in mainland China in the coming university
years?

Would you participate in a short cultural tour in mainland China in the coming

university years?

Students responded to each item on a six-point scale (1 = absolutely not, 2 = very unlikely, 3 =

unlikely, 4 = likely, 5 = very likely, and 6 = absolutely).
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7.2 Results

The demographic information of the local Hong Kong university students who completed the
online survey is summarized in Table 28. Among the 805 respondents, 444 (55.4%) were
female and 44.6% (N = 357) were male. Their mean age was 18.7 years old (SD = 1.05), and
the majority were first-year undergraduates (98.9%, N =795). More than half of the participants
reported that their parents had received a secondary education (mother = 58.1%, father =

52.7%).

Table 28 Demographic characteristics of participants (N = 805)

Characteristics N %
Age Mean (S.D.) 18.7 (1.05)

Gender

Male 357 44.6
Female 444 554

Academic year

Year 1 795 98.9
Year 2 6 0.7
Year 3 | 0.1
Year 4 1 0.1
Year 5 1 0.1

Maternal education level

Primary education 89 11.1
Secondary education 467 58.1
College or Polytechnic 111 13.8
University or above 137 17.0
Paternal education level

Primary education 88 10.9
Secondary education 424 52.7
College or Polytechnic 93 11.6
University or above 200 24.8
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Table 29 summarizes the descriptive results of students’ perceptions of and attitudes towards
the programmes. Nearly half (49.5%) agreed that short-term study in mainland China would
improve their intercultural competence. Similarly, 48.9% agreed that short-term programmes
would give them a competitive advantage in the job market. However, the idea of short-term

study in mainland China was attractive to only 28.4% of the students.

Regarding students’ interest in joining the three different types of programme, 42.1% of the
respondents were interested in SLPs while 57.9% were not. The results were similar for CTPs,
with 40.4% positive responses and 59.6% negative. The summer school programme was
perceived as the least attractive type, with less than a third of students (26.4%) showing interest
in participation. Overall, the students showed moderate interest in joining short-term study
programmes in mainland China. Service learning was the most appealing programme type,

followed by cultural tours and summer schools.

Table 30 summarizes students’ motivation to join short-term study programmes in mainland
China: 43.2% of the participants responded that they would like to take a short-term study-in-
China programme if the tuition fees were waived; 39.7% would take a programme as it offered
a good opportunity to travel. More than a quarter of the students (27.5%) showed that they
would join such programmes because they are interested in knowing more about the Mainland.
Similarly, 25.5% would take study in mainland China because of their friends’ recommendation.

Only 15.6% would join such programmes because of their parents’ opinion.

Table 31 reports students’ behavioural intention to participate in short-term study-in-China
programmes in the coming university year. Generally, students’ intention to join these
programmes were not very strong: 31.3% of the questionnaire respondents indicated that they
intended to participate in SLPs in mainland China; 29.7% intended to join short cultural tours;
and 20.7% reported they would attend a summer school in mainland China. Overall, the
students who reported no intention of studying in mainland China outnumbered those who
intended to do so. In terms of different programme modes, the students were most likely to
participate in SLPs and least likely to take summer school programmes, consistent with their

attitudes towards the three types of programme as shown in Table 29.

To sum up, the findings above illustrate that local university students’ attitudes towards short-

term study in mainland China were not favourable and their intention to join such programmes
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in the coming university year was weak. SLPs were more attractive to the student respondents.
The provision of tuition fee waivers, opportunities for students to travel, and previous students’

recommendation, are likely to motivate students to join programmes.

7.3 Policy Recommendations

e Our findings suggest that local Hong Kong undergraduates tend to hold unfavourable views
of short-term study-in-China programmes. As revealed in our main study, regardless of
students’ original attitudes and expectations, these programmes had a positive impact on
their development, especially in the areas of intercultural competence and perceptions and
attitudes regarding mainland China. Therefore, we advocate that short-term study-in-China
programmes be further promoted in higher education institutions with more active support

from the government.

e Financial concerns are a major factor in whether students participate in study-in-China
programmes, as suggested by our finding that nearly a quarter of Hong Kong students would
take a short-term study-in-China programme if the tuition fees were waived. The
government may therefore consider allocating more funding to support local students’

participation.

e About a third of the students agreed that participating in study-in-China programmes would
give them a competitive advantage in the job market. If such programmes directly benefited
students in terms of their career development, it is likely that more students would be
interested. Therefore, we suggest that study-in-China programmes incorporate career-
oriented components, such as information sessions about the job market in mainland China,
visits to well-known companies and meetings with Chinese entrepreneurs, and short-term

practicum experience, to increase students’ competitiveness in the job market.

e Considering the potential negative impacts of social movements on students’ attitudes and
perceptions regarding mainland China, it is vitally important to gain a more in-depth
understanding of students’ concerns about short-term study-in-China programmes. The
HKSAR government should therefore encourage and support academic research in relevant

topics.
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Table 29 Students’ attitudes towards and expectations of short-term study-in-China programmes (N = 805)

Strongly Disagree Slightly Slightly Agree Strongly Negative Positive

Disagree Disagree  Agree Agree  Response Response
N N N N N N N N

Items (%) (%) (%) (%) (%) (%) (%) (%)
1. Short-term study in mainland China will help 163 120 121 268 118 10 404 396

improve my intercultural competence. (20.4) (15.0) (15.1) (33.9) (14.8) (1.3) (50.5) (49.5)
2. Short-term study in mainland China will give 140 134 132 264 111 14 406 389

me a competitive advantage in the job market.  (17.6) (16.9) (16.6) (33.2) (14.0) (1.8) (51.1) (48.9)
3. Short-term study in mainland China is 261 162 149 149 65 13 572 227

attractive to me. (32.7) (20.3) (18.6) (18.6) (8.1) (1.6) (71.6) (28.4)
4. 1 am interested in joining a service learning 196 135 131 222 97 17 462 336

subject/programme to provide short-term  (24.6) (16.9) (16.4) (27.8) (12.2) (2.1) (57.9) (42.1)
service in mainland China.

5. I am interested in attending a summer school 266 169 153 146 52 13 588 211
in mainland China. (33.3) (21.2) (19.1) (18.3) (6.5) (1.6) (73.6) (26.4)

6. I am interested in joining a short cultural tour 227 129 121 221 75 27 477 323
in mainland China. (28.4) (16.1) (15.1) (27.6) 94 34 (59.6) (40.4)
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Table 30 Students’ motivation to join short-term study-in-China programmes (N = 805)

Strongly Disagree Slightly Slightly Agree Strongly Negative Positive

Disagree Disagree  Agree Agree  Response Response
N N N N N N N N
Items (%) (%) (%) (%o) (%) (%) (%) (%)
1. I would take a short-term study-in-China 256 172 151 146 64 10 579 220

programme because I am interested in  (32.0) (21.5) (18.9) (18.3) (8.0) (1.3) (72.5) (27.5)
knowing more about mainland China.

2. 1 would take a short-term study-in-China 233 136 113 196 103 18 482 317
programme as it would be a good opportunity  (29.2) (17.0) (14.1) (24.5) (12.9) (2.3) (60.3) (39.7)
to travel.

3. I would take a short-term study-in-China 322 220 133 97 23 5 675 125
programme if my parents asked me to do so. (40.3) (27.5) (16.6) (12.1) (2.9) (0.6) (84.4) (15.6)

4. 1 would take a short-term study-in-China 290 173 132 161 36 7 595 204
programme if my friend(s) recommended (36.3) (21.7) (16.5) (20.2) 4.5) (0.9) (74.5) (25.5)
doing so.

5. I would take a short-term study-in-China 194 129 130 188 116 40 453 344
programme if the tuition fees were waived. (24.3) (16.2) (16.3) (23.6) (14.6) (5.0) (56.8) (43.2)
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Table 31 Students’ behavioural intention to take a short-term study-in-China programme in the coming university year (N = 805)

Absolutely ~ Very  Unlikely Likely = Very  Absolutely Negative  Positive
No  Unlikely Likely = Yes  Response Response
N N N N N N N N

Items (%) (%) (%o) (%) (%) (%) (%) (%)

1.  Would you participate in a service learning 190 147 212 211 27 10 549 248
subject/programme to provide short-term (23.8) (18.4) (26.6) (26.5) 3.4) (1.3) (68.9) (31.1)
service in mainland China in the coming
university year?

2. Would you participate in a summer school 239 169 225 137 19 9 633 165
in mainland China in the coming (29.9) (21.2) (28.2) (17.2) (2.4) (1.1) (79.3) (20.7)
university year?

3. Would you participate in a short cultural 200 158 203 200 25 12 561 237
tour in mainland China in the coming (25.1) (19.8) (25.4) (25.1) 3.1) (1.5) (70.3) (29.7)

university year?
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Chapter 8. Details of the Public Dissemination Held

1. The preliminary findings of the research was first presented in the 3™ International
Conference on Service-Learning held between January 10 and 12, 2019 in Hong Kong to the
conference participants, with the presentation title of “Service-Learning as a Vehicle to

Promote Student Social Responsibility: A Qualitative Study.

2. A paper abstract based on the quantitative findings of the research was submitted to and
accepted by The 32nd International Congress of Psychology originally scheduled on July 19 to
24, 2020 in Prague, the Czech Republic. Due to the COVID-19 pandemic, the conference has
been rescheduled to 18-23 July, 2021. We plan to report our findings in the conference.

3. Part of our quantitative findings was presented in the International Conference on Discovery
and Innovation in Social Work and Fieldwork Education held on June 19, 2020, in Hong Kong.
The title of the presentation is “Impact of Short-Term Study-in-China Program on the
Development of Hong Kong Local Undergraduates”.

4. We have prepared individual project report of seven service learning programmes to share
with the programme teachers and leaders about the findings directly generated from their own

programme.

5. We plan to hold a press conference about the findings of the research project. Press release
will also be published on the University’s website. Once we confirm the details of the press

conference, we will contact PICO.

6. We are going to publish academic papers based on the research findings. So far, we have
drafted two manuscripts based on quantitative and qualitative findings, respectively. The papers
will be submitted to Assessment & Evaluation in Higher Education and Journal of Youth

Studies.
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Chapter 9. Conclusion

Short-term study in mainland China experiences has been one major form for Hong Kong
university students to gain exchange experience in mainland China, to understand the country,
and to develop their intercultural competence. Notwithstanding, there is a paucity of study
which systematically examines the learning outcomes of these study-in-China programmes.
The present research investigated the impact and effectiveness of these programmes on the
participants’ development and examined factors that facilitated or hindered participants’
learning in short-term study-in-China programmes based on a pre- and post-test mixed method
design. Quantitative data were collected from 380 local university students who participated in
short-term study-in-China programmes in 2018/19 academic year including 5 summer term
programmes (STP), 9 cultural tour programmes (CTP) and 7 service-learning programmes
(SLP). Students completed a pre-trip and post-trip questionnaires. For the qualitative part,
individual interviews were conducted with 42 student participants and 16 programme staff. In
this section, we will summarize the major findings in relation to the five objectives of the

present public policy research.

Objective 1: To investigate the impact of short-term study abroad in China programmes
on the development of Hong Kong local university students in their a) intercultural

competence, b) perception and attitude toward mainland China, and c¢) national identity

e Students who participated in short-term study-in-China programmes reported higher
level of intercultural competence in terms of both intercultural effectiveness and
intercultural communication awareness after their completion of the programmes than
before. All three types of study-in-China programmes, including summer term
programme (STP), cultural tour programme (CTP), and service learning programme

(SLP) had significant impact on students’ development in intercultural competence.

e Participants of short-term study-in China programmes showed more positive
perceptions about mainland China and more positive attitudes toward people of
mainland China after they completed the programmes than before. In terms of different
programme modes, both summer term programme (STP) and service learning
programme (SLP) had significant and positive impact on students’ perceptions about

mainland China and attitudes toward people of mainland China, while the impact of

141



cultural tour programme (CTP) on students’ development in this area was non-

significant.

There were no significant changes in students’ perceived social distance with people of

mainland China before and after taking the short-term stud-in-China programmes.

Students showed more identification with the identity of a Chinese citizen and reported
higher level of importance of this identity and the identity as a member of the Chinese
race after completing the short-term study-in-China programmes. Their perceived
strengths of all four types of identities (as a Hong Kong citizen, a Chinese citizen, a
citizen of PRC, and a member of Chinese race) were all increased after completing the

programmes.

Students reported higher levels of identification and recognition of the nation after their

completion of the short-term study-in-China programmes.

With regard to programmes with different modes, summer term programmes
significantly increased participants’ identification with and perceived importance of the
identity as a Chinese citizen; service learning programmes had significant impact on
students’ identity as both a Chinese citizen and as a member of Chinese race, on students’
perceived strengths of all four types of identities, and on students’ perceived importance
of the identity as both a Hong Kong citizen and a Chinese citizen. For cultural tour
programmes, no significant differences were observed before and after students’
participated in the programmes, in terms of students’ identification with, perceived

strengths, and importance of the four types of identities.
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Objective 2: To examine the moderating effects of factors at student level, including

students’ demographic characteristics, prior experiences in mainland China, and their

attitudes and expectations about the programme, on the impact of short-term study in

China programmes in the above three areas

Students’ demographic characteristics including gender, year of study, and family
economic status (indicated by parental highest educational level) were not significantly
associated with their learning gains in intercultural competence from short-term study-

in-China experiences.

Students who had participated in short-term study-in-China programmes and those who
had higher expectation about the programme on their intercultural competence
development showed more improvement in their intercultural communication
awareness after participated in the programmes, than did those without prior
experiences in participating in short-term study-in-China programmes and those with
lower expectation on intercultural competence development. Students’ self-perceived
academic performance was negatively associated with their learning gains in

intercultural effectiveness and intercultural communication awareness.

Students from families with higher parental educational level showed more positive
changes in their perceptions about mainland China, less elevations in their self-
identification as a Hong Kong citizen, and in their perceived strength and importance
of this identity after completing the short-term study-in-China programmes, than did

students from families with relatively lower educational level.

As compared to students with prior short-term study-in-China experiences Students
who had never participated in any short-term study-in-China programmes in the past
showed more positive changes in their identity as “a citizen of PRC”, and in their
perceived strength and importance of this identity after their completion of this

programme.
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Objective 3: To examine the moderating effects of factors at program level, including
programme mode, duration, structure of learning activities, number of cultural
interactions, frequency of guided student reflection, and programme staff characteristics

on the impact of short-term study in China programmes in the above three areas

¢ The implementation mode of short-term study-in-China programmes (i.e., summer term
programme, cultural tour programme, and service learning programme) was not
predictive of students’ learning gains from the programmes in intercultural competence,

perception and attitude toward mainland China and national identity.

e Having supportive and motivational teammates significantly predicted students’
positive changes in intercultural effectiveness, while was negatively associated with
students’ elevated identity as a citizen of PRC and enhanced strength of identity as a

member of Chinese race after completing the programmes.

e High programme quality significantly predicted students’ positive changes in
intercultural communication awareness, general perceptions about mainland China, and
students’ identification and recognition of the nation. Students benefit the most from
programmes with clear objectives, good design, carefully-arranged activities, smooth

implementation, and efficient information delivery.

e High teacher quality significantly predicted students’ positive changes in their attitudes
toward people of mainland China. Having teaching staff who are well-prepared and
passionate about the programme contributes to students’ learning gains in their attitudes

toward mainland China.
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Objective 4: To understand students’ experiences in the short-term study in China

programmes and how different individual and program factors may contribute to one’s

development, with a particular focus on identifying facilitators and barriers to students’

effective learning gains based on qualitative research methods

Personal development: Students perceived that they had enhanced their social
competence and interpersonal skills, and expanded their social networks from the
various opportunities of interacting with people from different backgrounds offered by
the programmes. Some students experienced personal development associated with

their academic disciplines.

Intercultural competence: The majority of students expressed that their language
competence, Putonghua in particular, had been significantly improved. They felt more
confident and comfortable when communicating with people from a different cultural
background. Some students described themselves as being more open-minded and

respectful to diverse cultures.

Perception and attitude toward mainland China: Students shared that they enjoyed the
direct and in-depth interaction with local people in mainland China, which deepened
their understanding of the nation and its people. Based on these understanding, students
gained more positive perceptions about mainland China in terms of its economic, social
and political development, and formed new attitudes toward people of mainland China.
Many students described Chinese people as warm-hearted, tolerant, expressive, and
knowledgeable, which are different from what they had believed before they

participated in the programmes.

The most obvious changes in students observed by programme coordinators/teachers
are students’ changed perception and attitude toward mainland China and Chinese
people. After witnessing the rapid economic growth and prosperous social development
in mainland China, students formed more positive and comprehensive view about
China which are in contrast to their past beliefs and perceptions about the nation.
Teachers also observed that the study-in-China experiences broadened students’
horizon and enabled students to be more receptive and adaptable to Chinese culture.

Some students started to consider developing their career in Mainland China upon
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graduation. Teachers believed that these attitudinal and perceptual transformations
could further enhance students’ motivation to learn more about China and to interact
with Chinese people, which could promote subsequent cultural and commercial

exchanges between Hong Kong and Chinese people.

Atindividual level, students’ strong internal motivation, positive and proactive attitudes
toward the programme, and their openness were identified as critical factors
contributing to their learning gains from the programmes. Students who were highly
self-motivated and passionate about the programme, as well as those with higher level
of openness to new experiences were more likely to have significant learning gains
from the programmes. On the other hand, students with low motivation to learn and

passive attitudes had limited benefits from the programmes and the trip.

At program level, peers were found to play an important role in either facilitating or
impeding students’ effective learning in the programmes. Highly motivational peers in
the programmes who cared about other students and actively participated in programme
activities contributed to a positive and supportive interaction atmosphere which greatly
impact on other students’ learning. On the contrary, peers’ lack of initiatives and
learning motivation, half-hearted attitude, low team spirit, and interpersonal conflicts
formed a vicious circle that negatively affect individual students’ learning gains from

the programmes, especially non-credit bearing programmes.

Program staff/subject teachers’ dedication, responsiveness, familiarity with the local
context, and knowledge about Chinese culture and society were identified as facilitators
of the programme impact. Students with caring and supportive teachers were more
adaptable to the new environment and have more effective learning. Meanwhile, some
students expressed that they had insufficient communication/interaction with the
programme teachers and were not well informed by the programme staff of the changed

programme arrangement, which had discouraged their morale and learning motivation.

Students perceived high quality programmes with clear objectives, carefully-designed
activities incorporating various cultural components, and appropriate schedule as the

most important factor that facilitated their learning gains. Such programmes maximized
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students’ learning opportunities within their short-term study. From teachers’
perspective, guided reflective activities throughout the programmes effectively help
students to consolidate what they had experienced and generate new insights from the
experiences. Frequent and in-depth interaction with local Chinese people including
university students enriched students’ understanding about different aspects of
mainland China. Barriers to students’ learning gains at programme level include sudden
changes in the pre-scheduled activities, lack of interaction opportunities with local
people, overly-tight programme schedule, and lack of students’ opinions in program

design which made some activities inappropriate or unappealing.
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Objective 5: To make policy recommendations on how to promote and improve short-
term study in China programmes to maximize their impact on Hong Kong young people’s
development of intercultural competence, understanding about China, and national
identity.

Based on the findings, the following policy recommendations were proposed.

e Promote short-term study-in-China programmes for university students in Hong Kong

» Allocate extra resources to support existing short-term study-in-China

programmes to increase the number of beneficiaries;
» Set up a specific fund to encourage the development of such programmes;
» Integrate study-in-China/overseas programmes into graduation requirements;

» Enhance collaboration with mainland China to explore new initiatives.

e Promote short-term study-in-China experiences

» Promote the integration of short-term study-in-China experience into other

learning experience in secondary schools;

» Strengthen the service learning element in the undergraduate curriculum.

e Promote best practices and information exchange among universities through a

common platform

» Identify and introduce high quality programmes as examples of best practice;

> Establish a database and clearinghouse for programme documentation.

e Empower students to play an active role

» Enhance students’ motivation through orientation workshops;
» Introduce a student leader scheme to utilize positive peer influence;

» Conduct team-building activities to enhance team cohesion.
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e Build up the capacity of university staff as leaders of short-term study-in-China

programmes
» Develop systematic training for present and potential programme leaders;

» Evaluate existing training projects and provide opportunities for peer learning.

e Promote the impact of study-in-China programmes to the public

» Build up positive public perceptions of study-in-China programme experience

through publicity materials;

» Create opportunities for study-in-China programme participants to disseminate

their experiences and feelings to the public.

e FEnhance public education on Chinese society and culture

» Provide service/voluntary opportunities in mainland China to the public;
» Utilize the positive influence of media to promote Chinese culture;

» Foster stronger collaboration between Hong Kong and China.

e Fund research projects to evaluate and document the long-term impact of study-in-

China programme experiences

» Support long-term or more comprehensive projects in this field;
» Support Hong Kong-mainland China collaborative projects;
» Set up exclusive research grants for study-in-China programmes;

» Organize symposia regularly to attract all researchers and educators in the relevant

fields, including international scholars, for exchanges of knowledge and ideas.
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Appendix 1 Pre-test Questionnaire

Part I Basic Information

This part is about your basic information. Please answer the following questions according to the actual situations.

1.1 My student ID is
(The student ID will be only used for matching pre-and-post survey responses and collecting Starbucks coupons.)

1.2 Please leave your email address/telephone number for us to contact you to collect the Starbucks coupon. Thanks!

1.3 The short-term study in China program | take is (Title) (Code, ifany).
14 lam years old. (Please input a whole number.)

1.5 My gender is .
A. Female B. Male

1.6 My parents’ HIGHEST education levels are

Father Mother
Primary school or below @) @)
Secondary school @ @
College or Polytechnic (non-degree courses) ® ®
University or above (bachelor or above) @ ®

1.7 1 am astudent from

A. The University of Hong Kong G. The Education University of Hong Kong
B. The Hong Kong University of Science and Technology H. Lingnan University
C. The Chinese University of Hong Kong I.  Another University in Hong Kong
D. City University of Hong Kong J. Auniversity in Macau
E. The Hong Kong Polytechnic University K. A university in Taiwan
F. Hong Kong Baptist University L. Other universities
1.8 lam currently a Year undergraduate student.
Al B.2 C.3
D.4 E.5 F. 1 am a postgraduate student.
1.9 I am studying in the faculty/school of . (Please write down your faculty/school at your home university.)
1.10 lam with my own present academic performance.
A. Very unsatisfied B. Unsatisfied C. Neutral D. Satisfied E. Very satisfied

1.11 | have taken part in the following programs for times.

Short-term study in mainland China program (e.g.,

summer school, service learning, cultural tourinmainland| @ | @ | @ | ® | ® | ® | ® | @ © | G0 or more
China for 1-8 weeks)

Short-term oversea programs

(oversea learning experience NOT in mainland China for @ ©O) or more
1-8 weeks)
Long-term learning programs in mainland China ®
(longer than 8 weeks) ormore
Long-term oversea learning programs
(NOT in mainland China) (longer than 8 weeks) ©l0 0000|6060 © ormore
1.12 1 have lived in mainland China for years.

A. 0 (Never) 4 (Longer than three years and up to four years)

E. 3~
B. <=1 (Up to one year) F. 4~5 (Longer than four years and up to five years)
C. 1~2 (Longer than one year and up to two years) G. >=5 (Five years and longer)
D. 2~3 (Longer than two years and up to three years)
Please indicate your expectations and attitudes toward the program:

Strongly
Agree

Strongly

Disagree Disagree | Uncertain | Agree

1.13 I believe this program would help improve my intercultural competence.

1.14 | take this program because | was very interested in knowing more about
the mainland China.

1.15 | take this program as a good opportunity for travelling.

1.16 | take this program because my parents ask me to do so.

1.17 | take this program because my friend(s) recommend(s) me to do so.

CEEE ® B
CEEE © ®
OV ©@ ©
PEEE ® ®
COOE © ©

1.18 | take this program because the tuition fee was waived.
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Part Il Intercultural Competence

Please read each statement carefully and tick the answer that best describes you.

Strongly
Disagree

Disagree

Uncertain

Agree

Strongly
Agree

2.1 1find it easy to talk with people from different cultures.

2.2 | am afraid to express myself when interacting with people from
different cultures.

2.3 | find it easy to get along with people from different cultures.

2.4 1 don’t behave myself when interacting with people from different
cultures.

2.5 1 am able to express my ideas clearly when interacting with people
from different cultures.

2.6 | have problems with grammar when interacting with people from
different cultures.

2.7 | am able to answer questions effectively when interacting with
people from different cultures.

2.8 I find it difficult to feel my culturally different counterparts (321t
FAFLAY[FIZE) are similar to me.

2.9 | use appropriate eye contact when interacting with people from
different cultures.

2.10 | have difficulty distinguishing (43-#¥) between informative (& %}
3\) and persuasive (F i zX) messages when interacting with
people from different cultures.

2.11 1 always know how to initiate (J&F) a conversation when
interacting with people from different cultures.

2.12 | often miss some parts of what is going on ($&1# 554y A %) when
interacting with people from different cultures.

2.13 | feel relaxed when interacting with people from different cultures.

2.14 1 often act like a very different person when interacting with
people from different cultures.

2.15 I always show respect for my culturally different counterparts
during our interaction.

2.16 | always feel a sense of distance with my culturally different
counterparts during our interaction.

2.17 | find I have a lot in common with my culturally different
counterparts during our conversation.

2.18 I find the best way to act is to be myself when interacting with
people from different cultures.

2.19 | find it easy to identify with (F&[7]) my culturally different
counterparts during our interaction.

2.20 I always show respect for the opinions of my culturally different
counterparts during our interaction.

e |0 Io|orNe |6 @ B0 0|00 6P

CAICRICHICONICAICRICHCNCORICRENCORIECORICRICRICRECHICON OO,

© O OV EEY| |l © V|V V|V vEEE

® ®IeIeIeIeeEe®|I®l ® e | ®|e| e e’ e®

© OO 0|0 eEe o O 0 0|0 v oloBeE
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Please indicate the extent to which the following statements describe you well.

Does NOT
Describe
Me Well

Describes
Me
Slightly
Well

Describes
Me Well

Describes
Me Quite
Well

Describes
Me
Extremely
Well

2.21 | feel uncomfortable when | am with people who are speaking a
language | do not know.

@

)

©

@

®

2.22 | try to learn about (¥ i%/75%1) people from other cultures so that
we can work and socialize together.

2.23 | incorporate the attractive aspects of other cultures into my own
way of doing things.

2.24 1 have learned how to produce work with people from other places
in the globe.

2.25 | feel self-confident and comfortable socializing with people from
other cultures.

2.26 | have lived abroad and experienced intense interaction with a
variety of people from other cultures.

2.27 | have long-term friendships with several people from other
cultures.

2.28 | am currently engaged in professional work with at least three
people in other countries.

2.29 | have the ability to deal flexibly with and adjust to new people,
places, and situations.

2.30 I have the ability to psychologically put myself into another
person’s shoes.

2.31 1 can act as a cultural mediator and serve as a bridge between
people of different cultures.

CRECRECARCRECRECRECHNCHNG,

CRECRECAECRICRECRECRRCORICORNQC

ORICRICRICRICRICRICRRONECONNC)

®eeeeeelelel®

© O 000l

Part 111 Perceptions About China Mainland

Please read each statement carefully and tick the answer that best describes you.

Strongly
Disagree

Disagree

Agree

Strongly
Agree

3.1 The economy of mainland China will maintain its rapid

development.

S)

®

©,

®

3.2 I’'m optimistic about the political development of mainland

China.

3.3 I’m optimistic about the social development of mainland China.

3.4 The quality of life in mainland China is good.

3.5 | prefer that Hong Kong strengthens its ties with mainland China.

3.6 I value the long history and cultural heritage of mainland China.

3.7 | like meeting and getting to know people from mainland China.

3.8 | sometimes feel it would be better if Hong Kong people and

people from mainland China do not try to mix together.

3.9 | often spend time with people from mainland China.

3.10 Idon’ttry to become friends with people from mainland China.

3.11 lam involved in activities with people from mainland China.

3.12 | enjoy being around people from mainland China.

3.13 | am willing to work together with people from mainland China.

3.14 1 am willing to live in the same community with people from

mainland China.

3.15 | am willing to live next door to people from mainland China.

3.16 | am willing to invite people from mainland China to my home.

3.17 | am willing to see my child(ren)/relative(s) in a romantic

relationship with people from mainland China.

® PO e EPEEEE © EPOEBE ®©

©EE © EPEEEE ® PEOEREE ®

© O E© WEOLE @ WOWEE @

® EE ® EEEEE ® EBEEE @
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Part IV Group ldentity
Please indicate your (dis)agree with the following statements.

Strongly | Disagree | Slightly | Neutral | Slightly | Agree | Strongly

Disagree Disagree Agree Agree
4.1 1 am a Hong Kong citizen. @) ® ® ® ® ® @
4.2 1 am a Chinese citizen. @) @) ® ® ® ® @
4.3 | am a citizen of the People's Republic of China (PRC). @) @) ® ® ® ® @
4.4 1 am a member of Chinese race. @) ® ® ® ® ® @
Please rate the strength and importance of your following identity:
The strength of my identity as ... EX\;{,?;; ly :ill'ff_ Eﬁ{forzgly
4.7 a Hong Kong citizen. © ORENOENOENCENORNOENG) ©)
4.8 a Chinese citizen. © Ol & 6 6 &0 O ©)
4.9 a citizen of PRC. © Ol & 6 6 &0 O ©)
4.10 a member of the Chinese race. © O B 6|6 |0 ©)
The importance of my identity as ... R Hall oot
4.13 a Hong Kong citizen. © ORENOENOENCENORNORNG) ©)
4.14 a Chinese citizen. © ORENOENOENCENORNORNG) ©)
4.15 a citizen of PRC. © ORNNORNORNEOEECEECERG) ©®
4.16 a member of the Chinese race. © ORENOENOENCENORNORNG) ©)
Please indicate the extent to which you agree with the following statements, 1 = Strongly Disagree, 3 = Uncertain, 5 = Strongly Agree.

gtirs%g?ge Disagree |Uncertain |[Agree Sggrr]é:]ely

4.20 | am willing to contribute to the People’s Republic of China. @® @ ® @ ®
4.21 | have the responsibility to build a brighter future for the People’s Republic of China.| (2 @ ® @ ®
4.22 g ?rélh(;ﬁ:.cerned about the domestic issues and current news of the People’s Republic o) ® ©) @ ®
4.23 I have a good knowledge of the People’s Republic of China. @ @ ©) @ ®
4.24 My life has been greatly influenced by Chinese culture and philosophy. @ @ ® ®@ ®
4.25 | appreciate Chinese culture and traditional arts. @ @ ©) @ ®

Here is the end of the survey. We really appreciate your participation!
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Appendix 2 Post-test Questionnaire

Part I Basic Information
This part is about your basic information. Please answer the following questions according to the actual situations.
1.1 My student ID is

(The student ID will be only used for matching pre-and-post survey responses and collecting Starbucks coupons.)
1.2 Please leave your email address/telephone number for us to contact you to collect the Starbucks coupon. Thanks!

1.3 The short-term study in China program I take is (Title)
14 1was guided to engage in reflective activities by programme teachers/tutors/coordinators.
A. Never B. Rarely C. Sometimes D. Often E. Always
1.5 During the programme, the frequency of my interaction with non-local students were .
A. Never B. Rarely C. Sometimes D. Often E. Always
1.6 There were interactions between me and
A. university students from mainland China D. mainland Chinese citizens (except for programme
B. university students from Taiwan/Macau teachers/tutors/coordinators/students)
C. university students from other countries E. none of the above

Please indicate the extent to which you agree with the following statements:

(Code, ifany).

Disagree Disagree Agree

Strongly |Disagree | Slightly | Neutral |Slightly | Agree

Strongly
Agree

1.7 Overall speaking, | have positive evaluation of the programme.

1.8 On the whole, I like this programme.

1.9 The objectives of the programme are clear.

1.10 The design of the programme is good.

1.11 Different programme components were carefully arranged.

1.12 The programme teachers/tutors/coordinators prepared me
appropriately for the programme.

1.13 | could feel the enthusiasm and passion form my
teachers/tutors/coordinators.

1.14 My team-mates in the program were generally motivated and
supportive.

1.15 Inquiries about the programme were handled efficiently.

1.16 The implementation of the program was smooth.

1.17 1 had been well informed of activity arrangements during the
programme.

CRCICHCORICRICNOICICICYS
ORCICHORIORIONOICIOICXS

ORCICHORIORIONCICIOICI®

ONCIONORIORIONCICIOYCOXO)

© OO © O OOLOE

@ @ @ @ @ @0 e

CORCICHCORIORIOROIOIOIONS)

Part Il Intercultural Competence
Please read each statement carefully and tick the answer that best describes you.

Strongly
Disagree

Disagree Uncertain | Agree

Strongly
Agree

2.1 | find it easy to talk with people from different cultures.

2.2 | am afraid to express myself when interacting with people from
different cultures.

2.3 1 find it easy to get along with people from different cultures.

2.4 T don’t behave myself when interacting with people from different
cultures.

2.5 1 am able to express my ideas clearly when interacting with people
from different cultures.

2.6 | have problems with grammar when interacting with people from
different cultures.

2.7 | am able to answer questions effectively when interacting with
people from different cultures.

2.8 I find it difficult to feel my culturally different counterparts (321t
FA LAY [FZE) are similar to me.

2.9 | use appropriate eye contact when interacting with people from
different cultures.

2.10 | have difficulty distinguishing (47%%) between informative (&}

) and persuasive (Ei7f =) messages when interacting with
people from different cultures.

2.11 1 always know how to initiate (f& ) a conversation when
interacting with people from different cultures.

CRNCEICRECRICAICAICAICE GG G)
CANCNICAECORICRICRICRICONONCONS,
CENCONICAICRICRICRICRICNONON®),
ORNCONICANCORICRICRICORICN O/NCH O,

© © |0 0|00 |v e
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2.12 | often miss some parts of what is going on ($&1# 554> R %) when

interacting with people from different cultures. ® @ ® @ ®
2.13 | feel relaxed when interacting with people from different cultures. @ @) ©) O ®
2.14 :) gg:)elz ?rcgr:]lléel f?‘eﬁ% glljfiﬁrrir;t person when interacting with ® ® ® @ ®
2.15 é Sl\i/xgygusrh%\{[\g rraeifigﬁ[. for my culturally different counterparts ® ® ® @ ®
7 s o s e | 9 | @ | @ | @ | ©
1 Counterparts during our converation: © | ® | ® | ®]| ©
2.18 L ;‘g;)dl etr;(reokr)ﬁséivf\;getnot ichtI tljrta% .be myself when interacting with D ® ©) @ ®
e o g ™ Al oo | o o] o
2.20 (I: :Llj\:]vtzg; :Ptgv&/urrei?]%egh I(?rr] ttgrt-; ((:)tpiJcl)r::.ons of my culturally different ® ® ® @ ®
Please indicate the extent to which the following statements describe you well.
Does NOT Desl\(;lr;bes Describes Describes Desl\tjlreibes
“Dﬂiswgﬁ Slightly Me Well M%erﬁ'te Extremely
Well Well
2.21 II;eﬂeg;uuangcglrn(;‘gr;[%t:lﬁnvc\)/cve.n I am with people who are speaking a ® ® ® @ ®
78

2.22 1 \}\g égnli?/?r I?l;ﬁtéts(gii?ﬁlzﬁsﬁge?ﬁgfle from other cultures so that ® ® ©) @ ®

2.231 \:ya(;)(r)p;odrg;[re] ék{ﬁ ia:]t;rsa.lctlve aspects of other cultures into my own ® ® ©) @ ®

2.24 Iii;]at\;]i I;ng:,d how to produce work with people from other places ® ® ® @ ®

2.25 Igfﬁérsgm—ti?gldent and comfortable socializing with people from ® ® ©) @ ®

2.26 I\?:r\i/gt:/“é)?‘dp{;gg::df r%nrg ce)ﬁrﬁ):rrlceur}(t:ﬁ;je?tense interaction with a ® ® ©) @ ®

2.27 Igual\t/uerle(;r]g-term friendships with several people from other ® ® ® @ ®

2.281 ;:c]) pcll;rirﬁnc;[tl%/?erngoafﬁgig;prc.)fessm-nal work \.Nlth at least three ® ® ® @ ®

2.29 I;?Iaa\égs:[,hgn?jbyilt?a:?ogg.al flexibly with and adjust to new people, ® ® ©) @ ®

2.30 I;;\gi I'ihs :}E)(:g;y to psychologically put myself into another ® ® ©) @ ®

2.31 | can act as a cultural mediator and serve as a bridge between ® ® ©) @ ®

people of different cultures.
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Part 111 Perceptions About China Mainland
Please read each statement carefully and tick the answer that best describes you.

Strongly Disagree Agree Strongly
Disagree Agree
3.1 The economy of mainland China will maintain its rapid
development. ® @ ® @
3.2 I’m optimistic about the political development of mainland China. @) @ [©) ®
3.3 I’'m optimistic about the social development of mainland China. @) @) [©) ®
3.4 The quality of life in mainland China is good. @) @) [©) ®
3.5 | prefer that Hong Kong strengthens its ties with mainland China. (@) @) [©) ®
3.6 1 value the long history and cultural heritage of mainland China. @) @ [©) ®
3.7 I like meeting and getting to know people from mainland China. @) @) ©) @
3.8 I sometimes feel it would be better if Hong Kong people and people @ ® ©) @
from mainland China do not try to mix together.
3.9 | often spend time with people from mainland China. @) @) ® ®
3.10 Idon’ttry to become friends with people from mainland China. @) @) [©) ®
3.11 Iam involved in activities with people from mainland China. @) @) ® @
3.12 1 enjoy being around people from mainland China. @) @) ® ®
3.13 I am willing to work together with people from mainland China. [@) @) [©) ®
3.14 1 am willing to live in the same community with people from
mainland China. ® @ ® @
3.15 | am willing to live next door to people from mainland China. (@) @) [©) ®
3.16 | am willing to invite people from mainland China to my home. (@) @) [©) ®
3.17 I am willing to see my child(ren)/relative(s) in a romantic @ ® © @
relationship with people from mainland China.
Part IV Group ldentity
Please indicate your (dis)agree with the following statements.
Strongly | Disagree | Slightly | Neutral | Slightly | Agree | Strongly
Disagree Disagree Agree Agree
4.1 1 am a Hong Kong citizen. @ @) ©) ® ® ® @
4.2 1 am a Chinese citizen. @ ® ©) ® ® ® @
4.3 1 am a citizen of the People's Republic of China (PRC). @ @) ©) ® ® ® @
4.4 1 am a member of Chinese race. @ @) ® ) ® ® @
Please rate the strength and importance of your following identity:
The strength of my identity as ... EX\E\r,eeZE ly ml'ff' Exsttrfon;gly
4.7 a Hong Kong citizen. © @® @ ® ONNO) ® | @ ©
4.8 a Chinese citizen. © Ol 6 ® 6| 6 |0 ©®
4.9 a citizen of PRC. © @ ® 6|6 6 6 0 ©)
4.10 a member of the Chinese race. © @) @ 6 ® 6 ® | @ ©)
The importance of my identity as ... Not ;Tgﬂrtam ml'ff' ?égg?:rl%
4.13 a Hong Kong citizen. © @® @ ® ONNO) ® | @ ©
4.14 a Chinese citizen. © @® @ ® ONNO) ® | @ ©
4.15 a citizen of PRC. © Ol @ &6 6 ® | @ ©)
4.16 a member of the Chinese race. © @) @ 6 6 6 ® | @ ©)

Please indicate the extent to which you agree with the following statements, 1 = Strongly Disagree, 3 = Uncertain, 5 = Strongly Agree.

Strongly
Disagree

Disagree

Uncertain

Agree

Strongly
Agree

4.20 I am willing to contribute to the People’s Republic of China.

4.21 | have the responsibility to build a brighter future for the People’s Republic of
China.

4.22 I am concerned about the domestic issues and current news of the People’s
Republic of China.

4.23 T have a good knowledge of the People’s Republic of China.

4.24 My life has been greatly influenced by Chinese culture and philosophy.

4.25 | appreciate Chinese culture and traditional arts.

OeEe G 6|

OO ® O ©

VEE © ®©

Oee ® ®®

QOE © ©©
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Part V Comments and Suggestions

5.1 What aspects of the programme were most useful to your learning?

5.2 What were the major barriers, challenges or problems that you faced?

5.3 What changes or improvements might be needed to help you learn better?

Here is the end of the survey. We really appreciate your participation!
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Appendix 3 Interview Protocol for Student Participants

RS R TH B SR A R A

it TR AR 2N R NH BT 3K - 578K 15 1F B 2 M IR M S A 2 RAE N Y 22 E G B -
By T SRR o MTaiski NG BMTEEITEE - WRFEEANE » SFRFIALHZEE
BE LHH - BHEFEES 72T EN - KRB EHEEES R - Thank you
for joining this focus group interview. The interview aims to know more about your learning
experience in mainland China in the summer. To analyse the content thoroughly, our
interview will be recorded. If you don’t mind, please sign the consent form first. The research
project is only for academic purpose. Your confidentiality will be kept strictly.

AP 28 2 B TE H 2 U ) EERAYAHEEEEEAE( ) (rRE)HETT 2

Confirm the title of the programme.

1. £ Background

QL. RN — R — MM S F2ERENMSIRFIHEEEE, FI5? (JEn
THHEBLE ? REVEZ/VRFHEN 2 [E—{E5H B A A28 SN AR 7 )
First, shall we review the programme you completed in mainland China this summer?
(Prompt: Where was it? How many days did your programme last? Were there mainland
Chinese/ Taiwanese/international students?)

Q2. fRZ FIA S hHE N HIAYEEETE HIE ? Do you have any previous experience of
participating in study in mainland China programme?

(1) WRANEE - B E— MRZATHEERE 2 (R © (RS ERHES IR HMEHE
v—EEH (1-8/) BRI (8FM L) HHEYE ? &EFRFMEHE H 2 EWMERH 7 )
If yes, would you like to share your previous experience? (Prompt: When did you take that

programme? Was it a short-term (1-8 weeks) or long term (longer than 8 weeks) programme?
Where was that programme held?)

(2) WL AIE - R E — G EESIAREEETHE ? If not, why would you like to
participate in study in mainland China programme this time?

Q3. R HIE 2N H T EZ AE751E HIE ? Have you had previous experience of
studying in other countries?

(1) WERAIEE > T E— T ZATHYELEEIE 2 If yes, would you like to share your previous
experience?

(2) WNB LAY RTTERE G B A A 2 B B B T R 22 EE ? 1f not,

why did you choose to study in mainland China instead other countries?

Q4. FE2MEMMEH Z Al » BN EINMEE — /NG > IR HTEE RS HE Rz ?
(P& - EZiia A RUERREIER - §istEm LUER - il IR B AR ESERE
GRIE 7 (RETR LA EEREN ? IRENMEE ZER A EE —ENMEHE —E 257
BE 2 ) How did you feel/perceive about short-term study-in-mainland China programs
prior to participation? (Prompt: Only when the participants have no clue to respond,
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interviewers could follow up with guided questions, e.g., Did you feel very excited/nervous?
Were you worried about going to mainland China? Did you go to study in mainland China
because it was a compulsory requirement to fulfil?)

Q5. 2sEEEHE - (REN SR S E FRIZATE A A (LN ? Has your feeling
and perception toward short-term study in mainland China programmes changed after the
programme?

(1) MR FYE - AL ? R B+ ? If yes, what are the changes?
Would you mind sharing some examples?

(2) MELFEHIEE > (RS R(TEIZAYE ? If not, why not?

Q6. EfREHSIEETE B - fREEA (TEIAZENE ? What expectations did you have
when you decided to participate in the programme?

Q7. &hnseiE(EIEE » IRAVEIEZH 52 e % ? Have the expectations been met after the
programme?

(1) WRIFLEEmE - W —EIHEEE Tinke ? ATy E AT 7 If yes,

which expectations have been met? Would you like to share some examples?

(2 WRPERAERSE mE W LFEFSIREEER 2 If not, which unmet

expectations made you feel regretful?
2. 22 Impacts

BRAE BAT I — WG B P9 1t 228 T H R HY 2% - Now we are going to discuss the
impacts of the short-term study in mainland China programme.

QL. 487k » IRAEE(EYE B U T {+EF ? Generally speaking, what lessons did you
learn from this programme?

Q2. IREAFIRINES AL B A JA —E B0 7 7] DURGIEEBH— NI% 2 (B5SUb#
REJIEAE ¢ AEANEDUL » B ESULFAVERE T - AR - ELRA(RIYEES)) Do
you think there is any change on your intercultural competence? Could you share a few
examples? (Intercultural competence refers to the ability to initiate effective communication
and establish relationships in intercultural settings)

Q3. {rEfFE(EH H B = IRV S LIRS A E NS ? (S UEBRE B E A
ALHVEAFERERE S - PSS LBURE S A Elak s 5 Ot A SUERYARE - (H)2
BHiFE, &€ 47 - ) Do you think the programme helped you improve your intercultural
sensitivity? (Prompt: Intercultural sensitivity refers to the ability to accept and understand
other cultures. People with high intercultural sensitivity tend to realize differences between
cultures of others and their own, and do not judge these cultures on the basis of right/wrong,
superior/inferior)
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(1) WEAEBRYEE - WL T HIE ? fEG R —LL{H]+ ? If yes, what are the impacts?
Would you mind sharing some examples?

(2) MR RIS > REER(HEAE ? If not, why not?

Q4. ESNIE(EHE % - ¥HRFIRSEULEEEAEINE 7 (3R © IS bEE
TR AR FIEES U B A BT R8RS - 1SAGHVRRE - BB EEA FSUEE &
ANSAERE o 1T R2RIEIEE » 1952 - ) Has your intercultural adaptability improved after the
programme? (Prompt : Intercultural adaptability refers to the skills that enable one to behave
flexibly and appropriately in intercultural interaction.)

(1) AR HIES - B EERATEBIE ? /AT E 41T ? If yes, what are the impacts?
Would you mind sharing some examples?

(2) R AHEE > (RS RTEELAYE ? If not, why not?

Q5. E(EME H A A s U s IV E TSR E A28 ? EEAIsi S 5 SRyt - Al
Bt A FESAEAVEE ? RS SUL > @A ESU BRI AARESRIVEET ? (R B53
RE SR BEIEA F UL I E S ERY N ETT AR HIEE ST) Does the programme have
an impact on other aspects of your intercultural competence? For example, the perception about
your own culture and other different culture. (Prompt : Intercultural competence refers to the
ability to fit into a different culture and effectively communicate with people from that culture.)

Q6. 2hN5eEEHE » RESIRENIAVEEA TS ? Have your perceptions about
mainland China changed after the programme?

(D) AR ARYES - AP TEACSEE ? (B - Pl EOE Mt GIBUa%ERE - AR
AVEELE - N RIS IREL/S2{E ) If yes, in which aspects, have your perceptions changed?
(Prompt: e.g., economic/social/political development in mainland China, living conditions of
mainland Chinese, education/technology/culture in mainland China)

(2) AR A UER RS - IREEFS R (122 51E 7 If not, could you explain?

Q7. 2MsEEEHE % - (RS RERE A2 % 4005 ? Have your attitudes toward
mainland China changed after the programme?

(1) WA RS > T DLER— ] F-1E 2 If yes, would you like to share some examples?

() ML HHTEE » (55215 B (A EIE ? If not, why not?
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3. (B ERZERNFERERZ Facilitators and Barriers
A A AN —HINOAR L R 22 e A B PE B T IRAME 22 (8 7H H Y52 - Now we are going

to talk about factors that facilitated or impeded your learning in the programme.

3.1 B4 AHZ Student factors

QL. {REFAWILE NANZE - REREEMEE TR ? AN ESZE L] ? What
personal characteristics helped you gain the most from the programme? Would you mind
sharing some examples?

Q2. {REAFAYRLEEANNRE - 28 TIREEEPHERVEE 7 [HBE TIRIEEERE T
S RHIUHE 2 /1 R E o — 47 2 What personal characteristics prevented you
from gaining the most from the programme? Would you mind sharing some examples?

3.2 [EfE5EE Peers’ characteristics

Q3. (RHY[EE/[FEfE2 & e TIrfEE H VRS ? A/ rE 0= —L415 ? Did your
classmates/peers facilitate your learning during the programme? Would you mind sharing
some examples?

Q4. IRV [EI 2/ [EI R A T IRIETE H R aVEE ? By Z—tefi+ ? Did your
classmates/peers impede your learning during the programme? Would you mind sharing
some examples?

3.3 I HE%aT Programme design

Q5. fREEfFE Y H H aka AR LAY JTE - BIIRE E RVEE RSB ELR 7 o]
SE(E 5]+ 2 Which aspects of the programme design do you think helped you gain the most
from the programme? Would you mind sharing some examples?

Q6. RE S EHE HAvsat b - AW EPEEE 7 RAvEE ? (b - Bl > THHE
[EEM > E5EE927HE) Which aspects of the programme design do you think impeded
your learning? (Prompt: e.g., duration, learning activity arrangements)

3.4 IEH BJii Programme implementation

Q7. {REASIH H E A YIRLE 77 I B BRI iE RV Eaain e © /oA E 2R E B
Which aspects of the programme implementation do you think helped you gain the most from
the programme? Would you mind sharing some examples?

Q8. (& 1575 H E iUt 77 i FHBE T IRavEEE 2 oA EREE T 72 (B - fl
AR H AR 25158 - SHIEROE H PR - 28 H EH it 5 it
Aerss o 2EE B 93 - ) Which aspects of the programme implementation do you
think impeded your learning? (Prompt: e.g., tour guidance for cultural tour programs, course
registration for summer school programs, direct service providing in service learning
programme, coordination in all programs.)
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3.5 T§ HZB & Programme staff

QY. fRERE(EH B R BB G (H% - A1) AR FHREE[EEE
FI|YZFEE 2 Do you think staff from the host university helped you gain the most from the
programme?

(1) WRAHYES - M FIAETELE T EE F] 7 IRUE ? "] LAy = — 24 -1% 2 If yes, in which
aspects did they help you? Please share some examples.

(2) WHILAEE @ (REFFFIREL JTESAY A 2UE ? If no, what aspects do you think they
could have done better?

Q10. {REfF B CEHHIEI B A B B RIS [ H P& 5o RUHENS 2 Do you think

staff from the home university helped you gain the most from the programme?

(1) R AERYEE - MATEWRLL T EE E 7RI ? 5] Ly = — L4150 2 If yes, in which
aspects did they help you? Please share some examples.

(2) WHFIZAREE - IR FIREE JTIESHY A 2UE 2 If no, what aspects do you think they
could have done better?

3.6 s A1EE % Evaluation & suggestion
Ql1. #aFE7AER - R=EEE(ETE HIE ? Generally speaking, do you like the programme?

(1) R EETEE - IR =2 EGEEHE B W—(E 5 ? 550 Z461RE N EIS R —
1% » 4% 2 If yes, which aspect(s) of the programme do you like the most? Please share one
thing that left you the deepest impression.

(2) ANFRAEEEES - TH HAE—{E D7 E R i S S ? 55 0 AR N E N T EI SR — 1
H=1E > F1E ? If not, which aspect(s) of the programme do you dislike the most? Please share
one thing that left you the worst impression of the programme.

QL2. WSk B EEE - (REMHEERE 2 (or  HERGT » HAREE - 3
ZHEBIAITTAEDT - fg - (R - REVEENS - B - [FHE RS 7 ) What
would you like to suggest for the programme’s improvement? (Prompt: programme design,
programme implementation, for example, curriculum arrangement workshops, briefings,
assignments, reflective activities, etc., teachers’ support, peers’ support)

Q13. 1R H = AH 4y = 1% 2 What else would you like to share?

EREREME R T - BREHIRMISEAR X - RPNV ZEERER - 28 |
It is the end of the focus group interview. Thanks again for your participation. Your
sharing is very helpful. Thank you!

Follow-up issues:
1. Sign up for coupon
2. Ask if the students are willing to participate in in-depth individual interviews
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Appendix 4 Interview Protocol for Teachers

B2 BT SREHED T RN~ FTRE 22 T IRB 1T 3 DA B Attt B v SR R B ER SRR i 9 25 T
Warm-up and thanks for the teacher’s willingness to participate in the project, and his/her
efforts in leading the short-term study programme

TEEARIGEA B Y DL S 45 ARG 5E 0 » B R SRR s 2 Ry
U HHE SRRV - AR R BEIAIE H A& R - B A S NERERAVE LR
HSBERMEATER -

Introduce the purposes and the structure of the interview: there are in total five parts of the
interview, covering topics of 1) the program design and implementation, 2) your experience
in leading this and other similar program, 3) your observations about students’ changes, 4)
perceptions about the effectiveness of the program.

YOS ERIGER RIS P bl (( )?

Confirm the title of the program.

1. e e B E K ES DA K HEHFIREE The teacher’s prior experiences of

leading this program and his or her motives and attitudes

Ql. EREERICHEAE2INEMIAE? & PR R ?
How many times have you led this program? When did you lead this program for the first
time?

Q2. BEWlE M EeEEmEEMHEE ? (EA - 2RZHk...) ALERNER ?
Why did you lead this program for the first time? (personal reasons, assigned tasks...). Any
other reasons?

Q3. MIFHAa B B S (EPH H HRR RS 2 B AR Y 7 EL IS R A B S (E )
H - HEEENMEE » OF0f ? IR ERE ? A8 2

What did you feel and what was your attitude when you led this program for the first time?
You may talk about, for example, what you thought and felt when you knew you would lead
some students to Mainland China. What do you think and feel now? Is there any difference?

2. BE s ETHIAEED Details about the program design and implementation.

QL BESEFE I T4d— NEEHEEW BTN - thfesst2e8k - FIR4A0ES: - BiS
Bt - T HOVZHR - s - SRRy SRR BT ?

Could you introduce this program? You may cover its design, student recruitment,
implementation, schedule, duration and cooperation with mainland institutions.

Q2. HEHMIVELEES) - TEAL - /DR ?
What kinds of organized learning activities did you have? How many times did such
activities take place?

Q3. AR EES) - B BRI THY 7
How did students reflect on their experiences in the Mainland?
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Q4. BMERTHICINR » G - LTS 2 BMTEHRE 2

Did students need to submit homework, report or do presentation? Please share details.

Q5. HIEHAM AR B E R AN EETER ?

Was there any other method to evaluate the outcomes of student learning?

3. BIZ= 7Ry 2 4188k Observed changes in students

QL. BA4frs s EHE 1% » B FIRI MR AR ATE bR ?

A LB — L {1 7

After completion of the program, did you observe some changes to the students? Any
example?

Q2. fE¥ PR N AVEEERAIREE JT1H - AV A (T 2 a] DUERBIRREAN ? EEnE 4
HAREEZEEE RS - E26AERENERE -

Was there any change on students’ perceptions and attitudes towards Mainland China? Any
example? You may talk about, for example, students’ interest in Mainland China and their
attitudes towards working in Mainland in the future.

Q3. B4 S AL (RIE - ) SCHERE J1A 2 A (HEEE(LIE ? ] LAZR IR AANE ©
Was there any change to students’ ability to interact with people from different cultures (i.e.
Mainland people)? Any example?

Q4. MR AFEREE BN B AR b Z MRy 22 7 M3 S 2= A S e
(HEE ? FESMARERER T - MM ER S A T8 ? e 8 — 2 f 1 ?

Did the students perceive cultural differences between HK and Mainland? What were their
reactions to the differences? Did their reactions change over the course of the program?
Could you share a few examples?

Q5. S/ BINMINERE T HIA )2 A ? Bt A A BN T ?
Was students’ bond with the Mainland strengthened? For example, did they make friends
with Mainland people?

4. THH &AE BB T K B M=y 7 HE Perceived most useful aspects of the program

and areas need improvement

QL. B FiE(EH H B2 A B B 2L J7 1 7 e 2/ V8 ={E 5 Ay plr-?
What aspects of this program did you think help students the most? Could you give at least 3
examples.

Q2. T E(HE AL T HFEE P E ? AR R B4 EHHEE
HfEns 7 (Phdn - E24E ANHEE - HERE - BEIIVRE - F5%5)

What suggestions would you make to improve the program? What factors influenced
students’ gaining from this program? (e.g. personal factors, program factors, teacher factors
etc.)
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5. BAEWE AN KN HEIE H K& B Prior experiences in leading overseas programs

including study-in-china program.

Ql. &y A MR NE Y ? BfEAHIEE ?

Did you lead overseas-study programs, including Mainland programs, before?

Q2. %/ bR ? BRSiE ALt 5 - ZRIIGMHE - e A 48— -
How many times have you led these programs? Where did you go and how long did it last?
Could you introduce these programs?

Q3. MIRA - =LK BB RAALERA (TR [ENS ? 15 S A B R o7 S 2 Y IH
HAMEER ?

If you did lead programs before, was there any difference between the recent program and
previous ones? Is there any effect of your previous experiences with the programs on the
recent one?

Q4. WA MTER ARV EE FFam YIS 7 LLdl > s (EE H B EGER A (e 2
Lastly, is there anything you want to say or comment on? For example, lessons you learned
from this program.
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Appendix 5 Questionnaire of Additional Study

Part I Basic Information
This part is about your basic information. Please answer the following questions according to the actual situations.
1.1 lam years old. (Please input a whole number.)

1.2 My gender is

@ Female () Male

1.3 My parents’ HIGHEST education levels are

Father Mother
Primary school or below @) @)
Secondary school @) @
College or Polytechnic (non-degree courses) ® ©)
University or above (bachelor or above) ®@ ®
1.4 1 am currently a Year undergraduate student.
@1 @2 ®3 @4 ®5

Part Il Attitude toward Short-Term Study in Mainland China Program
Please indicate your expectations and attitudes toward short-term study in mainland China program (i.e., summer school, service
learning, and cultural tour in mainland China for 1-8 weeks).

Strongly |. Slightly | Slightly Strongly
Disagree LRl Disagree | Agree e Agree
2.1 Short-term study in mainland China will help improve my
intercultural competence. @ @ ® @ ®© ®
2.2 Short-term study in mainland China will give me a competitive
advantage in the job market. @ @ ® @ ®© ®
2.3 Short-term study in mainland China programs are attractive to me. @ @ ® @ ® ®
2.4 | would take a short-term study in China program because | am
interested in knowing more about mainland China. © @ ® O ® ®
25 | would take a short-term study in China program as a good
opportunity of travelling. © @ ® O ® ®
2.6 | would take a short-term study in China program because my
parents ask me to do so. @ @ ® @ ® ®
2.7 1 would take a short-term study in China program because my
friend(s) recommend(s) me to do so. @ @ ® @ ® ®
2.8 | would take a short-term study in China program if the tuition fee
will be waived. @ @ ® @ ® ®
2.9 | am interested in joining a service learning subject/program to
provide short-term service in mainland China. @ @ ® @ © ®
2.10 1 am interested in joining a summer school in mainland China. @ ® [6) [O) ® ®
2.11 | am interested in joining a short-term cultural tour in mainland
China. @ @ ® ® © ®
Part 111 Please blacken the answer that best represents your behavioural intention in the coming university years.
Possibility
Absolutely | Very |Unlikely| Likely | Very |Absolutely
No Unlikely Likely yes
3.1 From now on, would you participate in a service learning
subject/program to provide short-term service in mainland @ @ ©) @ ®
China in the coming university years?
3.2 From now on, would you participate in a summer school in
mainland China in the coming university years? ® ® ® @ ® ®
3.3 From now on, would you participate in a short-term cultural
tour in mainland China in the coming university years? ® ® ® @ ® ®
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